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STATE OF OKLAHOMA RECOGNITION REPORT ON  
THE INITIAL PREPARATION OF FOREIGN LANGUAGE 

TEACHERS 
 
This is:           

X an existing program  a new program        
 
This report is in response to a(n): 

 

 *Initial Review  *Revised Report X *Response to Condition  
 
*__Northeastern State University__ 
[insert name of institution submitting the program report] 

 
*October 8, 2010 [insert date of review: Month/Day/Year] 

 

*Program(s) Covered by 
this Review: 
Cherokee Education 
 
 
 
 
 
 

 

 

*Program Type: 
 
X Initial teacher license in field 
 
 Advanced program leading to 

another professional role in special 
education 
 
 

 

*Award or Degree 
Level(s)  
 
Initial 
 X Baccalaureate 
 Post baccalaureate 
 Initial Master’s 
 Endorsement, Certificate, 

or License 

(specify)________________ 

_______________] 

 
Advanced 
 Master’s 
 Post Master’s 
 Specialist  
 Doctorate  
 Endorsement, Certificate, 

or License 
(specify)________________ 

_______________] 

 

PART A—RECOGNITION DECISION (see Section G for specifics on decision) 

 

A.1—Decision on recognition of the program(s): 

 Recognized 
X Recognized with conditions 
 Recognized with probation – previously recognized program 
 Further development required – program not previously recognized 
 Not recognized* - third or subsequent submission 
*A program can receive a decision of Not Recognized only after two submissions are unsuccessful in 
reaching either Recognized or Recognized with Conditions.  
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A.2—Test Results (from information supplied in Assessment #1) 
 
The program meets or exceeds an 80% pass rate on state licensure exams: 

 

X Yes   No   Not applicable      Not able to determine 
 
Comments:  The Subject Area Test for Cherokee was first given in 2007. Since then two 
completers have taken the test.  Both passed. 

 

 
 

A.3—Summary of Strengths: 
The program has addressed concerns from the initial review in 2007. It is evident from the quality 
of the majority of the assessments presented that a great deal of time and effort was expended to 
address the concerns of the initial review. Several new assessments that have strong potential to 
yield valid information have been developed, including the Subject Area Test for Cherokee and the 
Cherokee Oral Proficiency Interview. Several other assessments and rubrics have been revised or 
developed to directly reflect ACTFL/NCATE standards, as well as link to ACTFL’s 5 Cs. There are 
strong links between the program and the Cherokee Nation, Cherokee Immersion programs in area 
schools, and Native American languages professional organizations and events to afford candidates 
opportunities for both linguistic and professional growth. The Cherokee Education Program at 
Northeastern State is well on its way to becoming a quality teacher education program with the 
additional potential to be an outstanding model for native language revitalization programs in the 
U.S.  
 
 
 

 
 
 
PART B—STATUS OF MEETING STATE STANDARDS 
M = Met MC = Not Met  PM = Potential to Meet (for new programs with no data) 
 

 
Standard 

  

Specific 
Program 

or Level2 

Specific 
Progra

m or 

Level  

Specific 
Program 

or Level  

Specific 
Program 

or Level  

CONTENT STANDARDS  

Standard 1 

Language, Linguistics, Comparisons.  
Candidates (a) demonstrate a high level of 
proficiency in the target language, and 

Met with 

Conditions 
(MC) 

   

                                                 
2 More than one column may be used for competencies decisions if the program report encompasses more than one 
program.  
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Standard 
  

Specific 

Program 
or Level2 

Specific 

Progra
m or 

Level  

Specific 

Program 
or Level  

Specific 

Program 
or Level  

they seek opportunities to strengthen their 
proficiency (See the following supporting 
explanation and rubrics for required levels 
of proficiency.); (b) know the linguistic 
elements of the target language system, 
recognize the changing nature of 
language, and accommodate for gaps in 
their own knowledge of the target 
language system by learning on their own; 
and (c) know the similarities and 
differences between the target language 
and other languages, identify the key 
differences in varieties of the target 
language, and seek opportunities to learn 
about varieties of the target language on 
their own. 
General Comment:    A major reason for the Met with Conditions (MC) level is the lack of data.  See below 

for comments on individual assessments presented for this standard.   
 

Assessment 1- OSAT:  The competency chart provided indicates good alignment with Standards 1a and 

1c.  The accompanying data table needs to reflect how many candidates approach, meet or exceed each 
standard.   

 
Assessment 2 – Symposium Project/Presentation: This assessment is also a good measure for Standards 

1a and 1c. Its rubric contains well-defined performance levels with criteria aligned to standards. The data 
table is also aligned to standard, but does not provide information on the number and percent of 

candidates approaching, meeting and exceeding standard. As candidate/completer numbers increase, 

showing this on the present table will become more problematic. 
 

Assessment 3 - Teaching Units and Presentation: This assessment is clearly aligned to Standards1a and 
1c. The instructions to candidates are clear; the rubric has well-defined levels and the criteria are aligned 

to standards. However, the data table could be designed to better highlight the number and percent of 

candidates approaching, meeting and exceeding standard. As candidate numbers increase, the table as is 
may become problematic. 

 
Assessment 4 – Internship Evaluation: This assessment addresses all subareas of Standard 1. However, 

while it is described as a TWS, what is provided is a student teaching observation form with a rubric that 
does not relate to the assessment and a scoring guide that lacks scores. 

 

Assessment 6 – Cherokee Oral Language Interview: A robust assessment for Standards 1a and 1b that 
provides a clear and detailed description of the task for candidates. However, there is no explanation of 

how the program plans to use the three separate rubrics provided (Novice, Intermediate and Advanced) to 
determine the number/percent of candidates reaching the expectation of High Intermediate. 

 

Assessment 7 – Linguistic Analysis/Cherokee Grammar Workbook: Strong alignment to Standards 1b and 
1c; Well-developed rubric with clear descriptions of various performance levels. However, the instructions 

to students contains a section that seems out of place – a listing of candidate outcomes. 
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Standard 
  

Specific 

Program 
or Level2 

Specific 

Progra
m or 

Level  

Specific 

Program 
or Level  

Specific 

Program 
or Level  

Standard 2 

Cultures, Literatures, Cross-Disciplinary 
Concepts.  Candidates (a) demonstrate that 
they understand the connections among 
the perspectives of a culture and its 
practices and products, and they integrate 
the cultural framework for foreign 
language standards into their instructional 
practices; (b) recognize the value and role 
of literary and cultural texts and use them 
to interpret and reflect upon the 
perspectives of the target cultures over 
time; and (c) integrate knowledge of other 
disciplines into foreign language 
instruction and identify distinctive 
viewpoints accessible only through the 
target language. 

Met with 
Conditions 

(MC) 

   

General Comment: A major reason for the Met with Conditions (MC) level is the lack of data.  See below 
for comments on individual assessments presented for this standard.   

 

Assessment 1- OSAT:  The competency chart provided indicates good alignment with Standards 2a-c.  The 
accompanying data table needs to reflect how many candidates approach, meet or exceed each standard.   

 
Assessment 2 – Symposium Project/Presentation: This assessment is also a good measure for Standards 

2b. Its rubric contains well-defined performance levels with criteria aligned to standards. The data table is 
also aligned to standard, but does not provide information on the number and percent of candidates 

approaching, meeting and exceeding standard. As candidate/completer numbers increase, showing this on 

the present table will become more problematic. 
 

Assessment 3 - Teaching Units and Presentation: This assessment is clearly aligned to Standards 2b and 
2c. The instructions to candidates are clear; the rubric has well-defined levels and the criteria are aligned 

to standards. However, the data table could be designed to better highlight the number and percent of 

candidates approaching, meeting and exceeding standard. As candidate numbers increase, the table as is 
may become problematic. 

 
Assessment 4 – Internship Evaluation: This assessment addresses all subareas of Standard 2. However, 

while it is described as a TWS, what is provided is a student teaching observation form with a rubric that 
does not relate to the assessment and a scoring guide that lacks scores. 

 

Standard 3 

Language Acquisition Theories and Instructional 
Practices.  Candidates (a) demonstrate an 
understanding of language acquisition at 
various developmental levels and use this 
knowledge to create a supportive 
classroom learning enviroMCent that 
includes target language input and 
opportunities for negotiation of meaning 

Met with 
Conditions 

(MC) 
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Standard 
  

Specific 

Program 
or Level2 

Specific 

Progra
m or 

Level  

Specific 

Program 
or Level  

Specific 

Program 
or Level  

and meaningful interaction and (b) 
develop a variety of instructional practices 
that reflect language outcomes and 
articulated program models and address 
the needs of diverse language learners. 
General Comment: A major reason for the Met with Conditions (MC) level is the lack of data.  See below 

for comments on individual assessments presented for this standard.   
 

Assessment 1- OSAT:  The competency chart provided indicates good alignment with Standards 3a-b.  The 
accompanying data table needs to reflect how many candidates approach, meet or exceed each standard.   

 

Assessment 3 - Teaching Units and Presentation: This assessment is clearly aligned to Standards 3a-b. 
The instructions to candidates are clear; the rubric has well-defined levels and the criteria are aligned to 

standards. However, the data table could be designed to better highlight the number and percent of 
candidates approaching, meeting and exceeding standard. As candidate numbers increase, the table as is 

may become problematic. 

 
Assessment 4 – Internship Evaluation: This assessment addresses all subareas of Standard 3. However, 

while it is described as a TWS, what is provided is a student teaching observation form with a rubric that 
does not relate to the assessment and a scoring guide that lacks scores. 

 
Assessment 7 – Linguistic Analysis/Cherokee Grammar Workbook: Strong alignment to Standards 3a; 

Well-developed rubric with clear descriptions of various performance levels.  

 

Standard 4  

Integration of Standards into Curriculum and 
Instruction.  Candidates (a) demonstrate an 
understanding of the goal areas and 
standards of the Standards for Foreign 
Language Learning and their state 
standards, and they integrate these 
frameworks into curricular planning; (b) 
integrate the Standards for Foreign 
Language Learning and their state 
standards into language instruction; and 
(c) use standards and curricular goals to 
evaluate, select, design, and adapt 
instructional resources. 

Met with 

Conditions 

(MC) 

   

General Comment: A major reason for the Met with Conditions (MC) level is the lack of data.  See below 

for comments on individual assessments presented for this standard.   

 
Assessment 1- OSAT:  The competency chart provided indicates an alignment of Competency 0010 with 

Standards 4a-c, but the actual description of the competency makes no mention of assessment.   
 

Assessment 3 - Teaching Units and Presentation: This assessment is clearly aligned to Standards 4a-c. The 

instructions to candidates are clear; the rubric has well-defined levels and the criteria are aligned to 
standards. However, the data table could be designed to better highlight the number and percent of 

candidates approaching, meeting and exceeding standard. As candidate numbers increase, the table as is 
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Standard 
  

Specific 

Program 
or Level2 

Specific 

Progra
m or 

Level  

Specific 

Program 
or Level  

Specific 

Program 
or Level  

may become problematic. 
 

Assessment 4 – Internship Evaluation: This assessment addresses all subareas of Standard 4. However, 
while it is described as a TWS, what is provided is a student teaching observation form with a rubric that 

does not relate to the assessment and a scoring guide that lacks scores. 

 

Standard 5  

Assessment of Language and Cultures.  
Candidates (a) believe that assessment is 
ongoing, and they demonstrate knowledge 
of multiple ways of assessment that are 
age- and level-appropriate by 
implementing purposeful measures; (b) 
reflect on the results of student 
assessments, adjust instruction 
accordingly, analyze the results of 
assessments, and use success and failure 
to determine the direction of instruction;  
and (c) interpret and report the results of 
student performances to all stakeholders 
and provide opportunity for discussion. 

Met with 

Conditions 

(MC) 

   

General Comment: A major reason for the Met with Conditions (MC) level is the lack of data.  See below 

for comments on individual assessments presented for this standard.   
 

Assessment 3 - Teaching Units and Presentation: This assessment is clearly aligned to Standards 5a-b. 
The instructions to candidates are clear; the rubric has well-defined levels and the criteria are aligned to 

standards. However, the data table could be designed to better highlight the number and percent of 

candidates approaching, meeting and exceeding standard. As candidate numbers increase, the table as is 
may become problematic. 

 
Assessment 4 – Internship Evaluation: This assessment addresses all subareas of Standard 5. However, 

while it is described as a TWS, what is provided is a student teaching observation form with a rubric that 

does not relate to the assessment and a scoring guide that lacks scores. 
 

Assessment 5 – Pre and Post Assessments for Lesson Plans from Assessment 3: Good alignment to all 
subareas of Standard 5. Instructions to candidates are clear, although there is little mention of language. 

The rubric is aligned with the assessment and standards, but again there is no reflection that this is a 

language assessment issue. 
 

Standard 6   

Professionalism.  Candidates (a) engage in 
professional development opportunities 
that strengthen their own linguistic and 
cultural competence and promote 
reflection on practice and (b) know the 
value of foreign language learning to the 
overall success of all students and 
understand that they will need to become 

Met with 
Conditions 

(MC) 
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Standard 
  

Specific 

Program 
or Level2 

Specific 

Progra
m or 

Level  

Specific 

Program 
or Level  

Specific 

Program 
or Level  

advocates with students, colleagues, and 
members of the community to promote the 
field. 
General Comment: A major reason for the Met with Conditions (MC) level is the lack of data.  See below 
for comments on individual assessments presented for this standard.   

 

Assessment 4 – Internship Evaluation: This assessment is presented as addressing Standard 6, but it is 
questionable that it is a valid measure in the format presented – as few areas in professionalism can be 

assessed on a simple observation form. . In addition, while this assessment is described as a TWS, what is 
provided is a student teaching observation form with a rubric that does not relate to the assessment and a 

scoring guide that lacks scores. 
 

Assessment 8 – Professional Development Participation-OK Native American Language Association 

Conference: This assessment strongly aligns to this standard and is an innovative way to address the area 
of professionalism. The assessment instructions are detailed and the rubric descriptors clearly differentiate 

between performance levels. 
 

 
 
PART C—EVALUATION OF PROGRAM REPORT EVIDENCE 
 

C.1—Candidates’ knowledge of content.   Performance-based competencies addressed in this 
entry could include (but are not limited to) Competencies 1-3.  Information from Assessments #1, 
#2 and #6 should provide primary evidence in this area. (Assessments #7-#8 may also focus on 
content knowledge.) 
Several well-designed assessments are provided to measure candidate knowledge of content: 
Assessment 1 – OSAT aligns with the majority of the standards related to knowledge in the areas 
of language structure, acquisition, instruction, and assessment. Assessment 7-Cherokee Grammar 
Workbook Project is a strong measure of candidate knowledge of the essential structures of the 
language and the newly developed Assessment 6-Cherokee Oral Language Interview has great 
potential to provide data on the ability of candidates to use the language in real life settings. In 
addition to these assessments, several others contain components of content knowledge 
measurement in the context of application, such as Assessment 3-Teaching Units and 
Presentation. 
 
 
C.2—Candidates’ ability to understand and apply pedagogical and professional content 
knowledge, skills, and dispositions. Information from Assessments #3 and #4 should provide 
primary evidence in this area. (Assessments #7-#8 may also focus on pedagogical knowledge, 
skills, and dispositions.) 
Assessments provided to measure pedagogical and professional content knowledge, skills and 
dispositions include Assessment 3 – Teaching Units and Presentation and Assessment 4-Internship 
Evaluation. Both have the potential to provide data on program effectiveness in this area when 
more candidates become completers. Assessment 4 needs to be revisited and decisions made as to 
the format to go forward with, while maintaining alignment with ACTFL/NCATE standards. 
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C.3—Candidate effects on P-12 student learning.  Information from Assessment #5 should 
provide primary evidence in this area. (Assessments #7-#8 may also focus on student learning.) 
Assessment 5-Pre and Post Assessment for Lesson Plans from Assessment 3-will be a good source 
of information on candidate effect on P-12 student learning. 
 
Critical to all the above is additional data on program completers. 
 

 
 
PART D—EVALUATION OF THE USE OF ASSESSMENT RESULTS 
 

D—Evidence that assessment results are evaluated and applied to the improvement of 
candidate performance and strengthening of the program (as discussed in Section V of 
the program report.) 

Section V of the report clearly demonstrates that the program studied the 
recommendations made in the initial review and acted on the majority. They have 
modified the course of study, developed new assesments and collaborated with ACTFL, 
OCTP and the OK State Department of Education in the development of the OSAT in 
Cherokee and the Cherokee Oral Proficiency Interview. They are aware that 1) they only 
have data on two of their eight assessments 2) that this data comes from only 2 
completers and that 3) because of these low numbers they cannot generalize. However, 
they have looked at what data they have and made changes that are supported by other 
sources as well. There is great potential for this program. 
 
 
 

 
PART E—AREAS FOR IMPROVEMENT 

See comments above and in Part F.1 below, and conditions in the chart in Part G. 
 

 
PART F—ADDITIONAL COMMENTS 
 

F.1—Comments on context and other topics not covered in sections B-D: 
* Be consistent in listing which standards are covered in a particular assessment across the 
different parts of the report. For example, Section II lists the OSAT as covering Standards 1-5, but 
the actual assessment description lists the OSAT as covering all standards except 1c.  
 
* Insure there is alignment between Sections II, Section III, and the descriptions of the individual 
assessments. In addition, use the same title for an assessment throughout the report. Titles for 
assessments were not always the same in Sections II and IV.  
 
* Choose the best fitting assessment(s) to present for a particular standard. Presenting an 
excessive number of standards for a particular standard weakens the case for the program having 
assessments strongly linked to standards. 
 
F.2—Concerns for possible follow up by the Board of Examiners: 
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PART G:  TERMS AND SUBSEQUENT ACTIONS FOR DECISIONS 
 
 Program is recognized. The program is recognized through the semester and year of the institution’s 

next accreditation visit in 5-7years. To retain recognition, another program report must be submitted before 

that review. The program will be listed as recognized through the semester of the next review on websites 

and/or other publications of the OCTP. The institution may designate its program as recognized by OCTP, 
through the semester of the next accreditation review, in its published materials.  

Subsequent action by the institution: None. Recognized programs may not file revised reports 
addressing any uMCet competencies or areas for improvement.  

 

X Program is recognized with conditions. The program is recognized through October 2012. The 
program will be listed as recognized on websites and/or other publications of the OCTP. The institution may 

designate its program as recognized by OCTP, through the time period specified above, in its published 
materials.  

Subsequent action by the institution: To retain accreditation, a report addressing the conditions to 
recognition must be submitted within 18 months of the date of this report, no later than April 2012. The 

report must address the conditions specified in the box below. Failure to submit a report by the date 

specified above will result in loss of recognition. 
 
 Program is recognized with probation.  This determination is appropriate only for programs which 

have been previously recognized. The program is recognized through [date to be filled in by OCTP]. The 
program will be listed as recognized on websites and/or other publications of the OCTP. The institution may 

designate its program as recognized by OCTP, through the time period specified above, in its published 
materials.  

Subsequent action by the institution: To retain accreditation, a report addressing the concerns 

identified in the recognition report must be submitted within 12 months of the date of this report, no later 
than [date to be filled in by OCTP].  The unit has the option of submitting a new report for recognition within 

the same time frame.  Failure to submit a report by the date specified above will result in loss of recognition. 
 
 Further development required.  This determination is appropriate only for programs which have not 

been previously recognized and indicates the program does not yet satisfy requirements for recognition.  

Subsequent action by the institution: A report addressing the concerns identified in the recognition 
report must be submitted within 12 months of the date of this report, no later than [date to be filled in by 

OCTP].  The unit has the option of submitting a new report for recognition within the same time frame.  
Failure to submit a report by the date specified above will result in program status changed to Not 

Recognized.   
 
 Program is not recognized. Programs that retain recognition from a prior review will lose recognition at 

the end of the semester in which the accreditation visit is held, unless a revised program report is submitted 

in or before that semester. 
Subsequent action by the institution:  A revised report, addressing uMCet competencies, may be 

submitted within 18 months of the date of this report, no later than [date to be filled in by OCTP].  
The institution may submit a new program report at any time. Another program report must be submitted 

before the next accreditation visit. 

 
For further information on due dates or requirements, contact Angie Bookout or Linda Reid at the OCTP  
(405-525-2612). 
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X Recognition with conditions: The following conditions must be addressed within 18 months 
(see above for specific date): 

 Revise Assessment #4 - Internship Evaluation to more closely reflect a teacher work 
sample (TWS). The assessment description says it is a TWS, but what is presented is a 
student teacher observation form. Align the accompanying rubric with the assessment.  

 

 Provide an explanation/ crosswalk/conversion table for Assessment #6 - Cherokee Oral 
Proficiency Interview to illustrate how the program uses the three separate rubrics given 
(Novice, Intermediate and Advanced) to determine the number/percentage of candidates 
achieving the stated goal of High Intermediate. 

 
 Revise the instructions to candidates for Assessment 7 - Linguistic Analysis/Cherokee 

Grammar Workbook.  As presented, it is mostly written in the third person and sounds 
more like an assessment description than directions for completing an assignment. Other 
assessment directions to candidates use the standard “In this assignment, you will…..”  In 
addition, the third paragraph is a list of candidate outcomes and seems out of place with 
instructions for an assignment. 

 
 Expand on the data chart for Assessment 1, OSAT, to indicate performance levels by 

individual standards, reflected by sub-area scores.  
  

 Redesign the data tables to provide space for more candidates and more detail. As 
presented the space allocated on the data tables for individual mean scores of completers 
is adequate, but as the number of candidates and completers increases, that space will not 
be sufficient. When revising the data tables, also add space to present the number and 
percentage at approaches, meets and exceeds standard. 

 

 Collect, analyze and present additional data. Currently no candidate data exists for six of 
the eight assessments (Assessments 3-8) and data on only two completers is presented for 
the other two assessments (Assessments 1 and 2). 

 

*For new programs, the completion of Section 5 is an automatic condition.  
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Oklahoma Program Report Template 1 

Oklahoma Commission for Teacher Preparation 
Program Report for the  

Preparation of Foreign Language Teachers 
 

 

C O V E R   S H E E T 
 
 
Institution: Northeastern State University     

 

Date submitted: September 15, 2010  

 

Name of Preparer: Mr. Wyman Kirk, Cherokee Education Program Coordinator   

 

Phone #: Kirk, 918-444-3683   Email kirkwo@nsuok.edu 

 

NCATE Coordinator: Dr. Pamela Fly, Associate Dean  

 

Phone #: Fly 918-449-6512  E-mail:  fly@nsuok.edu 

 
Program documented in this report: 

Name of institution’s program: Cherokee Education  

Grade levels for which candidates are being prepared: K-12  

Degree or award level: Bachelor of Arts in Education  

Is this program offered at more than one site?  □  Yes X  No 

List the sites at which the program is offered  
  

Title of the state license for which candidates are prepared 
Native American Language (code 2010)  

 
Program report status: 

 Initial Review 

 New Program 
 Existing Program 
 Response to a Not Recognized Decision 

X    Response to Recognition With Conditions* - First State Approval 

 

*The original program review was submitted in January, 2007 with the recognition 
report received in June, 2007.  Due to low program completer numbers, the unit 
received an extension in November, 2008 to allow NSU to submit this response to 
conditions in the same timeframe as other program reviews.  Subsequent changes at 
NCATE and a delay of one year for all NCATE institutions (Dec. 2008) led us to this 
submission date.  Acknowledging the extended time frame from the original submission, 
the program has prepared its documentation in line with an initial report.
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2 Oklahoma Program Report Template 

 

SECTION I—CONTEXT 
 

General Overview 

Northeastern State University (NSU) was founded in 1851 as the Cherokee National 
Female Seminary in Tahlequah, Oklahoma, a fulfillment of a stipulation of the Treaty of 1835 
between the United States and the Cherokee Nation to provide higher education for the 
Cherokees.  In March 1909, two years after statehood, the state legislature purchased the 
building, land, and equipment from the Cherokee Tribal Government to establish the 
Northeastern State Normal School.  Firmly connected to its Cherokee roots, Northeastern State   
Normal School has undergone much growth and many name changes to become a university 
enrolling approximately 10,000 students in undergraduate and graduate programs across three 
campuses: the main campus in Tahlequah, a branch campus in Broken Arrow, a Tulsa suburb, 
and a third campus in Muskogee, Oklahoma.  As a public, regional university in eastern 
Oklahoma, NSU provides education and cultural experiences for 17 counties which include 
highly rural as well as metropolitan / suburban areas. 

NSU is the state’s largest teacher preparation program in terms of enrollment. The 
College of Education oversees all programs and works in collaboration with other colleges 
through formal governance structures and informal, cooperative meetings.  The COE dean is 
the head of the unit.  The Cherokee Education Degree Program operates within the Department 
of Languages and Literature which itself is under the College of Liberal Arts.  Languages and 
Literature has three main focus areas, English, Foreign Languages, and Cherokee.  Degrees are 
currently offered in English Education, English B.A., Spanish Education, Spanish B.A., Cherokee 
Education, Cherokee B.A.   

Enrollment figures from fall 2009, the most recent available, indicate approximately 
1400 initial candidates and over 450 advanced and continuing preparation candidates in 
programs across three undergraduate and one graduate college.  Enrollment in Cherokee 
courses for fall of 2009 had about fifty students including approximately 19 Cherokee Education 
majors.   All courses originate on the Tahlequah campus. 
 
 
1. Description of any state or institutional policies that may influence the application of SPA 
standards. 

 
Cherokee Education is one of the newest degree programs at NSU, and it originated 

through a joint effort between NSU and the Cherokee Nation.  After an extensive language 
survey in 2002, the Cherokee Nation’s Principal Chief, Chad Smith reported, “We are only one 
generation away from losing the Cherokee language.”  Specifically, survey findings showed that 
almost all fluent speakers are over 50 years of age, that children were not learning Cherokee, 
and that the language was spoken infrequently in most language spaces. These findings were 
the driving force behind the Cherokee Education Degree Program as well as the Cherokee 
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Immersion School and related public-school initiatives being developed throughout the 
federally recognized jurisdictional boundaries of the Cherokee Nation. 

 
 The Cherokee Education program development required application to the Oklahoma 
State Board of Education to develop competencies for Cherokee educators, collaboration with 
the Nation to determine the needs of its children and schools, work with noted linguists and 
native language experts to evaluate and determine the “difficulty” level of the language in 
terms of written and oral communication, and finally coordination with the Oklahoma 
Commission for Teacher Preparation to develop a certification test.  Results of these processes 
included Oklahoma State Regents for Higher Education (OSRHE) approval to offer the program 
and conditional approval to recommend candidates by the Oklahoma Commission for Teacher 
Preparation (OCTP).   During the time frame from conditional approval to date, the program has 
continued to evolve as it works within the structure of the teacher preparation system to meet 
the needs of its constituents.  In the truest sense, NSU’s Cherokee Education program 
completes the circle begun in 1851 with the promise of providing higher education 
opportunities and a focus of what is now Northeastern State University to serve the Cherokee 
Nation and northeastern Oklahoma. 

Language revitalization tasks require a different focus than starting a non-endangered 
foreign language program at a university.  The needs and requirements of language 
revitalization (i.e., a primary focus on conversational capacity building) do not always align with 
ACTFL requirements (i.e. degreed fluent speakers, a wide body of literature, study away 
program opportunities, etc).  Thoughtful and diligent effort is being made to balance the 
language revitalization needs and ACTFL requirements. Creativity has been the key word for the 
Cherokee Language group in matching the components of language program such as Japanese, 
French, or Spanish: 

 

Diverse Genre of Literature 

Exploring writing workshops for Cherokee writers.  
Collecting of all known Cherokee written documents, most 
of which are either legal materials or traditional myths and 
legends. 

Degreed Fluent Speakers 
Team approach matching degreed language learners with 
non-degreed fluent speakers. 

Study Abroad – Engaging in 
Language Use in Natural 
Type Environments 

This will be a created environment where most 
conversation will be in Cherokee.  As more speakers are 
developed they will be added to the program and create a 
more well rounded experience. 

While these activities do not exactly match the typical foreign language education 
program, they are in the spirit of the ACTFL mission “To provide vision, leadership and support 
for quality teaching and learning of languages.”  Given that the program’s existence, purpose, 
and function directly relate to language revitalization, our focus during the program’s initial 
implementation and ongoing development remains upon oral production skills, especially in 
regard to conversational capacity building.  Beginning in fall 2010, candidates enrolled in 
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intermediate and advance Cherokee classes participate in an “immersion” lunch on a weekly 
basis to gain more experience in natural language environments. 

In addition to these fundamental and foundational challenges, the Cherokee Education 
program is subject to all requirements and regulations that characterize teacher education 
programs across Oklahoma.   In major reform legislation passed in 1995, teacher preparation 
degree programs were limited by law to 124 hours except for programs exceeding that limit at 
the time which were grandfathered in but cannot exceed the 1995 hour requirement.  
Cherokee Education is a 124 hour program with forty hours for content / subject matter hours. 

 Beginning in 1995, all undergraduate candidates entering teacher preparation programs 
are required to demonstrate novice-high proficiency in speaking and listening in a foreign 
language or a sign language.   Of course, our Cherokee Education candidates meet this 
requirement through work in their major.  

The state requires that all candidates for initial and advanced licensure complete a 
portfolio.  This portfolio requirement includes specific guidelines related to starting the 
portfolio, contents, field and clinical experience expectations, and other information.  At the 
initial level, the unit and programs have moved from a paper / notebook based portfolio to an 
electronic portfolio to facilitate data collection.  This move has been phased in, beginning in 
spring 2007. 

 
 

2. Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student 
teaching or internships. 

NSU is fortunate to have campuses located in a geographic area which provide a variety 
of school settings for candidate placement.  Candidates have the opportunity to be placed in 
over 200 surrounding school districts including urban, suburban, and rural site placements.  A 
few private and faith-based schools complete the placement list.  Due to the size of its 
programs, NSU places over 800 initial candidates in area schools each semester.  Candidates 
submit three possible sites for placement requests, and then the COE’s clinical education office 
works with school principals in those areas to begin to match candidates. Because of the special 
nature of the Cherokee Education program and the limited number of K-12 sites offering 
Cherokee, candidates in this major have fewer placement options than those in other majors.  
Despite the short list of sites, candidates are able to complete the elementary and secondary 
placements needed for K-12 certification within driving distance of the Tahlequah campus. 

Generally, placement policies ensure that candidates experience diversity in all of its 
forms:  ethnic, economic, students with special needs, mobility and English-language learners.  
Using state data, site information is updated annually, and each school is given a rating based 
upon its student population in relation to state averages in the five categories identified earlier.  
Schools with populations that exceed state averages in three categories are rated a 3 (highly 
diverse) according to the placement diversity scale; those whose populations exceed state 
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averages in two areas are rated 2 (diverse), and low diversity sites are rated 1.  Sixty-three 
percent (63%) of all placement options are rated as diverse or highly diverse. Placement 
partnerships are finalized through formal agreements which encompass expectations for 
placements and training for school-based clinical faculty who supervise full interns.  

At the initial level, all candidates complete two field experiences prior their full 
internship (student teaching) for a total of three site-based, clinical experiences.  As they 
progress through their programs, candidates are expected to complete a field experience at 
least one time at a school rated 3 and one other time at a school rated 2 or higher.  For each 
field experience, candidates are placed in the teaching license area most closely aligned with 
their major.  Additional requirements ensure that candidates have experiences at all levels of 
the grade spectrum for their certificate area. 

Clinical faculty (mentor teachers) must have a minimum of three years teaching 
experience, be certified in their content area, and demonstrate effective teaching practices as 
identified by their principal. For Cherokee Education majors, since the degree and certification 
area are quite new, sometimes K-12 faculty are not formally certified in Cherokee, but are 
fluent speakers.  For example, at immersion schools, the faculty are certified in their subject 
areas such as elementary, but may not be officially dual certified in Cherokee despite their 
fluency.  As the capacity builds, the program anticipates that more and more mentors will hold 
the official Cherokee certification.  All clinical faculty / mentors participate in a training that 
includes information about the conceptual framework, candidate expectations, and assessment 
practices.  University field coordinators who conduct observations are either faculty members 
or adjunct faculty who are experienced teachers.  Program faculty fluent in Cherokee also 
observe interns in the field. 

Occurring during the time candidates are enrolled in block one,  EDUC 3313: Clinical 
Teaching/Pre-Intern I and EDUC 3113: Educational Psychology, the first field experience is 
designed to assist potential teacher candidates make earlier and wiser decisions relative to 
entrance into teacher education.  Candidates spend eight full days in the classroom (64 clock 
hours) and have the opportunity to work with teachers in their content field and to be involved 
in meaningful and relevant activities.  These activities include providing supervision and duty 
assistance; instructional assistance including tutoring, opening activities, grading of objective 
tests and papers; and organizational / clerical assistance such as attendance documentation 
and preparing instructional materials.  Clinical faculty verify candidate completion of the 
experience and assess candidates using an instrument aligned with performances outlined the 
conceptual framework. 

The second field experience (EDUC 4032 Pre-Internship II) is connected with the third 
professional semester which includes a content specific methods course and EDUC 4353: 
Teaching Methods and Practices.  Cherokee majors take CHER 3513 Methods of Teaching 
Immersion Classrooms in which they develop pilot lesson plans.  This lesson is then taught at the 
Cherokee Nation Immersion School or at another arranged site.  At this point of the program, 
candidates have been admitted to the teacher education program and are developing the skills 
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and competencies to prepare them for their full internship / student teaching semester.  In 
addition to the types of involvements found in the first field experience, candidates in this second 
experience spend ten full days at the school site (80 clock hours), more time interacting with 
students, as well as prepare and deliver three lessons which both mentor and peer feedback.  
Candidate assessment processes mirror those found in the first field experience. 

 The full internship semester is sixteen weeks and candidates are in their schools all day, all 
week with the exception of six seminars spaced through the semester.  These seminars include a 
focused look at critical current issues such as classroom management, addressing the needs of 
diverse learners, working with students with exceptionalities, legal issues, and safety concerns.  
The entire 16 week experience includes over 640 school-based hours. 
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SECTION II— ASSESSMENTS AND RELATED DATA 

 
In this section, list the 7-8 assessments that are being submitted as evidence for meeting the Oklahoma standards. All programs 
must provide a minimum of seven assessments. For each assessment, indicate the type or form of the assessment and when it is 
administered in the program. 
 

Name of Assessment1 Type or  
Form of Assessment2 

When the Assessment Is 
Administered3 

1 Cherokee Oklahoma Subject Area Test State licensure comprehensive exam. Prior to final full intern teaching. 

2 
Project and Presentation – Cherokee 
Cultural Topic; NSU Annual Symposium 
on the American Indian  

Project  and Presentation  
Mid-program assessment,  
CHER 3123 Advanced Cherokee II. 

3 Teaching Units and Presentation Unit and Lesson Plans 
Mid-program assessment, 
CHER 3513 Methods Teaching Immersion 
Classroom 

4 Full Internship Evaluation 
Performance Evaluation by Mentor 
Teachers 

Final Internship. 

5 
Lesson Plan (methods) / Learning Project: 
Analysis of Student Learning 

Project- Pre-assessment and post 
assessment for lesson plan in 
Assessment #3 

Cher 3513 Methods for Immersion Course 
and Learning Project. 

6 Cherokee Oral Proficiency Interview 
Oral examination evaluating 
conversational ability. 

Prior to full internship 

7 Cherokee Grammar Workbook Project 
Project on second language 
acquisition and linguistic knowledge. 

CHER/ENGL 4093 Methods and Second 
Language Acquisition. 

8 
Professional Development participation 
OK Native Language Association 
Conference. 

Reflection – Value of Foreign 
Language Learning. 

CHER 3113 Advanced Cherokee I 

 

                                                 
7Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include. 
2 Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio). 
3 Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship, required 
courses [specific title and number], or completion of the program). 
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SECTION III—STANDARDS ASSESSMENT CHART 

 
For each Oklahoma standard on the chart below, identify the assessment(s) in Section II that address each standard.  
 

 

OKLAHOMA STANDARD4  
APPLICABLE ASSESSMENTS 

FROM SECTION II 

1. Language, Linguistics, Comparisons.  Candidates (a) demonstrate a high level of proficiency 

in the target language, and they seek opportunities to strengthen their proficiency (See the 

following supporting explanation and rubrics for required levels of proficiency.); (b) know the 

linguistic elements of the target language system, recognize the changing nature of language, and 

accommodate for gaps in their own knowledge of the target language system by learning on their 

own; and (c) know the similarities and differences between the target language and other 

languages, identify the key differences in varieties of the target language, and seek opportunities to 

learn about varieties of the target language on their own. 

X#1     X #2     X #3     X #4 

□#5     X #6     X #7     □#8 

2. Cultures, Literatures, Cross-Disciplinary Concepts.  Candidates (a) demonstrate that they 

understand the connections among the perspectives of a culture and its practices and products, and 

they integrate the cultural framework for foreign language standards into their instructional 

practices; (b) recognize the value and role of literary and cultural texts and use them to interpret 

and reflect upon the perspectives of the target cultures over time; and (c) integrate knowledge of 

other disciplines into foreign language instruction and identify distinctive viewpoints accessible 

only through the target language. 

X #1    X 2     X #3     X #4 

□#5     X #6     □#7     □#8 

3. Language Acquisition Theories and Instructional Practices.  Candidates (a) demonstrate an 

understanding of language acquisition at various developmental levels and use this knowledge to 

create a supportive classroom learning environment that includes target language input and 

opportunities for negotiation of meaning and meaningful interaction and (b) develop a variety of 

instructional practices that reflect language outcomes and articulated program models and address 

the needs of diverse language learners. 

X #1     □#2     X #3     X #4 

□#5     □#6     X #7     □#8 

4. Integration of Standards into Curriculum and Instruction.  Candidates (a) demonstrate an 

understanding of the goal areas and standards of the Standards for Foreign Language Learning 

and their state standards, and they integrate these frameworks into curricular planning; (b) 

integrate the Standards for Foreign Language Learning and their state standards into language 

instruction; and (c) use standards and curricular goals to evaluate, select, design, and adapt 

instructional resources. 

X #1     □#2     X #3     X □#4 

□#5     □#6     □#7     □#8 
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OKLAHOMA STANDARD4  
APPLICABLE ASSESSMENTS 

FROM SECTION II 

5. Assessment of Language and Cultures.  Candidates (a) believe that assessment is ongoing, 

and they demonstrate knowledge of multiple ways of assessment that are age- and level-

appropriate by implementing purposeful measures; (b) reflect on the results of student 

assessments, adjust instruction accordingly, analyze the results of assessments, and use success 

and failure to determine the direction of instruction;  and (c) interpret and report the results of 

student performances to all stakeholders and provide opportunity for discussion. 

X #1     □#2     X #3     X #4 

X #5     □#6     □#7     □#8 

6. Professionalism.  Candidates (a) engage in professional development opportunities that 

strengthen their own linguistic and cultural competence and promote reflection on practice and (b) 

know the value of foreign language learning to the overall success of all students and understand 

that they will need to become advocates with students, colleagues, and members of the community 

to promote the field. 

□#1     □#2     □#3     X #4 

□#5     □#6     □#7     X #8 
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ATTACHMENT  A 
Candidate Information 

 
Directions: Provide three years of data on candidates enrolled in the program and completing 
the program, beginning with the most recent academic year for which numbers have been 
tabulated. Report the data separately for the levels/tracks (e.g., baccalaureate, post-
baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Data must 
also be reported separately for programs offered at multiple sites.  Update academic years as 
appropriate for your data span. 
 

 
Program:   

Cherokee Education, BA. Ed. 
 

Academic 
Year 

# of Candidates 
Enrolled in the 

Program 

# of Program 
Completers5 

2009-10 19 0 

2008-09 29 2 

2007-08 24 0 

 

                                                 
5 Oklahoma uses the Title II definition for program completers. Program completers are persons who have met all 
the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements.  Documentation may take the form of a degree, institutional 
certificate, program credential, transcript, or other written proof of having met the program’s requirements.   
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ATTACHMENT  B 
Faculty Information 

 
Directions: Complete the following information for each faculty member responsible for professional coursework, clinical 
supervision, or administration in this program. 
 

Faculty 
Member 
Name 

Highest 
Degree, Field, 
& University6 

Assignment: 
Indicate the role of 
the faculty 
member7 

Faculty 
Rank8 

Tenure 
Track 
(Yes/No) 

Scholarship,9 Leadership in 
Professional Associations, and Service: 

10 List up to 3 major contributions in 
the past 3 years 11 

Teaching or other 
professional 
experience in  
P-12 schools12 

Leslie Hannah 
Ph.D., 
University of 
Oklahoma 

Department Chair 
with Oversight of 
Program 

Associate 
Professor 

Yes 
Fulbright Scholar 2010, Sequoyah 
Commission Member, Academic Dean, 
KSU 2007-2009, Oxford Fellow 2007 

Guest lecturer in public 
schools on topics 
related to Cherokee 
culture and language. 

Brad 
Montgomery-
Anderson 

Ph.D., 
University of 
Kansas 

Professor, 
Cherokee 
Education 

Associate 
Professor 

Yes 

‘Reference Grammar of Oklahoma 
Cherokee’, ‘Creating partnerships 
between the indigenous language 
community and the university’, ‘Citing 
verbs in polysynthetic languages’ 

Provided training on 
Cherokee grammar to 
teachers at Cherokee 
Immersion School. 

Harry 
Oosahwee 

M.S., College 
Teaching, 
Northeastern 
State University 

Student Advisor, 
Instructor in 
Cherokee 

Instructor No 

Presenter at Sequoyah Commission 
Conference, Coordinator and Presenter 
for Cherokee Language Forum at the 
NSU Annual Symposium on the 
American Indian 

Former Director of 
Cherokee Immersion 
School. Served as 
Student counselor in 
public school. 

                                                 
6 e.g., PhD in Curriculum & Instruction, University of Nebraska 
7 e.g., faculty, clinical supervisor, department chair, administrator 
8 e.g., professor, associate professor, assistant professor, adjunct professor, instructor 
9 Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school personnel. 

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current research findings 
in new settings. Scholarship further presupposes submission of one’s work for professional review and evaluation. 
10Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are consistent with the 
institution and unit’s mission. 
11 e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program 
12

 Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the discipline and 

grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any. 
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Phyllis Fife 
Ed.D. Oklahoma 
State University 

Instructor, 
Cherokee Studies 

Assistant 
Professor 

Yes 
Director, Center for Tribal Studies, 
Northeastern State University 

Director of training for 
teachers of limited 
English proficient 
Cherokee children 

Wyman Kirk 

M.A., Cultural 
Anthropology, 
Indiana 
University 

Instructor, 
Cherokee 
Education 

Assistant 
Professor 

No 

Presenter at Sequoyah Commission 
Conference, Presenter at NSU Annual 
Symposium of the American Indian, 
Presenter at American Society for 
Ethnohistory, Member of Cherokee 
Nation Institutional Review Board 

Classroom 
presentations at 
Cherokee Immersion 
School.  Worked as 
After School Teacher on 
Language and Culture 
at Marble City School. 
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ATTACHMENT C: Oklahoma Program Self-Assessment Table 
 

Required Program Components YES NO 
1. a. We develop candidates’ foreign language proficiency in all areas of 

communication, with special emphasis on oral proficiency. 
X Describe briefly in Context narrative. 

 

⁪ Explain in Context narrative. 

 

    b. Our upper-level courses are taught in the foreign language. 

NOTE: Since Cherokee is a category IV language, some pedagogical must be 

taught in English.  Language courses are taught in the target language. 

X Describe briefly in Context narrative ⁪ Explain in Context narrative. 

2. We currently test our candidates’ oral proficiency with the OPI on an ongoing 

basis and provide diagnostic feedback to candidates. 

 

NOTE: ACTFL, program faculty, State Department, and Cherokee Nation in 

current conversations about how to qualify examiners.  See further explanation 

in Assessment 6 description.  Program does include simulated OPI. 

Check one:  

⁪ Official OPI   

⁪ Official Academic Institutional Upgrade 

⁪ Official Advanced Level Check 

⁪ Official OPIc (Spanish only at this time) 

 

Check one (explain in Context 

narrative):  

X Current plan in place for 

requiring the OPI. 

⁪ No plan for requiring the OPI at 

this time. 

3. Our program has language, linguistics, culture, and literature components.  X Describe briefly in Context narrative. ⁪ Explain in Context narrative. 

4. a. Our candidates are required to take a methods course that deals specifically 

with the teaching of foreign languages. 

Check one (describe briefly in Context 

narrative):  

X Candidates take this course as an offering in our 

program. 
⁪ Candidates take this course at another 

institution. 

⁪ Candidates take an online or distance education 

foreign language methods course. 

⁪ Other _________________________________ 

⁪ Explain in Context narrative. 

 b. The methods course that candidates take is taught by a qualified faculty 

member whose expertise is foreign language education and who is 

knowledgeable about current instructional approaches and issues. 

X Describe briefly in Context narrative. 

 

⁪ Explain in Context narrative. 

 

5. Our candidates complete field experiences prior to student teaching that 

include experiences in foreign language classrooms. 
X Describe briefly in Context narrative. ⁪ Explain in Context narrative. 

6. Our field experiences, including student teaching, are supervised by a qualified 

foreign language educator who is knowledgeable about current instructional 

approaches and issues in the field of foreign language education. 

X Describe briefly in Context narrative. 

 

⁪ Explain in Context narrative. 
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7. We provide opportunities for our candidates to experience technology-

enhanced instruction and to use technology in their own teaching. 
X Describe briefly in Context narrative. ⁪ Explain in Context narrative. 

8. We provide opportunities for our candidates to participate in a structured study 

abroad program and/or intensive immersion experience in a target language 

community.  

 

NOTE: See description, page 3 in narrative about current field work / interviews 

with native speakers and immersion activities. 

X Describe briefly in Context narrative. 

 

⁪ Explain in Context narrative. 
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SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE  
CANDIDATE AND PROGRAM PERFORMANCE 

 

Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty’s interpretation of those findings, 
and changes made in (or planned for) the program as a result. Describe the steps program 
faculty has taken to use information from assessments for improvement of both candidate 
performance and the program. This information should be organized around (1) content 
knowledge, (2) professional and pedagogical knowledge, skill, and dispositions, and 
(3) student learning. 
 

(response limited to 3 pages) 

 
 

The Cherokee Education program has undergone significant change and revision since the 

original program documents were submitted for review in 2007.  Using the guidelines provided 

in that initial report, program faculty really examined all aspects of the program to discern ways 

to strengthen the program and the potential performances of its graduates.   

 

 

Content Knowledge 

 

Changes in the program’s degree requirements, curriculum, and key assessments to improve 

candidate knowledge have characterized the work of program faculty and supporters during the 

past two years.  First, the program went through the 18 month institutional and Regent-level 

process needed to increase the number of hours in the target language as well as the number of 

required courses in the degree program.  The number of electives counting toward the degree has 

been limited. As noted in the first recognition report, the original degree program required only 

29 hours of language courses.  Today’s  program includes 43 hours of Cherokee and language 

acquisition courses.  These additional hours in the target language represent an increase of more 

than 25 percent.  Requirements too have been strengthened with the current degree plan.  The 

program now requires three 4000-level courses where before candidates were only “encouraged” 

to take 4000 level courses.  These changes in the degree requirements bring the Cherokee 

education program more in line with other world language programs across the state and nation. 

 

Just as the degree program has evolved, so has the curriculum.  Candidates now take a broad 

range of classes not only in the target language, but also courses in linguistics, language 

acquisition, literature, and culture/heritage.  One of the biggest challenges has been access to 

written texts and other materials because these types of materials, while written in Cherokee, 

have never had a pedagogical focus.  Fortunately, the program’s location and work with 

representatives of the Cherokee Nation have provided authentic texts which can be adapted for 

teaching purposes.  Recent partnerships between the Cherokee Nation and Apple corporation 
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should yield even more teaching materials and resources including specialized keyboards and 

iPhone Apps which can be incorporated into lessons. 

 

Finally, in the area of content assessment, the program has seen the implementation of the 

certification test alluded to in the original program submission, and faculty monitor the results of 

that test to guide future actions.  Although the number testing still remains very small, data 

indicate that the oral expressions subarea is the biggest challenge, and program faculty hope that 

changes made in key assessments requiring more oral presentation, conversation, and 

interactions will strengthen this area.  The development of a simulated OPI should also bolster 

candidate content knowledge in this area. 

 

Beyond certification tests, program personnel have revised and re-aligned every assessment to 

better reflect ACTFL standards in both assignment descriptions and rubrics.  This direct 

alignment should help candidates see the efficacy of standards while at the same time provide the 

program with more specific data about candidate knowledge. 

 

 

Professional and pedagogical knowledge, skill, and dispositions 
 

While the program is currently implementing new versions of assessments to measure candidate 

pedagogical skill, past versions using data collected from generic, unit instruments suggest that 

program completers are able to apply their professional knowledge and pedagogical skills to 

design, deliver, and assess instruction.  Data from internship evaluations (assessment 4) and the 

learning project (assessment 5) indicate candidates reach the acceptable level on all items and 

target level on most indicators.  While having only two program completers severely limits the 

how much faculty can use this data to generalize program strengths / areas for improvement, they 

do suggest that the program is successful in preparing teachers for today’s classrooms.  

Assessment 8 has been refined with an increased focus on dispositions and the importance of 

teaching languages. 

 

 

Student Learning 
 

Lastly, the program has a strong interest in how its candidates impact student learning.  Program 

data from the general Learning Project suggest candidates are able to plan assessments and then 

analyze the data from those assessments to determine how well students learned the intended 

goals and objectives.  With the implementation of a more specialized rubric for future 

candidates, the program will have even better information as to which areas to target for future 

improvements. 

 

 

The Cherokee Education program has worked tirelessly to develop the nation’s first teacher 

education program focusing on a Native American language.  It has not been easy since many of 

the current systems and infrastructures in place are geared to second language acquisition of 

Western, European languages having similar characteristics.  However, the effort has been 

worthwhile, and the future of the Cherokee language depends in part on this program’s continued 

efforts to develop, adapt, and improve the offerings to its candidates and the broader 
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constituency of Cherokee speakers and learners.  It is in the light of continuous improvement 

effort that program faculty have prepared this review and look forward to reviewers’ feedback.  

Thank you for your time, energy, and expertise in helping our program to grow stronger. 
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SECTION IV – EVIDENCE FOR MEETING STANDARDS 


 


ASSESSMENT 1 


Licensure Test - Oklahoma Subject Area Test  


 


a. Description of Oklahoma Subject Area Test (OSAT) and its Use in the Program. 


 


The Cherokee Oklahoma Subject Area Test is the state licensure test written specifically 


to assess content knowledge for teacher candidates. It includes seven sub-areas: Listening 


Comprehension, Reading Comprehension, Language Structures and Comparisons, Cultural 


Perspectives, Comparisons, and Connections, Language Acquisition and Instruction, Written 


Expression, and Oral Expression.   Unlike any other certification test, the test includes only 


constructed response prompts, two of which are Oral Expression and Listening Comprehension.  


There are no selected-response (multiple choice) responses .  A few questions allow candidates 


to respond either in Cherokee or English.  Others require Cherokee (either the syllabary or 


phonetic script), and still others allow only the phonetic script for Cherokee. 


Candidates are encouraged to take this exam during their last semester of their 


coursework before their final structured field experience.  This timing ensures that they complete 


all of their language and methods courses prior to attempting the test.  Yet, while we cannot 


guarantee that all candidates follow our recommendations to optimize their scores, ALL 


candidates must pass the OSAT exam before progressing to their full internship. 


 


 


b. Alignment with ACTFL/NCATE STANDARDS. 


 


 The OSAT competencies are aligned with the Oklahoma subject area competencies for 


Cherokee, and the ACTFL (Program Standards for the Preparation of Foreign Language 


Teachers.  In addition, the program is designed to adhere to K-12 National Standards for Foreign 


Language Learning.   The table at the end of the file illustrates this alignment.  


 


 


c. Analysis of Data Findings  


 


Unit faculty use the data from both program completers and all those who attempt the test 


to inform program decisions.  This practice reinforces the belief of the entire teacher preparation 


program to work in an environment of continuous improvement so that we learn just as much 


from our successes and from our challenges.  However, we acknowledge that the very small 


number of testers and program completers makes generalizing strengths and weaknesses difficult 


since many of the score differences may be due to individual variance. 


Candidate scores were within acceptable range for all exam sub-areas save for 1) 


Listening Comprehension and 2) Oral Expression respectively.  These particular areas illustrate 


both the difficulty faced by candidates in acquiring proficiency in these areas of oral production 


and listening comprehension, and that faced by Cherokee Education faculty in creating and 


providing language space for candidates.  Currently, the program has no dedicated language lab 


space, nor public venues for natural language engagement with native speakers.  Generally, 







native languages experience a lack of materials that are of a conversational, auditory, and 


pedagogical nature; candidates are thus limited in their ability to engage in meaningful discourse 


in the language beyond contrived classroom situations.   To address these specific areas of 


concern, a language lab will be operational by fall 2010 which will offer candidates language 


listening opportunities.  Specific materials will target proficiency levels and skills, and Cherokee 


speakers will be on hand to assist candidates with grasping and working with authentic as well as 


form-focused audio materials.  As well, space will be available for candidates to engage in 


conversational and intense language discourse through an “immersion” space which will be part 


of the Cherokee language program beginning fall 2010. 


 


Data indicate that areas of strength for our program completers are 4) Cultural Perspectives and 


5) Language Acquisition.  These areas suggest that the program has successfully infused 


historical perspectives and Cherokee culture into the program, and certainly the fact that the 


program is based in Tahlequah, the home of the Cherokee Nation, provides ample opportunities 


to learn the products, practices, and culture of the Cherokee people.  The fact that candidates do 


well in the area of Language Acquisition suggest that they will be able to help their students 


learn the language. 


 


 


d. Interpretation of Data as Evidence for Meeting Standards 


 


The Cherokee Oklahoma Subject Area Test Data provides criterion-based assessment 


data on candidate performance in key language skill areas.  Cherokee Education faculty and 


program personnel use this data to identify language areas that are being successfully met, and of 


greater importance, those that require greater attention.  The data on candidate outcomes on 


specific test areas demonstrate that candidates are meeting program objectives in Reading 


Comprehension, Written Expression, and Language Structures.  Thus, the standards related to 


these competencies are being met based upon individual and aggregate scores in these test areas.  


As a means of identifying skills and areas to target, individual and aggregate data for the sub-


areas of Listening Comprehension and Oral Expression suggest that program and instructional 


efforts have been, and will be, channeled into addressing these skill sets so that candidate 


capabilities in these areas can be improved. 


  







ASSESSMENT 1 


Licensure Test - Oklahoma Subject Area Test  


 


a. Assessment Tool 


 


The OSAT exam is an assessment tool created by the Evaluation Systems group of Pearson for 


the Certification Examinations for Oklahoma Educators program (CEOE).  It is a criterion 


referenced exam based on specified competencies aligned with Oklahoma subject matter 


competencies and ACTFL standards.  Because the Cherokee OSAT is proprietary licensure 


exam, it is impossible to provide a copy of this assessment tool for program reviewers.  The 


following table and test subareas show the relationship between the test framework, the 


Oklahoma competencies, and the ACTFL standards.   


[source: http://www.ok.gov/octp/documents/Cherokee%2079.pdf] 


 


 
Certification Examinations for Oklahoma Educators (CEOE)  


Framework Development Correlation Table  
The Framework Development Correlation Table provides information about possible alignment of some of the 


knowledge and skills contained within the CEOE framework for a test field with other conceptualizations of the 


knowledge and skills of a field. It was produced using Oklahoma and educator association standards documents that 


were publicly available at the time of framework development. In the preparation of the Correlation Table, the 


alignment of a CEOE test competency with standards documents was indicated if the content of a standard was 


covered, in whole or in part, by the CEOE test competency. For some CEOE test competencies, multiple standards 


from Oklahoma, or other documents were aligned with the content of a CEOE test competency. An indication of 


alignment in the Correlation Table does not necessarily imply complete congruence of the content of a CEOE test 


competency with the standard. 


 


 


Field 079: Cherokee 


OSAT Test Competency / 


Framework  


Oklahoma Competencies for 


Licensure and Certification (approved 


by State Board in 1997)  


ACTFL Program Standards for 


the Preparation of Foreign 


Language Teachers  


0001 


Derive pertinent information from 


formal and informal oral messages 


(e.g., prepared speeches, lectures, 


interviews, news broadcasts, phone 


messages, conversations between 


friends or family members) in a 


variety of culturally authentic 


situations.  


Listening comprehension:  


- understands main ideas and supporting 


details of oral presentations and 


conversations  


- understands spontaneous speech on a 


variety of basic topics  


1a, 1b, 2a, 2c  


0002  


Infer meaning from formal and 


informal oral messages (e.g., 


prepared speeches, lectures, 


interviews, news broadcasts, phone 


messages, conversations between 


friends or family members) in a 


variety of culturally authentic 


situations. 


Listening comprehension:  


- understands main ideas and supporting 


details of oral presentations and 


conversations  


- understands spontaneous speech on a 


variety of basic topics  


1a, 1b, 2a, 2c  



http://www.ok.gov/octp/documents/Cherokee%2079.pdf





0003  


Comprehend the literal content of a 


variety of formal and informal 


authentic materials (e.g., newspaper 


articles, Web sites, personal 


correspondence, songs) written in the 


Cherokee Syllabary. 


 


Reading comprehension:  


- reads authentic (from the culture of the 


language studied) materials, such as 


selected short stories, poetry, and other 


literary works, articles, personal 


correspondence, and simple technical 


materials written for the general reader  


- comprehends facts in authentic (from 


the culture of the language studied) texts 


and materials  


1a, 1b, 2a, 2b, 2c  


0004  


Interpret and draw inferences from a 


variety of formal and informal 


authentic materials (e.g., newspaper 


articles, Web sites, personal 


correspondence, literary works) 


written in the Cherokee Syllabary. 


 


Reading comprehension:  


- reads authentic (from the culture of the 


language studied) materials, such as 


selected short stories, poetry, and other 


literary works, articles, personal 


correspondence, and simple technical 


materials written for the general reader  


- comprehends facts in authentic (from 


the culture of the language studied) and 


makes appropriate inferences  


1a, 1b, 2a, 2b, 2c  


0005  


Demonstrate knowledge of the 


grammatical structures of Cherokee. 


 


Writing:  


- communicates by writing simple facts 


and ideas  


1a, 1b  


0006 


 Understand the similarities and 


differences between Cherokee and 


English grammar and 


sociolinguistics. 


 


Writing:  


- communicates by writing simple facts 


and ideas  


Culture:  


- is able to compare and contrast local 


culture and cultures of the language 


being taught  


1a, 1b, 2a,2b, 2c  


0007  


Understand the products, practices, 


and perspectives of Cherokee culture. 


 


Culture:  


- is knowledgeable about the products of 


the culture of the language being taught  


- is able to compare and contrast local 


culture and cultures of the language 


being taught  


2a, 2b, 2c  


0008  


Understand the development of 


Cherokee culture, including the 


relationships among the history, 


geography, and perspectives of 


Cherokee culture. 


 


Culture:  


- is knowledgeable about the practices of 


the culture of the language being taught  


- is able to compare and contrast local 


culture and cultures of the language 


being taught  


2a, 2b, 2c  







0009  


Understand the process of language 


acquisition and how it relates to the 


language learner in the classroom. 


 


Second Language Acquisition:  


- is knowledgeable about first language 


development and its relation to second 


language learning  


- is knowledgeable about varied teaching 


approaches, methods, and strategies  


3a, 3b, 6a, 6c  


0010  


Understand approaches for teaching 


communication, cultures, 


connections, comparisons, and 


communities to meet the needs of 


diverse learners in the language 


classroom. 


 


Second Language Acquisition:  


- is knowledgeable about varied teaching 


approaches, methods, and strategies  


- is knowledgeable about varied second 


language assessment strategies and 


techniques that are developmentally 


appropriate  


The Oklahoma Core Curriculum:  


- understands Oklahoma's core 


curriculum for languages, and 


implements the skills and knowledge 


appropriate to the level(s) taught  


3a, 3b, 4a, 4b, 4c, 5a, 5b, 5c, 6a, 6b 


0011  


Write a well-organized passage of 


several paragraphs in Cherokee that 


is appropriate in style and diction for 


a given audience, purpose, and 


occasion and that communicates a 


message effectively through use of a 


range of vocabulary, language 


structures, and time frames. 


 


Writing:  


- communicates by writing simple facts 


and ideas  


- expresses narratives and descriptions of 


a factual nature  


- writes professional and social 


correspondence  


1a, 1b  


0012  


In response to a prompt, construct 


connected oral discourse in Cherokee 


that communicates a message 


effectively and demonstrates 


command of a range of vocabulary, 


language structures, and time frames. 


 


Speaking:  


- narrates and describes events, objects, 


and activities with supporting details  


- participates in spontaneous, face-to-


face conversation involving more 


complicates skills and social situations, 


such as elaborating, apologizing, 


debating  


- displays some ability to support 


opinions, explain in detail, and make 


assumptions  


- uses varied strategies, such as 


paraphrasing or retelling, to facilitate 


communication in the target language  


1a, 1b  


 


  







 


b. Scoring Guide 
 


The OSAT uses a scaled scoring system to provide an overall score as well as scaled scores for 


each of the subareas.  Scoring for the Cherokee Oklahoma Subject Area Test is as follows:   


(1)  Listening Comprehension (14% of Total Score) 


(2)  Reading Comprehension (14% of Total Score) 


(3)  Language Structures and Comparisons (14% of Total Score) 


(4)  Cultural Perspectives, Comparisons, and Connections (14% of Total Score) 


(5)  Language Acquisition and Instruction (14% of Total Score) 


(6)  Written Expression (15% of Total Score) 


(7)  Oral Expression (15% of Total Score) 


Each of the seven test areas is based on an individual score with 300 as the possible maximum.  


To pass, candidates must have an OVERALL score at 240 or higher which, is based upon the 


candidate’s total score from ALL test areas.  


 
 


c. Candidate data chart 
 


See next page. 


 







 


c. Candidate data chart  
 


Due to unit policies, all program completers must pass the OSAT prior to admission to the full internship (student teaching) semester; 


therefore, the unit’s pass rate for program completers is 100 percent.   The chart below represents those data: 


 


 


CHEROKEE PROGRAM COMPLETERS 


  


 Total Score NSU Sub Area Means 


Test Date     1 2 3 4 5 6 7 


2/2/2008 Candidate 1 262 180 300 256 300 300 300 197 


5/30/2009 Candidate 2 263 300 247 258 300 300 247 197 


          


          Subareas 


         1 Listening Comprehension 


       2 Reading Comprehension 


       3 Language Structures & Comparisons 


      4 Cultural Perspect., Comp., & Connections 


     5 Language Acquisition & Instruction 


      6 Written Expression 


       7 Oral Expression 


       


          SCORES: Passing = 240-300 


        


 


 


The unit also uses the information from all testers to inform its program design and curricular decisions. Reviewers should keep in 


mind that not everyone who tests is a program completer, and candidates may test at any time although the program does encourage 


candidates to wait until the semester prior to student teaching to ensure the most comprehensive course completions.  The chart which 


includes all testers follows: 


  







 


CHEROKEE (all testers) 
 


   
NSU Total Score NSU Sub Area Means 


Academic Year 
All Testers  (No. of 


Candidates) No. Pass Mean Range 1 2 3 4 5 6 7 


2005-2006 0 0 0   0 0 0 0 0 0 0 


2006-2007 0 0 0   0 0 0 0 0 0 0 


2007-2008 3 2 251 229-262 200 282 257 240 280 282 214 


2008-2009 4 2 236 208-263 255 234 237 240 285 220 184 


2009-2010 2 1 244 228-258 240 274 246 240 270 194 248 


            Overall Pass (all 
testers) 9 5 56% 


        


            Subareas 
           1 Listening Comprehension 


         2 Reading Comprehension 
         3 Language Structures & Comparisons 


        4 Cultural Perspect., Comp., & Connections 
       5 Language Acquisition & Instruction 


        6 Written Expression 
         7 Oral Expression 
         


            SCORES: Passing = 240-300 


         


            **Note that due to late score reporting dates, the Academic Year 2009-2010 actually only includes those tests taken from September 2009 through May 
2010. 


    This leaves off computer-based testing dates in June and in August 2010, and paper-based testing date July 24, 2010. 
    








1 


 


SECTION IV – EVIDENCE FOR MEETING STANDARDS 


ASSESSMENT 2 


NSU Annual Symposium on the American Indian Project and Presentation 


 


NARRATIVE 
 
a. Description of Symposium Project and Presentation. 


 
All Cherokee education candidates must take CHER 3213 Advanced Cherokee II, and as a 


required component of this course, they complete a project that results in a presentation to be 
delivered as part of the Northeastern State University Annual Symposium on the American 
Indian.  This symposium is held every April on the Tahlequah campus of NSU, and a section has 
been reserved for the Advanced Cherokee II candidate presentations. These presentations are 
given entirely in the Cherokee language. 


The candidate presentation is on a topic arranged with the instructor of CHER 3213, but 
the presentation must fit within the following parameters:  (1) Contains as a primary 
component information gathered through interviews conducted in a Cherokee community or 
communities, (2) Provides a basic introduction of the candidate that includes a basic range of 
biographical information, (3) Addresses a contemporary “cultural” topic relevant to Cherokee 
people today, (4) Situates the project within Cherokee cultural and language frames of meaning 
from a Cherokee perspective, and (5) Has a “presentation” paper submitted by the candidate 
that outlines the presentation content.  Candidates are assessed for this project and 
presentation on two levels, the first related to the research candidates undertake for the 
project, and the second for the presentation itself during the Symposium.   
 
 
b. Alignment with ACTFL/NCATE STANDARDS. 


 
ACTFL Standards and Sub-standards Addressed: 


Standard 1:   Language, Linguistics, Comparisons 
Standard 1.a. Demonstrating Language Proficiency 
Standard 1.c. Identifying Language Comparisons 


Standard 2:   Cultures, Literatures, Cross-Disciplinary Concepts 
Standard 2.a. Demonstrating Cultural Understandings 
Standard 2.b. Demonstrating Understanding of Literary and Cultural Texts and 
Traditions 
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c. Analysis of Data Findings  
 


This assessment has been revised since the original submission in January, 2007, taking into 
consideration the reviewers’ comments and critiques from the original report and better 
aligning it with the ACTFL standards.  It was used for the first time with candidates in the spring 
2010 semester.  Data from the first implementation of this assessment are reflected in the table 
at the end of the file.  However, due to the late date in which the assessment was implemented 
in the class, the first element regarding candidate research was narrowed down to include only 
interviews as part of the project.  Assessment data not sought or collected from the Spring 
2010 CHER 3123 course dealt with Standard 2.b. “Demonstrating Understanding of Literary, 
Cultural Texts, and/or Traditions” in the elements of “Knowledge of Literary and Cultural Texts” 
and “Dispositions Toward Exploring Literatures and Other Texts and Media.”  This more narrow 
focus during the spring semester was due in part to continuing efforts to collect appropriate 
texts that are written or represented in other media.  Future classes will contain the full range 
of research topics (audio sources, video sources, textual materials, and interviews).  The second 
element of the project covering the presentation was fully implemented for the candidates in 
CHER 3123. 


General data findings from the Spring 2010 CHER 3123 class indicated that candidates were 
operating above the “Acceptable” or “Meets Standard” category and were demonstrating 
proficiency and knowledge in “Target” or “Exceeds Standard” category.  This was especially 
evident in the language proficiency and cultural knowledge elements scored within candidate 
performance and rubrics. 


However, the high scores on the rubrics for the candidates from this class should be 
tempered with the understanding that (1) Only three students were in the class, (2) Two of the 
three students were native fluent speakers of Cherokee, and (3) The third student grew up 
around the language and entered the program at an Intermediate Proficiency level. 
 
 
d. Interpretation of Data as Evidence for Meeting Standards 


 
This assessment evaluated candidate proficiency for the following standards:  


 Standard 1.a.  Demonstrating Language Proficiency:  Presentational Communication 
“Speaking” 


 Standard 1.c.  Identifying Language Comparisons:  Sociolinguistic Variation 


 Standard 1.c.  Identifying Language Comparisons:  Dispositions for Learning Target 
Language Varieties 


 Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Knowledge 


 Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Experience 


 Standard 2.a.  Demonstrating Cultural Understandings:  Dispositions for Cultural 
Learning 


Candidates, on aggregate, scored towards the “Target/Exceeds Standard” category on all 
standards within the assessment.  The standards identified within the assessment cover both 
language skill in application, but in terms of specific contexts and knowledge sets drawn from 
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coursework and outside-of-class experience.  Seen in total, candidate performance 
demonstrates proficiency, range, and skill in gaining mastery within the content area. 


However, as indicated above, these rubric scores should be tempered with the 
understanding that two of the three candidates were native fluent speakers of Cherokee while 
the third had extensive pre-existing knowledge of Cherokee prior to entry in the program.  This 
group as an example of second-language learner’s proficiency, knowledge, and skills, is not 
useful or typical.  The data provided by these candidates do establish a high-proficiency 
baseline from which the SPA standards can be compared, but as comparable data with second 
language learners, these data are inconclusive.  The program needs a much larger population 
from which to draw conclusions about second language learners. Sufficient data on candidates 
of that type has yet to be collected. 
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ASSESSMENT 2 


NSU Annual Symposium on the American Indian Project and Presentation 


 
ASSESSMENT DOCUMENTATION 


 
a. Assessment Tool 
 


The Symposium Project and Presentation is a major assignment for the Cherokee 
Education program and therefore has an extensive document with directions and rubrics to 
support it.  That document is provided as a separate attachment.  
 
 
b. Scoring guide / rubric 
 


Scores follow the three point system of Unacceptable/Approaches Standard (1), 
Acceptable/Meets Standard (2) and Target/Exceeds Standard (3). 


There are two scoring rubrics for the project, one for the research component of the 
Symposium Project, and the other for the presentation component.  Both of these scoring 
rubrics can be found in the attachment. 
 
c.  Candidate data chart 
 


See next page.  Please note that the chart has been prepared for future semesters as 
well as representing current data sets.
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Table 1:  Mean Sub-Area Scores and Mean Total (Overall) Numerical Scores 


 2009-2010 (n=3) 2010-2011 2011-2012 


Research Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 1.c, 2.a., 2.b. Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Language Proficiency [ACTFL 1a]    


Sociolinguistic Variation [ACTFL 1c] 2.67 / 3   


Dispositions for Learning Target Language Varieties [ACTFL 1c] 2.67 / 3   


Cultural Knowledge [ACTFL 2a] 3 / 3   


Cultural Experience [ACTFL 2a] 3 / 3   


Dispositions for Cultural Learning [ACTFL 2a] 2.67 / 3   


Knowledge of Literary and Cultural Texts [ACTFL 2b] Not collected Jan 2010   


Dispositions Toward Exploring Literatures and Other Texts/Media [ACTFL 2b] Not collected Jan 2010   


Presentation Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 2.a.    


Presentational Communication:  Speaking  [ACTFL 1a] 2.67 / 3.0   


Cultural Knowledge [ACTFL 2a] 3 / 3   


Cultural Experience [ACTFL 2a] 3 / 3   


Dispositions for Cultural Learning [ACTFL 2a] 2.67 / 3   


Overall Presentation 2.8   


MEAN TOTAL SCORE, All Sub- Areas & Candidates 2.8 / 3   


Table 2:  Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


(Spring 2010 – no second language learners in candidate population) 


 2009-2010 2010-2011 2011-2012 


 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Research Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 1.c, 2.a. Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Language Proficiency [ACTFL 1a]       


Sociolinguistic Variation [ACTFL 1c]       


Dispositions for Learning Target Language Varieties [ACTFL 1c]       


Cultural Knowledge [ACTFL 2a]       


Cultural Experience [ACTFL 2a]       


Dispositions for Cultural Learning [ACTFL 2a]       


Knowledge of Literary and Cultural Texts [ACTFL 2b]       


Dispositions Toward Exploring Literatures and Other Texts/Media [ACTFL 2b]       


Presentation Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 2.a.       


Presentational Communication:  Speaking  [ACTFL 1a]       


Cultural Knowledge [ACTFL 2a]       


Cultural Experience [ACTFL 2a]       


Dispositions for Cultural Learning [ACTFL 2a]       


Overall Presentation       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        


Scale: Unacceptable/Approaches Standard (1) Acceptable/Meets Standard (2) Target/Exceeds Standard (3) 
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NSU Annual Symposium on the American Indian Project and Presentation 


Instructions to Candidate for Symposium Project 


CHER 3213 Advanced Cherokee II:  Spring 2010 Symposium Project 


As a mandatory requirement to pass CHER 3213, you will be working on a project that will 
cover most of this semester.  This project, which is called the “Symposium Project,” will represent 
roughly 40% of your grade for the class.  For specific details about the grading process for the 
project and in relation to your overall grade for the class, refer to the section labeled as 
“Symposium Project:  Your Grade” in the course syllabus.  This page provides an overall and 
general description of this project.  The subsequent pages list specific and exact criteria and 
information about the project and all of its aspects.  These pages are not just for references – You 
must use them as a model for reporting certain parts of your project (Digital copies of document 
templates in Microsoft Word format are on Blackboard for you to download, and you will need to 
use them for this project).  As to the general overview of this project, here are the basic points for 
your consideration: 


1. All of the work you do for this project is for a public presentation you will give the third 


week in April as part of the NSU Annual Symposium of the American Indian. 


2. Your presentation must be delivered in the Cherokee language, and it must be on a topic of 


cultural significance to Cherokee people today. 


3. Although the presentation is your final product, the work you do for it comes in two parts.  


The first part deals with “research” you conduct in regard to your chosen Symposium topic, 


and the second concerns the Symposium Presentation itself along with related work on the 


presentation. 


4. The research part of your Symposium Project requires you to read various Cherokee and 


non-Cherokee documents, to listen to available audio materials, and most importantly to 


interview Cherokee people about your approved selected topic. 


5. The presentation portion of your Symposium Project follows the research component and 


should be built around the information obtained from your research. 


6. Both elements of the research and the presentation work require you to follow a general 


plan for the project that includes specific work products as well as their due dates.  You will 


also have detailed information on the requirements for all aspects of your work and how 


these will be graded. 


7. Finally, Cherokee Education Majors MUST submit both the document “Research Review 


Document” and the video file (QuickTime format) “Symposium Presentation” as 


assessments within their Cherokee Language Portfolio.  Both materials must be placed in 


the folder “Assessment #2:  Demonstrating Language Proficiency” in your Portfolio. 


Your first task will be to select a topic for your project that meets the project criteria as listed 
on the following page in the section “Project Proposal.”  This project topic must be drafted and 
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submitted to the course instructor for his/her approval by the listed date.  Once approved, you will 
then begin the substantive work for your Symposium Project. 


 
Your grade will specifically be based upon (1) Conducting research related to your project, 


and (2) The actual Symposium Presentation itself.  Each of these components will be graded 
individually, and your overall grade is determined by combining the point totals for each of these 
pieces which are given equal weight in the scoring process.  Below is your timeline, specific work 
products expected during this process, descriptions for this work, and the point total for each part 
of the project. 


*Components of this project address ACTFL Standards 1.a., 1.b., 1.c., 2.a., and 2.b.. 


 


Brief Timeline Summary of the Symposium Project: 


Product Points Due Date 


Product:  Research Phase   


Project Proposal 5 Points 01/15/2010 


Document: Texts 15 Points 02/08/2010 


Document:  Audio 20 Points 02/24/2010 


Document:  Interviews 25 Points 03/15/2010 


Document:  Review 30 Points 03/24/2010 


Product:  Presentation Phase   


Presentation Draft 10 Points 03/31/2010 


Presentation Final 15 Points 04/09/2010 


Presentation in Class 15 Points 04/12/2010 


Symposium Presentation 40 Points 04/15/2010 


Presentation Documents 20 Points 04/30/2010 


Total 200 Points  


 


Information about these assignments is given in greater detail on the following pages.
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Symposium Project Research Description   


Symposium Project Research Phase          100 Points 


Due Product Name Description Pts 


01/15 
Project Proposal 


(First Draft) 


Submission of proposed topic and research plan to instructor for review and approval.  The topic and research 
plan need to: 


- Cover a cultural topic particular to Cherokee people today; 
- Allow for research that includes text, audio, and interview based work; 
- Outline a research plan that provides guidance on the types of materials to be examined, the type of 


content being sought, and your current knowledge on your chosen topic. 
After submission, the proposal will either be “Approved as Submitted,” “Approved Pending Revisions,” or 
“Denied.”  Proposals labeled as “Approved Pending Revision” need to be corrected or clarified as indicated by 
the instructor and then resubmitted. 


“Denied Proposals” do not meet the criteria for the Symposium Project, may contain serious errors in one or 
more elements required for the project, or have some component(s) that are not feasible or possible. 


5 


01/22 
Project Proposal 


(Final) 
Last date for revisions to research topic and plan for un-approved topics/plans. - 


02/08 
Research Document:  


Textual Material 


Submission of “Research Document:  Textual Material” which provides information on textual sources related to 
your project that you have found.  Textual sources cover all forms of print (past and present) as well as digital 
media.  Consult the document template “Texts” for detailed information on the requirements for this portion of 
your research. 


15 


02/24 
Research Document:  


Audio Material 


Submission of “Research Document:  Audio Material” which lists those audio and video materials found for the 
project.  Consult the document template “Audio” for detailed information on the research requirements. 20 


03/15 
Research Document: 


Interviews 


Submission of the “Research Document:  Interviews” which catalogs specific details about the interviews 
conducted for the project.  Consult the document template “Interviews” for detailed information on the 
requirements for this part of your research. 


25 


03/24 
Research Review 


Document 


Submission of “Symposium Project:  Research Review” document which summarizes your completed research.   
You MUST DOWNLOAD and USE the document template for your submission.  The document template is titled 
“Symposium Project:  Research Review” and is available as a download on Blackboard and the “I” Drive (Go to 
folder “kirkwo” and then to “Symposium Resources”).  The template contains detailed instructions on what you 
will need to do to complete this portion of the project.  Examples are given along with the Scoring Rubrics that 
will be used in assessing and grading the document for this specific assignment.   [ACTFL 1.c., 2.a., 2.b.] 


*Cherokee Education Majors – This document serves as a required assessment which must be submitted as 
“Assessment #2 Part I: Research” in your Cherokee Language Portfolio. 


30 
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Symposium Project:  Presentation Development 


Symposium Project Presentation Phase     100 Points 


Date Product Name Description Points 


03/31/10 Presentation Draft 
First draft of presentation due.  This draft should include your biographical introduction, the content 
of your presentation, and you should have a list of your sources used in developing the presentation. 


10 


04/09/10 
Presentation Paper 


Final Copy 
Candidate submits final presentation paper. 15 


04/12/10 
Class Presentation and 


Review 


Present to the class, answer questions, and receive input from fellow students /  candidates, native 
speakers, and the instructor on the presentation in terms of language, content, and presentational 
style. 


15 


04/15/10 
Symposium 


Presentation 


The Presentation at the NSU Annual Symposium of the American Indian.   A video camera will be used 
to record student / candidate presentations, and you will receive a CD copy of your presentation in 
H.264 format the day after your presentation. [ACTFL 1.a., 2.a.] 


*Cherokee Education Majors – Your presentation serves as the second part of your Assessment #2 
“Language Proficiency” evaluation.  By 04/22 you must have posted in your Cherokee Language 
Portfolio this Presentation as a QuickTime file for instructor evaluation. 


40 


04/30/10 
Presentation Paper 


Review and Learning 
Document 


Submit two documents, one being the “Symposium Presentation Review” and the other the 
“Symposium Project Learning Document.” 


20 
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Description of “Symposium Project: Research Review” Document: 


For your Symposium Research which includes listening to the Cherokee Nation Radio Show Interviews, conducting a minimum of 
two Cherokee interviews, and researching your cultural topic using available print resources, you will need to use the following 
descriptive criteria as a guide in effectively completing your research.  The following categories specifically identify how you will be 
graded on the research component of your Symposium Project.  As such, you need to be sure that you grasp these standards and 
their application to this portion of your project.  Consult with your instructor if you have any questions or for feedback as you 
develop this area of your project. 


The document is divided into three separate parts with each part serving a different purpose.   


Part I is where you provide a short review of your research and presentation topic.  This description should also include 
statements related to what you have learned as part of your research. 


Part II is where you will identify those cultural idioms, phrases, words, and concepts that you come across during your 
Symposium Project Research.  Fill in the rows based upon the given categories.  Some forms may not be part of your topic 
research, but they emerged during your research as cultural concepts of note. 


Part III is where you provide (1) A summary (Data Description) of specific sources you have identified that contain useful 
information for your presentation topic, and (2) An analysis of this data. 


As a guide in assembling these materials, an example set is given here for all three parts with each part prefaced by a description of 
the specific elements required for each column and/or row piece.  Refer to the guide and the Scoring Rubrics (found immediately 
after the guide) for assistance if you have any problems in filling out the required information.  If, after consulting these materials, 
you still have questions, ask your course instructor for help. 
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Research Review Document Guide: 


Part I:  There are three boxes to complete in this first part.  In the first box, summarize your presentation topic in two to four sentences.  The 
second box is under the title “Research Review” and this where you will provide a summary overview of your research in terms of how your 
research addressed the presentation topic.  Do not list specific sources or data in this box since that information is to be given in Part III.  The 
last box, under the title “Learning Points,” is where you will list what you learned from your research.  Specific learning points cover cultural, 
linguistic, language in context, and general concepts that emerged during your research.  This is also where you identify discrepancies (if any) 
resulting from your research. 


Symposium Project:  Research Review 
Part I:  Research Review and Learning Points 


Presentation Topic:  Cherokee concept of “equality” as seen in daily interactions, cultural ideas, and as expressed by Cherokee people.  Specific 
attention will be focused upon those persons who could be defined as “handicapped” either mentally or physically, and the manner in which 
they are treated based upon this notion.  The central question concerns the role, function, and existence of the concept of “equality” as both a 
behavioral and cultural construct. 


Research Review Learning Points 


Research revealed a basic pattern of “equality” that exists among 
Cherokee people today that has deep historical roots.  The various 
research materials identified during this part of the project were 
consistent in their descriptions of this concept, and it was present 
as both an overt and underlying structure.  Though the way it was 
described and identified varied depending upon the nature of the 
source document, the idea was present in all various types of 
medium. 


Written (textual) and audio materials often were “stories” that 
emphasized the concept while the interviews provided direct and 
experiential information.  There were various and numerous stories 
of a mythical nature that illustrated this concept metaphorically. 


This idea was found directly in many source, but it also came up in 
several other ways indirectly.  In many materials, it could be 
inferred as an underlying concept that shaped specific behaviors, 
thoughts, and cultural practices.  For this reason, I have identified it 
as a “holistic” concept that exists in Cherokee society today. 


Initially, I had not considered the role that mythical stories could provide in 
the research, but while examining the different texts, I found a strong 
theme in many of these stories that supported the topic. 


The concept of equality is an idea that is well articulated in Cherokee life 
and society.  It is discussed on an individual as well as a communal and 
tribal level.  It is referenced not only as an ideal in and of itself, but as a 
concept core to basic Cherokee lifeways that extends into kinship, religion, 
medicine, and even social-political structures. 


The deeply rooted meaning of equality for Cherokees offers a support 
mechanism that allows ALL Cherokees to be contributing members of 
society. 


The extent that this concept exists for Cherokees today is seen in a wide 
variety of contexts and situations.  “Equality” is expressed through existing 
mythical stories, through overt directions given by older Cherokees to 
younger Cherokees, through remembrances of Cherokees about their past, 
through direct and indirect religious instructions, and through modeling 
and emphasizing this behavior by those who practice it. 







7 


 


 
Part II:  As a guide for you to follow, a set of examples are provided as a model for you to follow.  So for the first column, you need to list the form 
as you heard it or found it along with an identification of it as a form.  The second column is where you describe what it means on a cultural level as 
well as describing how it is used.  In addition, indicate whether the form is community specific/limited or a “general” pattern of usage.  The third 
column is where you will list its literal meaning (if it has one), an analysis of the form on a grammatical level, and any other applications (meaning 
‘other ways it is used’).  The final column is where you list the source and date for the form you have identified.  This last column is also where you 
will identify those concepts that have specific relevance to your presentation topic, and you will indicate these by putting an “*” and the words 
“Presentation Topic.”  See the examples below for guidance. 


Symposium Project:  Research Review 
Part II:  Idioms, Expressions, and Concepts 


Idiom / Expression / Phrase 
/ Word / Concept 


Cultural Meaning, Context of Usage, and 
Community  


Literal Meaning, Analysis, & Other 
Applications 


Source(s) and Topic 
Relevance 


Gahljode – Idiom, Word. “Come inside” – Used when someone is at your 
door, and you are telling them to come inside.  
Usage extends across communities and is not 
bound to a dialect or area. 


/Gahjode/ literally means ‘House.’ It can be 
used to mean a “house” in a general sense, 
but if one means someone’s “home” then you 
use the form for “home.” 


Rosa Carter – Interview 
on 02/10/2010. 
*Presentation Topic. 


Ukstaha! – Idiom, 
Exclamation. 


“I didn’t mean it!” – Exclamation form that 
conveys “accident.” Must be truly accidental; 
intent and context relevant.  Though not strictly 
confined to any specific area, it is associated more 
with those Cherokee communities in the Southern 
part of the Cherokee Nation such as Marble City, 
Belfonte, and Vian. 


No literal meaning. No other applications. The 
form has no other variants, dialectical or 
other.  It is a form of “exclamation” used in 
specific application. 


Nancy Fields – Interview 
on 01/23/2010. 
*Presentation Topic 


Digeji’ilvstanv – Phrase. “Trail of Tears” – Form used to describe the forced 
removal of the Cherokee People from the East.  
This is THE form for this concept as expressed 
today by Cherokee speakers in Oklahoma; It is not 
community or area specific. 


No other term could be found that was used by 
Cherokee speakers in reference to this historical 
event.  The term “Trail of Tears” is not how 
Cherokee speakers describe this event. 


/Digeji’ilvstanv/ literally ‘When They Were 
Driven’ and has no part that means “Trail” or 
“Crying.” /Di-/ is a location prefix meaning 
‘there’; /geji-/ is the pronoun prefix /They-I, 
You, Them/; /-ilvstanv/ is the Completive Stem 
Past Tense for the verb ‘drive’ as in 
‘driving/herding an animal’. 


Dennis Sixkiller – 
Cherokee Nation Radio 
Show, 10/07/2009. 
Rosa Carter – Interview 
on 02/10/2010. 
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Part III:  The first column indicates the type of source where you found the given information.  In the second column, write a brief summary of the 
data including the specific source and date (if an audio file, indicate when the recording was taken, if an interview, indicate the date of the 
interview).  In the third column, provide an analysis of the information you found, and be sure to indicate its specific relevance to your project.  Use 
the examples below as a guide on how to fill in the information required.  Finally, the last row is where you will list those sources that contain key 
and important cultural information you encountered in your research.  Even if you did not specifically use some of these materials for your 
presentation, you should identify them as valuable cultural and textual resources anyway.  Be sure and provide a statement that justifies your 
inclusion of the document as a key cultural and/or textual resource. 


Symposium Project:  Research Review 


Part III:  Research Documentation Summary and Analysis 


Sources Data Source and Description (Research Summary) Analysis of Data 


Text “Animal Ballgame” by Same Hider.  Cherokee Advocate Newspaper, August 
1967.  Story about a contest between the animals who divide into two 
teams for a stickball game.  All the larger big animals go on the same side 
against the smaller animals.  When the smaller animals get together, they 
end up ignoring “Tinega” or Mole who even they believe is too small and 
insignificant to help them win the game.  But when things start going bad 
for them, it is “Tinega” who helps the small animals win by taking the ball 
and going underground where the larger animals can’t get to him.  Mole 
scores the winning goal for the small animals, and he is given the privilege 
of leading the Ballgame Dance as is customary for the winners. 


The story highlights one of the dominate themes of Cherokee 
culture, specifically, how it is often the ignored person or 
“weakest” one who ends up saving the day after everyone else 
has failed.  In this case it is Mole, “Tinega,” who saves the game 
for the smaller animals.  As is typical with Cherokee stories, the 
point is not indicated overtly within the story, but rather is to 
be understood. 


My use of this story highlights the concept that everyone has a 
role and place, and that you cannot judge a person based upon 
their physical traits.  Since my presentation is about the 
“equality,” the story of “Tinega” demonstrates why everyone 
should be viewed as equals since anyone at anytime can 
contribute to the community. 


Audio/ 
Video 


Cherokee Nation Radio Show Interview with Gosh Sapp by Dennis Sixkiller, 
Part I, July 17, 2005.  Gosh relates childhood experiences with specific 
attention to church during this time.  He discusses how the pastor, in 
Cherokee, would tell stories about how to live and act as Cherokees.  One 
of the main ideas was how the pastor would say “We’re only as strong as 
the weakest of us, and we are only as well as the sickest of us, and we are 
only as well off as the poorest of us.”  This lead to Gosh discussing how 
people looked out for everyone, and how everyone was valued no matter 
how poor they were or how bad off they might be. 


Again, the theme of viewing and treating each other with 
respect and as equals is a recurring them in Cherokee life.  It is 
a concept that is given with direct and indirect reference.  In 
the animal story, the concept was to be inferred from the tale, 
but in this interview the idea is directly stated.  That it was 
consciously understood and recognized is seen in the direct 
statements of the pastor Gosh quotes.  In this context, the idea 
refers to taking care of one another, and that no one is ignored 
or forgotten.  
These examples clearly relate to the presentation topic. 
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Interviews 


Rosa Carter Interview, February 10, 2010.  I spoke with Rosa about her 
memories and her thoughts on how “different” people were seen in her 
community.  I specifically wanted to know about how “odd” and “weak” 
persons were treated, and whether or not these individuals had special 
talents recognized by the community.  She said that gossip was something 
everyone did, but it was only to be done at those people who weren’t 
“acting right” as a Cherokee.  If someone were caught saying bad things 
about someone based on how they looked or by acting strange, the elders 
would “get on you” for “speaking bad” about people who were 
“anaktahvhnv’i” “turned different.”  For this reason, no one “spoke bad” 
about someone else for these reasons.  You were told and expected to be 
“walking right” with anyone you met, and if you did not, you would be the 
one people would talk about.  Today, a lot of Cherokee still “carry” this 
idea, but it is not as strong.  She told about how she went to the store, and 
how she saw a “special” young Cherokee girl.  No one spoke to the girl and 
everyone avoided her.  Rosa got angry and went and spoke to the girl, and 
she even “cut up” (meaning “chastised”) some younger Cherokee boys 
who she saw were making fun of the girl.  She made each of them go and 
apologize and talk to the girl before she left. 


Some very clear concepts came out of the interview that fit 
with the presentation topic.  Rosa clearly stated that everyone 
was to be treated equally, and that you did not discriminate 
against anyone based upon physical traits or differences.  This 
idea was so strongly ingrained that no one violated this basic 
rule. 


Today, older Cherokees still hold to this idea, but younger 
Cherokees do not have it driven into them like Cherokees did in 
the past.  However, it is still evident as a concept that is 
referred to and used by Cherokees. 


On a more indirect level, when Rosa spoke about her 
childhood, she made specific reference to the dynamics that 
existed among members of a family and within a specific 
community.  Much of the nature of these dynamics for families 
as well as communities seem to be influenced by this notion of 
equality.  It frames basic social interactions that occur on a daily 
basis in addition to those that are either seasonal or irregular. 


Cultural 


* In 
Cherokee 


James Mooney Myths and Sacred Formulas of the Cherokee.  Best source for Cherokee stories and Cherokee oral tradition. 


*Cherokee Nation Cherokee Advocate Newspaper.  Mostly factual type information, but some cultural notions can be inferred. 


Heth Collection of Cherokee Music.  Only extensive collection of Cherokee ceremonial and Christian music that exists. 


*Cherokee Bible Translations.  As the first materials that were printed in Cherokee, these contain highly useful information on older forms in 
addition to insight on how certain concepts were translated from English to Cherokee. 


Jack and Anna Kilpatrick Run Toward the Nightland.  Essential source on modern Cherokee medicinal practices and beliefs. 


*Cherokee Nation Radio Show Interviews.  The best single and extensive source in Cherokee in which Cherokees today relate their thoughts 
and insights on cultural, historical, and experiential topics. 


Journal of Cherokee Studies.  The only academic journal devoted to Cherokee cultural, historical, and language related topics. 
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Symposium Project:  Research Review 
Part I:  Research Review and Learning Points 


Presentation Topic:  


Research Review Learning Points 


  
 


Symposium Project:  Research Review 
Part II:  Cultural Based Forms 


Idiom / Expression / 
Phrase / Word / Concept 


Cultural Meaning & Context of Usage Literal Meaning, Analysis, & Other 
Applications 


Source(s) 


    


    


*Add rows as you need them. 


Symposium Project:  Research Review 
Part III:  Research Documentation Summary and Analysis 


Sources Data Description Analysis of Data 


Text Sources   


   


Audio/Video Sources   


   


Interview Sources   


   


Other (Describe)   


*Add rows as you need them. 
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ATTACHMENT B:  SCORING RUBRIC FOR SYMPOSIUM PROJECT AND PRESENTATION 
PART I:  Research Component Scoring Rubrics 


ACTFL Standard 1.c.  Identifying Language Comparisons:  Sociolinguistic Variation 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate notes that specific ideas have 
variant community based forms, but s/he 
has difficulty in both grouping such forms by 
community and identifying characteristics 
that mark dialectical differences. 


In their research documents, this is reflected 
in identifying forms that are community 
based, but with a limited understanding of 
the range and extent of such forms. 


Candidate identifies most community dialect patterns related 
to common forms and ideas in Western Cherokee speech, but 
the full range of dialect patterns and the systems that 
characterize these dialects elude him/her.  Candidate also has 
difficulty with Eastern Cherokee forms and usages. 


In their research documents, candidate uses forms related to 
a specific community, and notes those that have dialectical 
variations from their “chosen” community.  Although the 
general dialectical patterns are identified, the specific areas 
are not. 


Candidate can identify communities based upon specific 
forms, and they can further characterize dialect patterns 
within them.  They discern the patterns that distinguish 
Western Cherokee speech from Eastern Cherokee speech with 
a grasp of common Eastern Cherokee forms and usages. 


In their research documents, candidate identifies specific 
elements and characteristics of the community dialects in 
Western and Eastern Cherokee speech, and is able to even 
discern familial relations of these usages. 


 


 


ACTFL Standard 1.c.  Identifying Language Comparisons:  Dispositions for Learning Target Language Varieties 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate identifies basic words, phrases, 
and concepts that have community variance, 
but this knowledge does not extend beyond 
forms covered in class.  In the research 
project paper, candidate cannot identify 
additional forms that extend past courses. 


Candidate has effectively distinguished basic dialect variances 
by engaging speakers from different communities and by 
listening to various audio materials that contain these 
distinctions.  S/he cites their own interviews, audio material, 
and text based documents in their research project paper, and 
specific examples are provided to demonstrate this awareness. 


Candidate documents different language forms and varieties 
by referencing materials and sources from different 
mediums.  The bulk of the candidate’s knowledge base, 
though, is demonstrated in his/her referencing a wide range 
of speakers with whom the candidate has engaged on the 
community level that goes beyond their project interviews. 


 


 


ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Knowledge 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate provides cultural descriptions, but has no 
analysis of the description.  Information given is direct, 
simple, and limited perspectives are provided.  
Cultural concept is only understood descriptively, and 
s/he is unable to provide details beyond this. 


Candidate offer some analysis on the cultural concept 
that references various perspectives.  Their knowledge 
extends beyond description, and they grasp the 
concept as it relates to Cherokee lifeways both 
materially and conceptually. 


Candidate relate to the cultural concept on all applicable 
levels.  They can relate it to other aspects of Cherokee 
lifeways in both historical and contemporary context.  They 
are able to explain given cultural ideas within the system of 
Cherokee lifeways as relevant to Cherokees today from both 
Cherokee and non-Cherokee perspectives. 


 


 


ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Experience 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate understanding of Cherokee culture and 
lifeways has come exclusively or primarily through 
class instruction and in-class speakers. 


Candidate has been to Cherokee communities, 
and has visited with Cherokee people from those 
communities. 


Candidate has engaged with Cherokees on community, family, and 
social organizational levels.  This experience covers different times, 
among Cherokees of different ages, and candidate is able to articulate 
the core aspects of Cherokee life as it exists today. 
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ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Dispositions for Cultural Learning 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate describes Cherokee culture 
and evaluates it solely based upon 
surface level phenomenon such as 
common behaviors and actions. 


Candidate describes Cherokee culture and bases 
his/her evaluation upon observation, interactions 
with Cherokee people in limited social settings, and 
in-class descriptions.  S/he utilizes a range of basic 
communicative and conversational concepts 
framed by cultural knowledge. 


Candidate incorporates cultural perspectives into language forms both explicitly 
and implicitly.  S/he provides specific cultural insight from narratives, stories, 
and conversations in terms of teaching lessons.  Specific narratives such as the 
Cherokee Nation Radio Show Interviews are used to demonstrate specific 
cultural concepts, and Candidates can provide different language forms that 
exist on cultural issues as currently found in Cherokee communities today. 


 


 


ACTFL Standard 2.b.  Demonstrating Understanding Literary/Cultural Texts/Traditions:  Knowledge of Literary and Cultural Texts 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate documents basic literary sources and 
cultural texts, but has only a cursory grasp as to 
their relevant content and meaning.  As such, the 
review of these materials is superficial, lacking in 
detail and specificity, and disconnected in applying 
any meaning of them to Cherokee life. 


Candidate documents and demonstrates a knowledge 
of these key sources.  This means s/he is able to 
provide specific details, offer culturally relevant 
insights, and place the source within Cherokee cultural 
and historical development. 


Not only does the candidate evidence a full grasp of key 
sources, his/her knowledge extends into materials that extend 
well beyond them.  As well, s/he can interpret, synthesize, and 
relate the various disparate materials to each other both 
contextually and conceptually.  On the level of interpretation, 
s/he is able to analyze materials from multiple viewpoints and 
approaches. 


 


 


ACTFL Standard 2.b.  Demonstrating Understanding Literary/Cultural Texts/Traditions:  Dispositions Toward Exploring Literatures and Other Texts and Media 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidates use in their teaching the texts available 
in the instructional materials that support the 
curriculum. 


Candidates identify from their studies lists of texts they 
plan to use and adapt in their teaching. They enrich 
classroom content with texts and topics valued by the 
culture. These texts are taken from literature and other 
media. 


Candidates seek out age appropriate materials valued by the 
culture that represent literature, film, and media to expand 
the repertoire of texts they use in instruction. 


 


Total Points Earned:_________________    Grade Earned:_______________ 


Grade A B C D F 


Points Earned 21-21 16-19 12-15 9-11 0-8 


Sample Grading Scale:  Your individual coordinator/instructor will use this scale for grading your project or make you aware of any deviation from it. 
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PART II:  Symposium Presentation Component Scoring Rubrics 


ACTFL Standard 1.a.  Demonstrating Language Proficiency:  Presentational Communication:  Speaking 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate read directly from their 
paper, and their speech reflects direct 
reading with no clarifications, additions, 
and no embellishments to the content 
on key points.  Candidate does not 
pause during any point in their reading 
to allow questions or to assess the level 
of audience engagement or interest.  
Content reflects common topics, but this 
information is given in direct and simple 
statements with little or no depth either 
in grammatical structures or semantic 
forms. 


Candidate use mostly notes in presentation, but also provides simple 
statements related to their topic beyond their notes.  They actively 
monitor the audience for engagement and comprehension.  Pauses 
are given where candidate asks or allows audience to indicate 
comprehension, and they provide additional explanatory comments if 
needed, though these will be simple and direct statements.  
Materials are given to audience for comprehension and involvement.  
Content reflects topics common to Cherokee life, but analysis 
provides a range of information on the subject beyond simple 
description where vocabulary and language forms reflect 
grammatical complexity.  Candidate employs basic oratorical 
conventions when needed, and operates in different time frames as 
needed, though the range of forms will be limited. 


Candidate has notes, but presents material with little 
or no reference to them.  They engage audience 
through direct exchanges, and with additional points 
related to, but not directly part of, presentation.  
Speech utilizes range of oratory conventions like 
personal engagement styles and formalized forms.  
Diverse range of forms used in both literal and 
conventional application with use of different time 
frames.  Candidate uses complex grammatical 
structures in content as well as in their comments 
and exchanges with the audience.  Use of context 
specific forms where necessary, and effectively 
creates additional vocabulary as required. 


 


 


ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Knowledge 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate provides cultural descriptions, but has 
no analysis of the description.  Information given 
is direct, simple, and limited perspectives are 
provided.  Cultural concept is only understood 
descriptively, and s/he is unable to provide details 
beyond this. 
In their presentation, the cultural topic is given in 
descriptive terms only with little or no reference 
to its overall meaning and contextual place in 
Cherokee life. 


Candidate offer some analysis on the cultural 
concept that references various perspectives.  Their 
knowledge extends beyond description, and they 
grasp the concept as it relates to Cherokee lifeways 
both materially and conceptually. 
In their presentation, the candidate provides 
evidence and analysis of their cultural topic that 
shows a demonstrable grasp of the concept from a 
general Cherokee perspective.  The information 
goes beyond the descriptive level, and contains 
references and note of its meaning and context 
within Cherokee life. 


Candidate relate to the cultural concept on all applicable 
levels.  They can relate it to other aspects of Cherokee lifeways 
in both historical and contemporary context.  They are able to 
explain given cultural ideas within the system of Cherokee 
lifeways as relevant to Cherokees today from both Cherokee 
and non-Cherokee perspectives. 
In their presentation, the candidate explains and relates topic 
to Cherokee life as part of an integrated system that reflects 
both an organic and historically constituted understanding.  
They can provide depth to their topic by way of experiential, 
community interviews, textual sources, audio/video sources, 
and can effectively relate all of these different aspects into a 
coherent concept in their presentation. 
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ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Cultural Experience 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate understanding of Cherokee culture and 
lifeways has come exclusively or primarily through 
class instruction and in-class speakers. 
In their presentation, this is reflected in a limited 
exploration of their topic by explaining the issue 
solely by reference to these forums for their 
understanding. 


Candidate has been to Cherokee communities, and 
has visited with Cherokee people from those 
communities. 
In their presentation, the candidate demonstrates 
how their topic is understood and has meaning on a 
basic level among Cherokee people in specific social 
settings. 


Candidate has engaged with Cherokees on community, 
family, and social organizational levels.  This experience 
covers different times, among Cherokees of different ages, 
and candidate is able to articulate the core aspects of 
Cherokee life as it exists today. 
In their presentation, the candidate provides a depth of 
experiential evidence about how their topic relates to 
Cherokee life and people in general and specific application.  
They can further breakdown this information based upon 
categories of age, gender, community, and other relevant 
social and/or cultural criteria. 


 


 


ACTFL Standard 2.a.  Demonstrating Cultural Understandings:  Dispositions for Cultural Learning 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate describes Cherokee culture and evaluates 
it solely based upon surface level phenomenon such 
as common behaviors and actions. 
In the presentation, cultural connections are not 
given, and only behavioral information is presented 
on the topic.  The forms used by the candidate also 
show a lack of cultural based referents and usage 
patterns. 


Candidate describes Cherokee culture and bases 
his/her evaluation upon observation, interactions with 
Cherokee people in limited social settings, and in-class 
descriptions.  S/he utilizes a range of basic 
communicative and conversational concepts framed 
by cultural knowledge. 
In the presentation, not only are cultural concepts 
related to meaning and holistic interpretations, the 
candidate uses as part of their own language forms 
some of these aspects in the way they present their 
topic. 


Candidate incorporate cultural perspectives into language 
forms both explicitly and implicitly.  S/he provides specific 
cultural insight from narratives, conversations, and  stories 
for teaching lessons.  Specific narratives such as the 
Cherokee Nation Radio Show Interviews are used to 
demonstrate specific cultural concepts, and Candidates offer 
different language forms that exist on cultural issues as 
currently found in Cherokee communities today. 
In the presentation, the candidate makes wide use and 
application of various cultural themes and concepts which 
are integrated within their topic and their own speech 
forms.  Reference is made to cultural ideologies explicitly 
and implicitly. 
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Use the following criteria to develop your Symposium presentation paper.  As these standards indicate, you should use all types of sources and information 
available to you in order to receive the highest possible score.  Consult with the instructor as soon as possible if you have trouble understanding any of the 
requirements.  *Assessment based upon the Presentation Paper submitted with their oral presentation. 


ACTFL Standard 1.a.  Demonstrating Language Proficiency:  Dispositions for Acquiring Proficiency (For Presentation Paper) 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 # 


Candidate cannot identify and does not cite 
available materials in print, audio, and 
online formats in their presentation paper 
submitted prior to presenting.  Language 
base is limited to class based materials and 
speaker-elicited forms with forms used as 
given in class and in speaker elicitations.  
Candidate provides information that (1) 
Documents various sources of knowledge 
used, and (2) Identifies source of language 
knowledge in terms of where and how they 
are acquiring the language.  


Candidate cites materials used for print, audio, video, and 
online sources.  Language base covers forms that are specific 
to content of the presentation, and they manipulate 
common forms accurately in terms of core affixes and basic 
tense forms, though certain tense constructions and complex 
grammatical forms are absent in their language base. 


Candidate documents language learning including work with 
native speakers, but on a sporadic and “as needed” basis.  
Candidate uses technology such as Audacity, but does not 
utilize reference materials as a means of analyzing and 
grasping the exact nature of the forms given in these 
listening exercises.  Thus, their base shows only use of 
context for many of their given forms. 


Candidate cites language practices which includes ongoing 
development in online exchanges, interactional language 
work, and document use of diverse materials as well as a 
description on the ways in which these sources are used as 
part of their language growth. 


Candidate moves past class-only development, and 
identifies content and grammar knowledge beyond 
coursework.  Though exact nature and meaning of some 
constructions elude their initial grasp, they have systematic 
way to grasp new forms and patterns through all materials 
at their disposal including speakers, audio material, 
technologies like Audacity and Pratt, linguistic materials, 
and classroom materials. 


 


Total Points Earned:_________________    Grade Earned:_______________ 


Grade A B C D F 


Points Earned 13-15 11-12 9-10 7-8 0-6 


 


Sample Grading Scale Your individual coordinator/instructor will use this scale for grading your project or make you aware of any deviation from it. 


Overall Evaluation:  Research Component AND Presentation Component 


Research Project (0-21 Points Possible): ________ Points 


Symposium Presentation (0-15 Points Possible):  ________ Points 


Total Points (0-36 Points Possible):  ________ 


Grade A B C D F 


Points Earned 33-36 27-32 20-26 15-19 0-14 
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ATTACHMENT C. DATA 
Table 1:  Mean Sub-Area Scores and Mean Total (Overall) Numerical Scores 


 2009-2010 2010-2011 2011-2012 


Research Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 1.c, 2.a., 2.b. Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Language Proficiency [ACTFL 1a]    


Sociolinguistic Variation [ACTFL 1c]    


Dispositions for Learning Target Language Varieties [ACTFL 1c]    


Cultural Knowledge [ACTFL 2a]    


Cultural Experience [ACTFL 2a]    


Dispositions for Cultural Learning [ACTFL 2a]    


Knowledge of Literary and Cultural Texts [ACTFL 2b]    


Dispositions Toward Exploring Literatures and Other Texts/Media [ACTFL 2b]    


Presentation Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 2.a.    


Presentational Communication:  Speaking  [ACTFL 1a]    


Cultural Knowledge [ACTFL 2a]    


Cultural Experience [ACTFL 2a]    


Dispositions for Cultural Learning [ACTFL 2a]    


Overall Presentation    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    


Scale: Unacceptable/Approaches Standard Acceptable/Meets Standard Target/Exceeds Standard 


Table 2:  Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2009-2010 2010-2011 2011-2012 


 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Research Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 1.c, 2.a. Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Language Proficiency [ACTFL 1a]       


Sociolinguistic Variation [ACTFL 1c]       


Dispositions for Learning Target Language Varieties [ACTFL 1c]       


Cultural Knowledge [ACTFL 2a]       


Cultural Experience [ACTFL 2a]       


Dispositions for Cultural Learning [ACTFL 2a]       


Knowledge of Literary and Cultural Texts [ACTFL 2b]       


Dispositions Toward Exploring Literatures and Other Texts/Media [ACTFL 2b]       


Presentation Component:  Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a., 2.a.       


Presentational Communication:  Speaking  [ACTFL 1a]       


Cultural Knowledge [ACTFL 2a]       


Cultural Experience [ACTFL 2a]       


Dispositions for Cultural Learning [ACTFL 2a]       


Overall Presentation       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        


Scale: Unacceptable/Approaches Standard Acceptable/Meets Standard Target/Exceeds Standard 
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SECTION IV- EVIDENCE FOR MEETING STANDARDS 
ASSESSMENT 3 


Teaching Units – Planning Classroom-based Instruction 
 
NARRATIVE 
 


a. Description of Unit Classroom-based Instruction 
  


Cherokee Education candidates take two content-specific methods class in the Cherokee 
program; CHER 3513, Methods for Teaching Immersion Classrooms and CHER 4093 Methods 
and Second Language Acquisition in addition to a generic methods class in EDUC 4353 Teaching 
Methods and Practices. Using the lessons and units developed in these classes, they later refine 
them for submissions as part of the Learning Project, a teacher work sample completed during 
the full internship (student teaching) semester.  Within the program semester block sequence, 
CHER 3513 is taken in semester five; CHER 4093 is taken in semester six and the full internship 
is taken in semester eight. The major project developed in CHER 3513 is a two or three week 
unit plan outline with a fully developed language lesson plan which is taught in the immersion 
school class room.  Candidates often use the unit plan with further development and deliver it 
while completing the full internship. 
 Candidates utilize current World Languages Priority Academic Student Skills (PASS) 
standards which they access through the Oklahoma State Department of Education website at 
http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf.   Candidates identify specific 
PASS standards applicable to the instruction by adding them as attachments. The teaching unit 
plan reflects activities that address different learning styles, multiple intelligences, and levels of 
critical thinking. It demonstrates the candidate’s ability to select, create and/or adapt teaching 
materials and authentic texts; to plan daily lessons plans with language input and output and 
motivate the learners to speak the language and to develop assessment instruments 
appropriate to the grade level and content while maintaining classroom control and good time 
management. Candidates receive detailed instructions as seen in assessment document section 
of this report. 
 
b. Alignment with ACTFL/NCATE Standards 


As delineated on the rubric, the unit plan aligns with several ACTFL standards:   
Standard 1:   Language, Linguistics, Comparisons 
 Standard 1a.  Demonstrating Language Proficiency 
Standard 2:  Cultures, Literatures, Cross-Disciplinary Concepts 
 Standard 2a.  Demonstrate cultural understandings 
 Standard 2c. Integrating other disciplines 
Standard 3:   Language Acquisition Theories and Instructional Practices 


Standard 3a. Understanding language acquisition and creating a supportive classroom 
Standard 3b. Developing instructional practices that reflex language outcomes and 
learner diversity 


Standard 4: Integration of Standards into Curriculum and Instruction 
 Standard 4a. Understanding and integrating standards in planning 



http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf
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 Standard 4b. Integrating standards in instruction 
 Standard 4c. Selecting and Designing Instructional Materials 
Standard 5: Assessment of Languages and Culture 
 Standard 5a.  Know assessment models and use them appropriately 
 Standard 5b. Reflecting on Assessment 
 
c. Analysis of Data Findings  


This assessment has been revised since the original submission in January, 2007, taking into 
consideration the reviewers’ comments and critiques from the original report and better 
aligning it with the ACTFL standards. Faculty worked to refine rubrics and insert additional 
information related to Cherokee and ACTFL standards into the generic, unit form   The revision 
work was completed in spring 2010.  Because CHER 3513 is only offered in the fall semesters, it 
will be used and data will be collected fall, 2010.  As a result, no accurate ACTFL data are 
available at this time, but the data collection document is provided at the end of this file. 
 
d. Interpretation of Data as Evidence for Meeting Standards 


No ACTFL data  are available at this time. 
 


Scores follow the three point system of “1” for “Unacceptable/Approaches Standard,” “2” 
for “Acceptable/Meets Standard and “3” for “Target/Exceeds Standard.” The unit outline and 
lesson plan is 25% of the course grade in CHER 3513 since this will demonstrate teaching and 
learning principles studied that semester. Scoring rubrics for teacher candidate’s unit 
outline/lesson plan is found in assessment documentation section of this file. 
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ASSESSMENT 3 
Teaching Units – Planning Classroom-based Instruction 


 
ASSESSMENT DOCUMENTATION 
 
a. Assessment Tool 


Candidates are given the following information: 
The unit outline containing a lesson plan on Kanuchi-making may be a unit on foods, 


cultural practices, seasonal activities, or other related topics. The unit outline containing a 
lesson plan on the plants of the Cherokee may be a unit on foods, medicines, cultural practices, 
seasonal activities, or other related topics. Discuss the unit and lesson plan alignment with your 
instructor prior to beginning unit and lesson planning. 


Because of the availability of materials and artifacts, two lesson plan topics are 
presented, one suitable for elementary students and one for high school students. The K-6 
lesson plan is on the topic of Kanuchi-making.  This is an activity ingrained in the Cherokee 
culture, tradition, and history. It is the fall gathering of hickory nuts and pounding them into a 
puree which is then boiled, strained, and seasoned with either salt or sugar for a savory or 
sweet taste. This project can be as simple as the teacher candidate gathering the hickory nuts in 
the local area, placing them either in the classroom or on the school ground so that the smallest 
student can “gather” the nuts into their pail, washing them, placing them in the Kanuchi stump 
(usually a hickory or bois d’Arcy tree stump that has been hollowed) where they are pounded 
with a hickory pestle. The puree can then be stained and prepared. For older learners the 
activity may encompass a field trip to a local point where the nuts are gathered in the “wild”. 
Discussion at this level may cover the “gathering” philosophy of the Cherokees, its association 
as women’s work and the shift that is occurring now with more Cherokee men undertaking this 
activity. Other disciplines such as geography can be include with maps drawn showing local 
hickory tree locations, mathematics with the nuts themselves or how many nuts equal a pound,  
and art projects. Age and/or developmentally appropriate discussion can be developed for 
student enrichment and learning. This lesson is taught in Cherokee. 


For grades 7-12 the topic is plants of the Cherokees. Plants were used for food, 
medicine, ceremonial purposes, household items (baskets), and weapons (bows and clubs). 
Currently, a booklet of plant information is being translated into Cherokee and should be 
available in 2010. The wide range and accurate information in Cherokee makes the booklet the 
basis for a lesson plan that can be firmly based in Cherokee culture, tradition and history. 
Geography, world history, science, cultural comparisons and philosophies can be inter-related 
to this topic. Age and/or developmentally appropriate discussion and activities can be 
developed for student enrichment and learning. This lesson is taught in Cherokee. 


Candidates must utilize current World Languages Priority Academic Student Skills (PASS) 
standards obtainable either through the Oklahoma State Department of Education website at 
http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf.  Teacher candidates must 
identify those specific PASS standards applicable to the unit outline and lesson plan by adding 
them as an attachment to the plan. This should reflect lesson activities that address different 
learning styles, multiple intelligences, and levels of critical thinking. It should demonstrate the 
candidate’s ability to select, create and/or adapt teaching materials and authentic texts; to plan 



http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf
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daily lessons plans with language input and out and motivate the learners to speak the 
language and to demonstrate assessment instruments appropriate to the grade level and 
content while maintaining classroom control and good time management. 


Only the elementary unit plan outline and lesson plan will be done for this assessment. 
1) Cover Sheet must include the following information: 


a. Your Name 
b. Course number and name 
c. Original source material –oral interview, article, text, 
d. Identify original source material-name, publisher, 
e. Language Level of Students to be taught 


Use the modified Standards-Based Evaluation Guide to evaluate the materials you use 
for the unit of instruction you have chosen for correlation to National Standards/ 
Objectives. The guide follows this information and should be attached after it is 
completed. [ACTFL 4a, 4b]  


2) Learning Scenario- Task-based Teaching and Learning: Provide an outline of the teaching 
and learning topics, activities, and projects that you envision for the unit/lesson plan. 
Describe in sufficient detail so that a learner can understand what real-world language 
performance tasks will be practiced and learned during the time period specified. 
Indicate which of the PASS Objectives you will address in the unit. [ACTFL 4a, 4b, 4c] 


3) Analysis of materials. Based on the above evaluation, be prepared to adapt or 
supplement the information, activities, materials, in order to develop the best unit of 
instruction possible. [ACTFL 2a, 2c, 4a, 4b, 4c] 


 


Curricular Weave of Essential Skills and Knowledge 


Found in oral history or ancillaries To be added from other sources 


Essential Grammar: Essential Grammar: 


Essential Vocabulary: 
     Receptive-- 
     Expressive-- 


Essential Vocabulary: 
     Receptive-- 
     Expressive-- 


Cultural Information: 
     Perspectives— 
     Products— 
     Practices— 


Cultural Information: 
     Perspectives— 
     Products— 
     Practices— 


Learning strategies to be taught or used: Learning strategies to be taught or used: 


Communication strategies to be taught or 
used: 


Communication strategies to be taught or 
used: 


Connections to other subject areas: Connections to other subject areas: 


Technology to be used: Technology to be used: 
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4) Critical Thinking Skills: In the appropriate square describe specific learning activities that 
student will perform. One reason to supplement and broaden activities is to ensure that 
instruction addresses multiple levels of critical thinking. [ACTFL 3a, 3b] 
 


Found in original source material To be added from other sources 


Memory: Memory: 


Comprehension: Comprehension: 


Application: Application: 


Analysis: Analysis: 


Synthesis: Synthesis: 


Evaluation: Evaluation: 


 
5) Creation/adaptation of teaching materials: Include 


a. One language game 
b. One song 


6) Pre-test (Activity, Survey, etc): [ACTFL 5a] 
a. Describe what you will do to interest students in the topic , to activate their prior 


knowledge, and to involve them in the classroom activities 
7) Communication Standards/ Domains: The lesson plan will be taught in an immersion 


classroom. List here the specific language skills/tasks the student will demonstrate – 
“Student will be able to …” (SWBAT) [ACTFL 1a, 3a, 4a] 


 


Found in original source material To be added from other sources 


Interpretive 
     Listening-SWBAT 
     Reading-SWBAT 


Interpretive 
     Listening-SWBAT 
     Reading-SWBAT 


Presentational 
     Speaking-SWBAT 
     Writing-SWBAT 


Presentational 
     Speaking-SWBAT 
     Writing-SWBAT 


Interpersonal-SWBAT Interpersonal-SWBAT 
 


8) Assessments: Include copies of pre- and post test quizzes and the grading rubric that 
will be used in the class room and complete the reflection section of the lesson plan and 
attach. [ACTFL 5a, 5b] 


9) Time Distribution: In your unit outline include a calendar page; briefly indicate how you 
will distribute the “content” of your unit over the designated time period (2-3 weeks). 


10) Daily Lesson Plan: Follow the lesson plan template below.  Use a variety of input 
(presentation) techniques so that you students will be engaged in output via a 
combination of mechanical, meaningful and communicative activities.  


  







6 


 


 


LESSON PLAN TEMPLATE 
 


TITLE: KANUCHI MAKING    GRADE LEVEL (Circle)   K   1   2   3   4   5   6  TIME 
ALLOTED: __________ 
TITLE: PLANTS OF THE CHEROKEES GRADE LEVEL (Circle)   7  8  9  10  11  12 TIME 
ALLOTED: __________ 
 


COMPOSITION OF CLASS:  Male___ Female___ Total___ Number of Special Needs Students: 
ELL___ 504___ IEP___ 
 


PASS OBJECTIVES FOR THIS LESSON: 
Communication, Culture, Connections, Comparisons, Communities 
 


SPECIFIC LESSON OBJECTIVES: (What do you want your students to know and be able to do 
after instruction?) 
 


PREASSESSMENT OF STUDENT KNOWLEDGE: (How will you assess the prior knowledge of the 
students?) 
 


1. Introduction/Set Induction/Hook (This involves getting your students interested and 
motivated to learn.)  
 


2. Instructional Procedures (This involves what the teacher and students will actually DO as 
they engage in learning.)  
 


Adjustments/Adaptations (What will you do to accommodate the special needs of 
individual students?) 
  
Guided Practice  (Students practice new learning with the help of the teacher.) 


 


Independent Practice (Students practice new learning on their own, assignments, problem 
solving, homework, etc.) 


 
3.  Integration of other disciplines 
 
4. Critical thinking and problem solving (Open ended questions – how do you think this will 
taste? What would you do?) 
 


5. Closure/Summary/Representation 
  
6. Evaluation/Assessment (You must give a pre-assessment and post assessment for this lesson 
plan) 
 


7. Resources and Materials 
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8. Supplementary/Enrichment Activities 
 


9. REFLECTION:  This part of the lesson plan should be completed once the lesson has been 
taught and appropriate assessment data collected. 
 


a.  To what extent did students learn what you intended? What is the evidence? 
 


b.  Did you do anything differently than what you planned? If so, why? 
 


c.  If you were going to teach this lesson again, what would you do differently? Why? 
 


d.  Identify a group or individual who did well with the lesson.  Based on the data, what 
variables could account for this?  (attendance, reading levels, ELL, …)  What might you 
do in the future to ensure their continued success? 
 


e.  Identify a group or individual who had difficulty with this lesson. Based on the data, 
what variables could account for this?  What interventions could you use to help the 
student/s achieve lesson objectives?  
 


f.   How well did the ACTFL 5 Cs standards that you selected work within this lesson plan. 
If you teach it again would you change them? 


 







 


b. Scoring guide / rubric 
Cherokee Education Degree Program 


Northeastern State University 
Standards-Based Evaluation Guide 


 
Type of Material (Circle) Oral History Textbook Newspaper Article ? 
Name of Speaker/Textbook/Article _______________________________________________________________________ 
Scoring:   Unacceptable/Approaches Standard Acceptable / Meets Standard Target / Exceeds Standards  
    1       2    3 
Directions: Browse the material for communicative activities that address each of the standards. 
Communication 
Standard 1.1: Students engage in conversations, provide and obtain information, express feelings and emotions, and exchange opinions 
Standard 1.2: Students understand and interpret written and spoken language on a variety of topics 
Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a variety of topics. 
 


Does the material provide a base for students to personalize their responses or offer their own meaning?  


Does the material provide a base for students to provide their own form and structure (grammar formation)?  


Does the material provide a base for students to interact with each other, native speaker, or teacher in a meaningful way?  


Does the material provide a base for students to demonstrate or showcase their knowledge of and/or skill in using Cherokee?  


Does the material provide a base for authentic, accurate, and current language usage?  


Is vocabulary presented in functional and/’or cultural contexts or clusters?  


Can activities be developed that can be set in a real-world context or represent a real-world task?  


Can activities be developed that provide guidance for facilitating comprehension?  


Can activities be developed that allow for student variation in applying different strategies for comprehension?  


Can activities be developed that appeal to students’ interest?  


Can activities be developed that age appropriate?  


               TOTAL  _______ 
CULTURES 
Standard 2.1: Students demonstrate an understanding of the relationship between the practices and perspectives of the culture studied 
Standard 2.2: Students demonstrate an understanding of the relationship between the products and perspectives of the culture studied 
 


Are the visual images current?  


Are the visual images authentic  


Do the visual images portray different age group/genders,/situations where Cherokee is spoken  


Does the material support the visual images?  


Does the presentation invite student observation, identification, discussion or analysis of cultural practices or products.  







 


Do students have opportunities to participate in games, song, celebrations, storytelling, dramatizations, sports or entertainment representative of 
the Cherokee lifeways. 


 


Do students have the opportunity to identify, analyze or discuss perspectives, behaviors, or practices of the Cherokee lifeways (school, family, 
games, sports, etc.)? 


 


Do students have the opportunity to identify, experience, analyze, produce or discuss tangible (toys, dress, foods, etc.) and expressive (artwork, 
songs, literature, etc.) products of the Cherokee lifeways. 


 


               TOTAL  _______ 
CONNECTIONS 
Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign language 
Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only available through the foreign language and its cultures 
 


Do students have opportunities to discuss or discover more about concepts and topics learned in other subject area (math, science, history, 
geography, art, literature, music, health, etc.)? 


 


Are there opportunities for students to build on prior personal experiences and existing background knowledge?  


Are students given opportunities to participate in projects in which they acquire information through technology, personal interviews, print media 
(newspapers, magazines), visual media (television, videos, advertising) or print references (dictionaries, encyclopedias)? 


 


               TOTAL  _______ 
COMPARISONS 
Standard 4.1: Students demonstrate understanding of the nature of language through comparisons of the language studied and their own 
Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the cultures studied and their own. 
 


Does the material provide a base for discussion or activities based on borrowed words, cognates, and idiomatic expressions in English and Cherokee  


Does the material provide a base for students to demonstrate understanding of similarities and differences between English and Cherokee?  


Does the material provide a base for discovering similarities and differences presented between the Cherokee and English culture?  


               TOTAL  _______ 
COMMUNITIES 
Standard 5.1: Students use the language both within and beyond the school setting 
Standard 5.2: Students show evidence of becoming life-long learners by using the language for personal enjoyment and enrichment. 
 


Are there opportunities for students to speak Cherokee and English outside the classroom (in conversation, writing, performances, or 
presentations)? 


 


Does the material provide a base for students to develop an appreciation for proficiency in Cherokee?  


Does the material provide a base for projects that involve interaction with members of the local community or using community resources?  


Are students encouraged or given opportunities to use the language for leisure activities?  


               TOTAL  _______ 
           SUM TOTAL OF ALL GOAL AREAS   _______ 
Score should be 58 or above to use material. 
  







 


SCORING RUBRIC FOR ASSESSMENT #3 
 


ASSESSMENT #3 RUBRIC 
Elements Unacceptable/Approaches 


Standard - 1 
Acceptable/Meets Standard - 2 Target/Exceed Standard - 3 # 


Language 
Proficiency 
[ACTFL 1a] 


Cherokee language use was not 
age/developmentally appropriate. 
Poorly organized, little detail, 
presentation did not flow easily 
nor maintain continuity on major 
points. 


Cherokee language use was 
age/developmentally appropriate. 
Organized with detail, presentation 
flowed easily and maintained continuity 
on major points. 


Cherokee language use was age/developmentally 
appropriate with some new concepts introduced. Well 
organized, with many details and alternatives to keep 
students engaged, presentation flowed easily, 
maintained continuity on major points and re-
emphasized major points using various techniques. 


 


Integration of 
Standards into 
planning 
[ACTFL 4a, 4b] 


Candidates did not clearly identify 
national and state standards 
and/or objectives are not 
appropriate for 
age/developmental level of 
students. Little use of commercial 
materials.  


Candidate’s selection and design of 
materials reflect national and state 
standards. Has adapted commercial 
materials as necessary to reflect 
standard based goals and instruction.  
Materials are neat They are appropriate 
for age/developmental level. 


Candidate’s selection and design of materials is clearly 
based on national and state standards. Materials are 
creative, neat, legible, and easy to use. Commercial 
materials are used appropriately to make standards-
based learning more effective.  They are appropriate 
for age/developmental level as listed for the lesson 
with both enrichment and remedial components.  


 


Integration of 
Cultural Products, 
Practices, and 
Perspectives 
[ACTFL 2a, 4b, 4c] 


Candidate referred to one of the 
cultural standards 


Candidate includes planned activities to 
promote investigation of target-
language cultural practices, products 
and/or perspectives. 


Candidate fully integrates the cultural framework of 
practices, products and perspectives and activities will 
lead to greater student understanding and 
appreciation for the target language. 


 


Planning for 
Language 
Acquisition 


[ACTFL 3a] 


Candidate focused on 
communicative modes but did not 
provide transitions and continuity. 


Candidate established age and/or 
developmentally appropriate language 
acquisition, and input goals and 
objectives.  Several modes of 
communication were used. 


Candidate establish clear links between ages and/or 
developmentally appropriate language acquisition, 
and input goals and objectives and the activities in the 
lesson plan. A wide variety of learning strategy is 
employed with both enrichment or remedial activities 
included that promote language acquisition and 
integrate interpretive, interpersonal and presentation 
modes of communication.  


 







 


Evaluation, 
Selection, 
Creation and 
Adaptation of 
Standard based 
Materials 


 [ACTFL 4c] 


National Standards and P.A.S.S. 
goals are not reflected in the 
selection and design of materials. 
Candidates uses only 
commercially produced materials 


National Standards and P.A.S.S. goals 
are reflected in the selection and design 
of materials. Technology resources 
integrated. Candidate includes visual, 
aural, print materials in lesson planning. 
Materials neat. 


National Standards and P.A.S.S. goals are the basis of 
the selection and design of materials. Materials are 
creative, well executed, and easy to use. Technology is 
used imaginatively. Wide variety of resources used 
including visual, aural, print materials and cultural 
artifacts. 


 


Adjustments, 
Adaptations for 
Students’ Diverse 
Needs 


[ACTFL 3a, 3b] 


Candidate response reflects “one 
plan fits all” with little to no 
modifications in teaching 
strategies for diverse learners. 
Little identification of the special 
needs of students is made and 
little planning is done to adapt 
instruction to meet these special 
needs. 


Candidate shows some modifications 
that address special needs of individual 
students including those identified as 
IEP, 5O4, ELL, and include teaching 
strategies for diverse learners. 


Candidate shows appropriate modifications of the 
instructional plan are made to address special needs of 
all students including those identified as IEP, 504, ELL. 
Includes an explanation of why the modifications 
would improve student progress. Candidate 
anticipates students’ special needs and plans 
alternative activities. 


 


Integrate other 
disciplines 
[ACTFL 2c, 4b] 


Candidate does not use this 
activity as a spring broad to bring 
in science, art, geography or other 
disciplines or they are not well 
connected for easy integration 


Candidate use this plan to move into 
another discipline and strengthens the 
connection for integration. 


Candidate relates this plan to other activities that the 
students might do and gives some specific ideas of 
how this can connected for integration into other area. 


 


Critical Thinking 
and Problem 
Solving [ACTFL 
3b] 


Candidate implement activities 
that have a limited number of 
answers and allow little room for 
critical thinking, problem solving. 


Candidate implements questions and 
activities that promote critical thinking 
and problem-solving skills. 


Candidate reward their students for engaging in critical 
thinking and problem solving with positive 
reinforcement. 


 


Assessing and 
Reflecting on 
Pupil Learning 


[ACTFL 5a,5b] 


Candidate use only generic 
assessment tools. Modifications 
not addressed. Reflection does 
not indicate growth or change is 
needed. Rubrics incomplete 


Candidate develops assessment tools 
based on material presented.  Use 
formative and summative assessment 
measures. Complete rubrics. 
Modifications for special needs student 
identified 


Candidate develops assessment tools creatively to add 
new insight to materials presented. Formative & 
Summative assessments measure ongoing 
development. Critical thinking skills included in 
assessments. Uses national and state standards in 
assessment development.  Rubrics are clear and 
fitting. Modifications are planned to improve student 
learning. 


 







 


Overall 
Presentation 


Candidate read many portion of 
the lesson plan and gave little 
clarifications, additions, and no 
explanation to the goals and 
objectives.   Candidate paused 
infrequently to assess the level of 
student engagement or interest.   


Candidate referred to notes in lesson 
plan and also provides simple 
statements related to topic beyond 
notes.  They actively monitor student 
engagement and comprehension.  
Pauses are given where candidate asks 
or allows students to indicate 
comprehension, and they provided 
additional explanatory comments if 
needed, though these will be simple and 
direct statements.   


Candidates have notes, but present material with little 
or no reference to them.  They engage students 
through direct exchanges, and with additional points 
related to, but not directly part of lesson plan.   


 


 
 
Total Points Earned:_________________    Grade Earned:_______________ 
 


Grade A B C D F 


Points Earned 27-30 23-26 19-22 15-18 0-14 


 


Sample Grading Scale Your individual coordinator/instructor will use this scale for grading your project or make you aware of any 
deviation from it 


Scores follow the three point system of “1” for “Unacceptable/Approaches Standard,” “2” for “Acceptable/Meets Standard 
and “3” for “Target/Exceeds Standard.” The unit outline and lesson plan are 25% of the course grade in CHER 3513 since this will 
demonstrate teaching and learning principles studied that semester. 


 







 


c. Candidate data chart – No data available - Assessment to be implemented FA 10 
Table 1 


Mean Sub-Area Scores and Mean Total (Overall) Scores 
 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1, 2, 3, 4, 5 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Language Proficiency [ACTFL 1a]    


Integration of Standards into planning[ACTFL 4a, 4b]    


Integration of Cultural Products, Practices, and Perspectives [ACTFL 2a,  4b, 4c]    


Planning for Language Acquisition [ACTFL 3a]    


Evaluation, Selection, Creation and Adaptation of Standard based Materials  
[ACTFL 4c] 


   


Adjustments, Adaptations for Students’ Diverse Needs [ACTFL 3a,  3b]    


Integrate other disciplines [ACTFL 2c, 4b]    


Critical Thinking and Problem Solving [ACTFL 3b]    


Assessing and Reflecting on Pupil Learning [ACTFL 5a, 5b]    


Overall Presentation    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
 


Table 2 
Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1, 2, 3, 4, 5 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


 Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Language Proficiency [ACTFL 1a]       


Integration of Standards into planning[ACTFL 4a, 4b]       


Integration of Cultural Products, Practices, and Perspectives [ACTFL 2a,  4b, 4c]       


Planning for Language Acquisition [ACTFL 3a]       


Evaluation, Selection, Creation and Adaptation of Standard based Materials  
[ACTFL 4c] 


      


Adjustments, Adaptations for Students’ Diverse Needs [ACTFL 3a,  3b]       


Integrate other disciplines [ACTFL 2c,  4b]       


Critical Thinking and Problem Solving [ACTFL 3b]       


Assessing and Reflecting on Pupil Learning [ACTFL 5a,  5b]       


Overall Presentation       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
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SECTION IV- EVIDENCE FOR MEETING STANDARDS 
ASSESSMENT 4 


Evaluation of Full Internship 
NARRATIVE 
 
a. Description of the Assessment 
 The full internship (student teaching) requires enrollment in a 12-credit hour block of 
courses  which are completed in the field under the close supervision of the clinical faculty 
(mentor teacher) and university coordinator. The clinical practice component includes: EDUC 
4172 Assessment and Evaluation, EDUC 4252 Seminar, and EDUC 4054 Elementary Intern 
Teaching and EDUC 4064 Secondary Teaching majors.  Teacher candidates begin their 
experiences following the assigned school’s calendar, complete 80 days (560 hours) and attend 
six full-day seminars during the semester they are interning.  As K-12 certification majors, 
Cherokee education candidates complete eight (8) weeks in a secondary school setting and 
eight (8) weeks in an elementary school setting 
 


The clinical practice includes:  
1. A minimum 80 day (560 clock hours) intern teaching placement in an accredited school 


setting (full semester)  
2. Assignment of an experienced teacher who will be clinical faculty (mentor) for the intern 


in effective teaching, classroom management, and professional development processes.  
3. Concurrent enrollment in EDUC 4252, a seminar course for which the teacher 


candidates return to campus seven times (inclusive of one orientation seminar the 
semester prior to full internship) for instruction, feedback, presentations by master 
teachers, career advisement, supervision of ePortfolio development, and contact with 
university coordinators.  


4. Concurrent enrollment in EDUC 4172, Evaluation / Assessment, a course that includes 
work with the unit’s teacher work sample, the Learning Project. 


5. Two or more site visit(s) by the university coordinator for classroom observation and 
consultation with the teacher candidate, clinical faculty, and principal regarding the 
internship.  Site visits by the NSU subject matter specialist. 


 


 This content specific evaluation instrument was developed in conjunction with the 
College of Education which also uses an instrument aligned with the conceptual framework. 
Particular attention is paid in Assessment 4 for the integration of the 5 Cs, Communication, 
Cultures, Connections, Comparisons, and Communities standards (Standards for Foreign 
Language Learning: Preparing for the 21st Century) in planning, instruction and selecting and 
designing instructional material as well as all the ACTFL standards.  Pedagogy, knowledge, 
attitudes, and structure demonstrated by the candidate in the class room and content 
knowledge, the speaking and correct utilization of the Cherokee Language in the class room is 
also evaluated.  
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b. Alignment with ACTFL/NCATE Standards and Standards for Foreign Language Learning: 


Preparing for the 21st Century 
 
The assessment elements are aligned with both set of standards on the assessment tool: 


 Standard 1: Language, Linguistics, Comparisons 


 Standard 2: Cultures, Literatures, Cross-Disciplinary Concepts 


 Standard 3: Language Acquisition Theories and Instructional Practices 


 Standard 4: Integration of Standards into Curriculum and Instruction 


 Standard 5: Assessment of Languages and Culture 


 Standard 6: Professionalism 
  


 Communication - Communicate in Language Other than English 


 Cultures – Gains Knowledge and Understanding of Other Cultures 


 Connections – Connect with Other Disciplines and Acquire Information 


 Comparisons – Develop Insight into the Nature of Language and Culture 


 Communities – Participate in Multilingual Communities at Home & Around the World 
 
c. Analysis of Data Findings 


At the time this report was prepared, data on the ACTFL content-specific instrument were 
not available.  The instrument was revised during the 2009-10 academic year, but no full interns 
were enrolled.  The instrument will be used and data collected in fall 2010 with one full intern.  


The program did collect data on the two program completers using its instrument aligned 
with the conceptual framework.  Those data are reported at the end of this file.  With the 
exception of one area, candidates were evaluated as performing at the target area.  Of course, 
of concern is the fact that the one area where the candidate achieved an acceptable level rating 
was related to deep understanding of content area.  These results, combined with the need for 
more specific information, lead to the development of an evaluation instrument geared to the 
aspects of language learning and ACTFL standards. 
 
d. Interpretation of Data as Evidence for Meeting Standards 


Given the small number of candidates and the generic nature of the previous instrument, it 
is difficult to make generalizations related to candidate performance.  Certainly, clinical faculty 
believed in all areas that candidates had the pedagogical knowledge and skills needed to 
effectively plan, deliver, and assess instruction.  As noted earlier, the content-area knowledge 
for both candidates was rated acceptable or higher although the program would like more 
specific information about the factors that lead to the acceptable rating.  Program faculty are 
looking forward to implementing the revised evaluation form during the fall 2010 semester.  
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SECTION IV- EVIDENCE FOR MEETING STANDARDS 


ASSESSMENT 4 
Evaluation of Full Internship 


 
ASSESSMENT DOCUMENTATION 
 
a. Assessment Tool 
 The evaluation of teaching during the full internship includes teaching performance and 
the candidate’s ability to reflect on how instruction impacts student learning. As the candidate 
progresses through the semester, the clinical faculty and the university coordinator help the 
candidate learn to reflect on how what he/she does in the classroom impacts student learning. 
The clinical faculty and the university coordinator collect evidence and guide the candidate 
through the reflection process that centers on that question. It is important to give the pre-
service teacher a great deal of practice in conversing about the teaching process. 


Using the newly revised instrument, the evaluation will be scored once by the Subject 
Area Specialist, and twice by the Clinical Faculty at the midpoint and during the final week. 
Scoring for this evaluation follow the three point system of “1” for “Unacceptable/Approaches 
Standard,” “2” for “Acceptable/Meets Standard,” and “3” for “Target/Exceeds Standard, N 
indicates that the behavior was not observed during the observation period.  
 
 
b. Scoring guide / rubric 
 
 See attached instruments at the end of the file.  The new content-specific instrument is 
provided first, and the unit’s more generic instrument (used prior to fall 2010) is also provided 
with the data from the two program completers. 
 
 
c. Candidate data chart 


 
No content-specific, ACTFL data are available at this time, but the data collection document 


is provided at the end of this file.  Data from the conceptual framework questionnaire are in the 
final chart at the end of the file.
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ATTACHMENT A. ASSESSMENT 4 
 


Student Teaching - Instructions to Candidate 
 


 Candidates will adhere to the clinical faculty’s schedule and will arrive at the school’s designated time for staff and observe 
the teacher dismissal time. Preparation and discussion time with the clinical faculty may require the candidate to arrive early and 
stay later in the day. The times may be agreed upon by the candidate, the clinical faculty and the university coordinator. Ongoing 
discussion, communication, and planning with the clinical faculty are critically important for a successful student teaching 
experience. 
 Candidates must utilize current World Languages Priority Academic Student Skills (PASS) standards obtainable either through 
the Oklahoma State Department of Education website at http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf which is an 
Adobe pdf file or as a hard copy through the State Department of Education.  Teacher candidates must identify those specific PASS 
standards applicable to all classroom instruction by adding them as an attachment to the instruction material. This should reflect 
lesson activities that address different learning styles, multiple intelligences, and levels of critical thinking. It should demonstrate the 
candidate ability to select, create and/or adapt teaching materials and authentic texts; to plan daily lessons plans with language 
input and out and motivate the learners to speak the language and to demonstrate assessment instruments appropriate to the 
grade level and content while maintaining classroom control and good time management.  
 


Assessment of Student Teaching for the Integrating of Standards in Teaching 
 


 
Northeastern State University 
Department of Language and Literature 
Cherokee Language Education Degree Program   Spring 2010 
 
Please use #2 pencil and do not staple 
 
Evaluator Name:  _____________________________________________ 
 
Evaluator Type 


Subject Area Specialist Clinical Faculty University Coordinator 



http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf
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Teacher Candidate ______________________________   School _____________________________   Phone __________________ 
 
Topic/ Lesson/Grade __________________________________________________________________________________________ 
 
Please use the following Cherokee Language Education Degree Program scale to rate: N = Not Observed: 
1 = Unacceptable/Approaches Standard; 2 = Acceptable/Meets Standard; and 3 = Target/ Exceeds Standard. 
 


Items Aligned with Standards for ACTFL National Standards and Standards for Foreign Language Learning: Preparing for the 21st Century 


 ACTFL 
Standards 


5 C’s OK 
PASS 


Score 
(Circle) 


Writes worthwhile and clear objectives that are congruent with standards  4a, 4b, 4c  N  1   2   3 


Uses the target language at all times in class 1a 1.1, 1.2, 
1.3 


N  1   2   3 


Focuses on authentic language (both oral and written) and authentic use of language 1a, 1b, 3a 1.1, 1.2, 
1.3 


N  1   2   3 


Is expressive in voice quality (varies tone and modulation, gestures, body movement, eye contact) 1a, 3a 1.1 N 1   2   3 


Demonstrates command of target language in its standard form 1a, 3a  N  1   2   3 


Makes connections between the classroom, the local community, and the world, including language 
comparisons, current events, and uses community resources 


1c 3.1, 3.2, 
4.1,  4.2 
5.1 


N  1   2   3 


Facilitates the engagement of students in a variety of activities that reflect real-life situations using 
authentic language and authentic tasks 


2a 1.1, 2.1, 
2.2, 3.2, 
4.2 


N  1   2   3 


Incorporates target culture practices, products, and perspectives into each lesson to encourage a 
positive attitude toward target culture 


2a 2.1, 2.2 N  1   2   3 


Makes connections to the target culture and to other disciplines in the school 2a, 2b, 2c 3.1, 3.2 N  1   2   3 


Integrates reading, writing, speaking, listening, viewing, visual representation of language and 
culture 


2b, 3a, 3b 1.2, 2.2, 
2.1, 2.2 


N  1   2   3 


Provides illustrations and examples from related fields, such as history, music, art, and plans 
interdisciplinary lessons with other teacher when possible 


2c 3.1, 3.2 N  1   2   3 
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Establishes a positive learning environment 3a  N  1   2   3 


Uses class time effectively 3a  N  1   2   3 


Encourages mutually respectful classroom interaction 3a  N  1   2   3 


Uses a variety of instructional techniques, such as small group discussion, simulations, learning 
centers, performance, writing activities and does so effectively 


3a  N  1   2   3 


Incorporates strategies that address diversity and show sensitivity to individual differences and 
intelligences 


3a, 3b  N  1   2   3 


Communicates high expectations and challenges students in a positive and supportive manner 3a, 3b  N  1   2   3 


Gives clear directions 3a, 3b  N  1   2   3 


 Allows students opportunities to use language for their own purposes, in interpersonal, interpretive, 
and presentational modes of communication 


3a, 3b 1.1, 1.3, 
5.1 


N  1   2   3 


Analyzes own performance in teaching and makes appropriate changes  3a, 3b, 6a  N 1   2   3 


Allows for adequate lesson preparation time 3a, 3b, 6a  N  1   2   3 


Critically analyzes research-based practices to inform instruction decisions 3a, 3b, 6a  N  1   2   3 


Works cooperatively and effectively with faculty, staff, students, and parents 3a, 6a  N 1   2   3 


Identifies situations when and where collaboration will enhance student learning 3a, 6a  N  1   2   3 


Uses a variety of research-based instructional strategies to engage students in active learning, 
including the development of literacy, aligned with learning outcomes 


3b  N  1   2   3 


Follows lesson plans and yet shows flexibility when needed 3b  N 1   2   3 


Uses feedback to reinforce students’ academic and personal strengths, to promote student interest, 
and to address class achievement gaps 


3b 5.1, 5.2 N  1   2   3 


Uses multiple applications to support student learning 3b  N  1   2   3 


Integrates student use of technology and addresses special learning needs through technology 3b  N  1   2   3 


Uses multiple assessments that are both formative and summative 5a  N  1   2   3 


Includes formative and summative assessments that target learning objectives 5a, 5c  N 1   2   3 


Analyzes assessment data to guide instruction and learning and to measure learning progress and 
address achievement gap issues 


5b  N  1   2   3 


Analyses and communicates learning results to students and parents 5b, 5c  N 1   2   3 


Seeks and accepts constructive criticism from others 6a  N  1   2   3 


Identifies professional growth needs and engages in relevant professional development activities 6a  N 1   2   3 


Assesses own performance relative to ACTFL National Standards 6a  N  1   2   3 
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Identifies priorities for professional development based on self assessment, student performance, 
and feedback from colleagues 


6a  N  1   2   3 


Demonstrates a commitment to professional ethics and behavior 6a  N  1   2   3 


Demonstrates the value of foreign language learning by continual personal growth in the target 
language and acting as an advocate for target language 


6b 5.1, 5.2 N 1   2   3 


 


Overall Evaluation of this observation 
 
 
 


 


Candidate’s strengths: 
 
 
 
 
Suggestions for candidate’s improvement: 
 
 
 
 
Comments: 
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ATTACHMENT B. SCORING GUIDE FOR STUDENT TEACHING COMPETENCIES 
 


ACTFL/5 
Cs 


KNOWLEDGE TARGET DISPOSITION TARGET TEACHING SKILLS 


1 Demonstrates a satisfactory level of proficiency in the 
target language 


  


1 Knows the target language system (grammatical, 
phonological, morphological, syntactic, semantic) 


Demonstrates a willingness to accommodate for 
any gaps in his/her own knowledge of the target 
language by learning on his/her own 


Uses the target language to the maximum extent 
possible in the classroom 


1 Identifies the pragmatic and sociolinguistic features of 
target language discourse (e.g., politeness conventions, 
formal/informal forms of address) 


Demonstrates an interest in maintaining or 
strengthening his/her proficiency in the target 
language 


Speaks in the target language with a high degree of 
linguistic accuracy and fluency 


1   Writes directions, narratives, exercises, test items 
with a high degree of accuracy in the target 
language 


1   Recognizes students’ patterns of errors in speaking 
and/or writing 


1/1.1 Provides maximum opportunities for students to 
communicate meaningfully in the target language 


  


1 Knows how to plan for and facilitate meaningful 
communication in the classroom 


Is willing to spend time creating communicative 
contexts and designing meaningful activities 


Provides meaningful and engaging contexts for 
interpersonal and presentational communication 


1 Knows the difference between mechanical and 
meaningful/communicative exercises 


Believes that a maximum amount of classroom 
time should be devoted to meaningful 
communication 


When using a question-answer format for speaking, 
uses appropriate wait-time to allow students to 
process questions and formulate responses 


1   Uses task-based instruction to elicit language 
beyond word level from students 


1   Designs and implements a variety of activities that 
incorporate students’ various learning styles 


1   Provides feedback that focuses on the meaning of 
the message 


1/4.1 Engages students in negotiating meaning with the 
teacher and with one another 


  


1 Knows the conditions in which negotiation of meaning is 
likely to occur in the classroom 


Is willing to assume the role of facilitator in the 
classroom. 


Helps students to understand the target language by 
using comprehensible input, gestures, visuals 


1 Understands the facilitator role of the language teacher Is willing to learn along with students Teaches students to use gambits (passwords) and 
other strategies as they negotiate meaning in the 
target language 


1   Develops conversations with students by using 
assisting questions, verbal prompts, clarification 
requests, comprehension checks 


1    Provides individual as well as whole class guided 
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assistance and scaffolding 


1   Expands on students’ responses 


1 Introduces and practices vocabulary in context   


1 Knows how vocabulary is acquired Is willing to spend time designing contexts, 
visuals, and other materials for presenting 
vocabulary 


Presents new vocabulary in a context using familiar 
grammar and re-entered vocabulary 


1 Understands how to select vocabulary that relates to the 
context/unit being explored and students’ interests 


 Uses effective visuals, realia, and props in 
introducing and practicing new vocabulary 


1   Provides opportunities for students to internalize 
new words by using active. participation (e.g., TPR, 
manipulation of objects) and personalized 
discussion 


1   Checks for comprehension of new vocabulary by 
using guided questioning 


1   Designs contextualized exercises and activities for 
practicing new vocabulary 


1 Teaches grammar as the vehicle for using the target 
language to communicate in real-world contexts 


  


1 Knows the grammatical system of the target language Recognizes that it takes time for students to 
internalize and to operationalize grammar rules 


Selects grammatical structures from the textbook as 
necessary for use in communication 


1 Knows how to present grammar in real-world functions 
and contexts 


Is willing to adapt the textbook’s grammatical 
explanations and practice as necessary to meet 
learners’ needs 


Provides clear, accurate explanation of grammar 
when necessary 


1  Values the importance of presenting grammar 
as a vehicle for communication rather than as 
an end in and of itself 


Presents and practices grammar in real-world 
functions and contexts 


1  Recognizes that the target language/grammar 
changes over time and that discrepancies may 
exist between the target language of 
instructional materials and contemporary usage 


Provides target language input which exemplifies a 
specific grammatical structure so that students can 
understand its use in context 


1   Guides students to construct an understanding of a 
grammatical principle through inductive reasoning, 
coaching, and questioning strategies 


1   Responds to students’ questions without needless 
elaboration, complication, or extraneous detail 


1   Uses a variety of techniques to correct students’ 
errors, such as elicitation, self-correction, and peer 
correction 


1/1.1 Provides opportunities for students to practice oral 
interpersonal communication in pairs and small groups 


  


 Knows how to design and implement cooperative Understands that pair/group activities maximize Provides clear directions and models for all activities 
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learning activities the time students have to use the target 
language 


1 Knows how to integrate interpretive and interpersonal 
communication 


Recognizes that students will often resort to 
English in group tasks if they don’t understand 
the task, don’t have enough target language to 
complete it, or know they will not be expected 
to do a follow-up task afterwards 


Designs and implements activities that promote 
cooperation and interaction such as jigsaw and 
information-gap activities, paired interviews, role 
plays, group problem-solving, role plays, debates 


1   Groups students appropriately 


1   Monitors group activities appropriately 


1   Conducts appropriate follow-up tasks 


1/1.3 Engages students in written interpersonal and 
presentational communication 


  


1 Knows how to treat writing as a process Values the importance of writing for self-
expression and as a tool for learning 


Designs activities in which students use writing to 
help them to communicate using new grammar and 
vocabulary 


1 Understands the difference between writing as a tool for 
learning language and as a vehicle for communication 


Is willing to devote class time to using a process-
oriented approach to writing 


Designs activities in which students use writing for 
purposeful interpersonal communication 


1   Provides opportunities for students to prepare and 
present written messages to an audience of readers 


1   Guides students through the various iterative 
processes involved in creative writing such as 
prewriting, composing the draft, revising 


1   Provides opportunities for group brainstorming and 
peer editing in the writing process 


1   Provides feedback on both linguistic accuracy and 
the content/ideas of the written product 


1   Uses a variety of correction strategies as 
appropriate to the writing task 


1   Holds students responsible for their written errors 
by helping them to correct their own errors and 
make revisions 


1/3.2, 
5.1, 5.2 
 


Provides opportunities for students to interact with 
target-language communities through a variety of 
means such as technology and authentic materials 


  


1 Demonstrates an understanding of how to connect with 
target-language communities beyond the classroom 


Validates the heritage and linguistic 
backgrounds of all students 


Integrates resources from target-language 
communities into instruction 


1 Demonstrates an understanding of how to help heritage 
learners in the foreign language classroom 


Values opportunities to interact with members 
of target-language communities 


Provides opportunities for students to use the target 
language with members of target-language 
communities 


1  Is willing to find language resources within the 
school, local, and world-wide community 
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2/1.2 Provides opportunities for students to interpret 
authentic oral and printed texts, including literary and 
cultural texts 


  


2 Interprets literary texts that represent defining works in 
the target cultures 


Believes in the value of using authentic oral and 
printed texts in the target language 


Integrates authentic oral and printed texts into 
instruction on a regular basis (e.g., audio tapes, 
video tapes, music, magazine / newspaper articles, 
etc.) 


2  Identifies themes, authors, style, and text type in a 
variety of media that are important in representing the 
traditions of the target cultures 


Believes that the difficulty of a given authentic 
text lies not in the text itself, but rather in the 
task that students are asked to do 


Provides students with pre-listening / pre-reading / 
pre-viewing activities 


2 Knows where to find authentic texts and how to select 
them 


Believes that students should not be expected 
to understand every word of an authentic text 


Provides opportunities for students to listen and 
read for various purposes 


2 Knows how to guide students through authentic oral and 
printed texts 


 Enriches classroom content with literary and 
cultural texts and topics valued by the target 
cultures 


2   Designs comprehension tasks appropriate to 
students’ language levels 


2   Guides students through the comprehension / 
interpretation process helping them to skim for the 
gist, scan for details, recognize new vocabulary, 
interpret between the lines, and summarize 


2   Guides students to interpret texts by drawing 
inferences, thinking critically, and expressing their 
own ideas and opinions about them 


2   Uses interpretive tasks as a springboard to other 
communicative activities 


2/2.1, 
2.2, 4.2 


Integrates culture into instruction by engaging students 
in exploring the relationships between and among 
cultural products, practices, and perspectives. 


  


2 Recognizes the integral relationship between language 
and culture 


Is willing to investigate the dynamic dimensions 
of culture in terms of products, practices, and 
perspectives 


Embeds culture into planning, instruction, and 
assessment 


2 Demonstrates a familiarity with one or more areas 
where the target language is spoken 


Recognizes cultural stereotypes and their effect 
on student perspectives of culture 


Uses the 3-P framework for helping students to 
analyze and understand culture 


2 Understands the theoretical framework for analyzing and 
comparing cultures (products, practices, 
perspectives 


 Teaches products, practices, and perspectives of at 
least one area where the target language is spoken 


2   Uses authentic materials in teaching culture 


2   Identifies cultural concepts in literary texts and 
integrates culture and literature 


2   Uses the community and technology as resources 
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for integrating and teaching culture 


2   Engages students in making comparisons between 
the native and target cultures 


2   Presents culture without promoting cultural 
stereotypes and biases 


2   Uses a variety of techniques for teaching culture 
such as role play, discussions, and brainstorming 


2/3.1 Makes connections between other school subjects and 
foreign language instruction 


  


2 Knows how to integrate and teach content from other 
subject areas into the foreign language curriculum 


Recognizes that subject-area content motivates 
learners and connects the target language with 
other subjects in the curriculum 


Identifies connections between the foreign language 
curriculum and other subject areas 


2 Knows how to locate content-area sources that are 
appropriate for the level of instruction, age of students, 
and program goals 


Is willing to work collaboratively with students 
to learn new subject-area content along with 
them 


Guides students through comprehending and 
interpreting texts from other subject areas in the 
target language 


3 Creates a classroom environment that supports 
language learning and acquisition 


  


3 Knows how students acquire first and second languages 
and the similarities and differences between the two 
processes. 


Believes that all students can learn/acquire a 
second language 


Uses the target language appropriately for handling 
classroom  routines, giving directions, making 
transitions between activities, and talking to 
students before and after class  


3 Knows how to provide comprehensible input in the 
target language 


Demonstrates sensitivity to individual learners’ 
needs in a language environment.  


Encourages students to create with the target 
language within a non-threatening environment. 


3 Is familiar with a variety of special needs that students 
may have in the foreign language classroom 


Demonstrates a sincere effort to understand 
students’ communicative efforts. 


Offers praise and encouragement in the target 
language. 


3  Demonstrates an enthusiasm for target 
language teaching. 


Shows acceptance of students’ ideas and messages 
through non-verbal behavior such as smiles, head 
nodding, facial expressions, etc. 


3  Tolerates students’ language errors that occur 
as part of the acquisition process. 


Enables students to gain confidence in speaking by 
providing opportunities for them to 
rehearse/practice in pairs and small groups. 


3   Adapts lessons and materials to address individual 
students’ needs. 


4  Integrates foreign language standards into planning, 
instruction, and assessment 


  


4 Knows the goal areas and standards of the national 
Standards for Foreign Language Learning framework. 


Believes in using the Five Cs for Foreign 
Language Learning for planning, instruction, and 
assessment: Communication, Cultures, 
Connections, Comparisons, Communities 


Plans and conducts daily lessons that integrate the 
interpretive, interpersonal, and presentational 
modes of  communication 


4 Knows how to write performance-based lesson/unit 
objectives 


 Designs unit or long-term plans that reflect the Five 
Cs and standards 
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4   Evaluates, selects, designs, and adapts instructional 
materials including visuals, authentic printed and 
oral materials, and other resources obtained 
through technology 


4   Assesses student progress toward achieving 
standards 


5 Assesses students’ progress through contextualized 
assessment practices 


  


5 Knows a variety of techniques for assessing student 
progress for both formative and summative purposes 


Understands the need to devote time to 
conduct meaningful performance assessments 
(e.g., oral testing) 


Assesses student progress through holistic 
assessment (TPR, oral interviews, role plays, 
portfolios) in addition to traditional test formats 
such as fill-in-the-blank and multiple choice 


5 Knows multiple ways for measuring student progress in 
achieving foreign language standards 


Recognizes the value of informing students of 
assessment expectations and how they will be 
graded 


Incorporates both discrete-point items and global 
items appropriately on written tests 


5 Knows how to use assessment results to inform and 
improve classroom instruction 


 Embeds all assessments 


5 Knows how to design scoring rubrics for assigning a 
rating to assessment tasks 


 Engages students in personalizing 
vocabulary/grammar on written tests 


5   Integrates the three modes of communication into 
assessment 


5   Integrates culture into assessment 


5   Conducts formative and summative assessment 


5   Provides ongoing assessment of students’ oral 
performance and offers feedback 


5   Conducts individual and/or pair testing of oral 
communication 


5   Reports assessment results clearly and accurately 


6 Participates effectively as a professional in school and 
community settings and within the larger foreign 
language profession. 


  


6 Demonstrates familiarity with professional literature and 
key professional foreign language organizations at the 
national, state, regional, and local levels 


Recognizes the importance of life-long 
professional growth as a foreign language 
educator 


Is a member of and participates in at least one 
professional organization 


6 Knows the federal laws and regulations that govern 
educational practices 


Believes in the value of foreign language 
learning to the overall success of all students 


Engages in reflection to improve teaching and 
learning 


6   Makes changes to teaching as a result of reflection 


6   Communicates effectively with parents, colleagues, 
agencies, and the community at large 


Adapted from PDE Chapter 354 Foreign Language Program Guidelines and the ACTFL/NCATE Program Standards for the Preparation of Foreign Language Teachers. 01/2010  
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d. Candidate data chart – No data available - Assessment to be implemented FA 10 
Table 1 ACTFL STANDARDS 


Mean Sub-Area Scores and Mean Total (Overall) Scores 


 2009-2010 2010-2011 2011-2012 


Aligned to ACTFL Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


1a Language Proficiency    


1b Linguistics    


1c Language Comparisons    


2a Cultural Understanding    


2b Literary and Cultural Test and Tradition    


2c Integrate other Disciplines    


3a Language Acquisition and Supportive Classroom    


3b Language Outcomes and Learner Diversity    


4a Standards in Planning    


4b Standards in Instruction    


4c Instructional Materials    


5a Assessment Models    


5b Reflects on Assessment    


5c Reporting Results    


6a Professional Development    


6b Value of Foreign Language Teaching    


MEAN TOTAL SCORE, All Sub-Areas & Candidates    


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
 


Table 1 5 C’s 
Mean Sub-Area Scores and Mean Total (Overall) Scores 


 2009-2010 2010-2011 2011-2012 


Aligned to 5 C’s Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


1.1 Student use of language    


1.2 Student understanding    


1.3 Student presentation    


2.1 Understanding of relationship between practices and perspectives    


2.2 Understanding of relationship between products and perspectives    


3.1 Students further knowledge of other disciplines    


3.2 Students recognize distinctive viewpoints    


4.1 Students  compare their own language and target language    


4.2 Students compare the culture and target language culture    


5.1 Student use language within and outside school    


5.2 Students show evidence of being life-long learners    


MEAN TOTAL SCORE, All Sub-Areas & Candidates    


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
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CHEROKEE INTERNSHIP EVALUATIONS 


Fall 2008 – Spring 2010 


Clinical Faculty Evaluation: Conceptual Framework Instrument 


 


  Fall 08 SP09 FA09 SP10 


  N=2 N=0 N=0  N=0 


Educators at Teaching Scholars Unaccept Acceptable Target       


1. Demonstrate a deep understanding of subject matter relative to 
area of preparation   1 1       


2. Know how to create conditions for learning in the classroom, use 
developmentally appropriate practices and have the pedagogical skills 
necessary to facilitate growth  and learning for all P-12 students under 
their care     2       


3. Demonstrate effective oral and written communication skills     2       


4. Use classroom-based research to improve teaching and learning for 
P-12 students     2       


5.Demonstrate an understanding of how diversity, including 
multicultural, ethnic, socioeconomic, gender, and exceptionality 
issues affect P-12 student learning     2       


6.Use technology appropriately to enhance teaching and learning in 
the classroom     2       


7.Understand the philosophical historical, and sociological 
foundations of education     2       


8.Demonstrate competence in designing instructional strategies that 
incorporate the Oklahoma Criteria for Effective Teaching Performance     2       


9.Develop instruction based on the Priority Academic Student Skills 
(PASS)     2       


10.Value working collaboratively with P-12 students, parent, 
colleagues, and other professionals     2       


11.Demonstrate proficiency in the use and interpretation of both 
information and formal assessments     2       
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  Fall 08 SP09 FA09 SP10 


  N=2 N=0 N=0  N=0 


Educators as Leaders Unaccept Acceptable Target       


12. Demonstrate professional ethical behavior     2       


13. Understand and use professional and pedagogical expertise to 
inspire others to make posivitive changes in their classrooms.     2       


14. Understand current legal aspects of teaching     2       


15. Demonstrate the process of inquiry relative to the subject areas of 
preparation     2       


16. Know how to make connections within and between disciplines     2       


17. Be able to effectively communicate their own educationa 
philosophies and instructional practice to others     2       


18. Be sensitive to communit and social norms and be an advocate for 
equal educational opportunities for all children.     2       


              


Educators as Developers of Human Potential             


19.Demonstrate commitment to the idea that the well-being of the P-
12 student is equally as important as subject matter by diligent 
attentiton to the emotional and physical health needs of students 
under their care.     2       


20. Recognize the P-12 students learning potential may be affecgted 
by failure to learn basic educational skills and activfely seek to identify 
educational needs and the appropriate professional services.     2       


21. Challenge the P-12 students to achieve their potential and to 
stretch their abilities while offering a supportive and nurturing 
environment.     2       


22. Value all P-12 students as individuals and treat them with dignity 
and respect.     2       
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SECTION IV – EVIDENCE FOR MEETING STANDARDS 
ASSESSEMENT 5 


CANDIDATE EFFECT ON STUDENT LEARNING THROUGH ASSESSMENT  
 
NARRATIVE 
 


a. Description of Unit Classroom-based Instruction 
 All Cherokee Education Candidates must take CHER 3513, Methods for Immersion 
Teaching, and EDUC 4353, Teaching Methods and Practices during their Pre-II internship 
experiences.  In addition, EDUC 4712 Assessment & Evaluation which includes the Learning 
Project teacher work sample is completed during the full internship semester which provides 
candidates with several opportunities to practice their skills in assessing student learning.  The 
major project developed in CHER 3513 is an age and/or developmentally appropriate pre-
assessment and post assessment which will be given for the lesson plan selected in Assessment 
3 and is supported by other assessment tools and practices demonstrated in EDUC 4353.  These 
assessment are given in the immersion school class room and taught in Cherokee.   A more fully 
developed assessment plan with an analysis of student learning is evaluated during EDUC 4712, 
taken during the full internship semester. 
 As described in assessment three, for this pre-II assessment experience, candidates 
must utilize current World Languages Priority Academic Student Skills (PASS) standards 
obtainable either through the Oklahoma State Department of Education website at 
http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf.   Candidates must develop 
assessments that address those skills and reflect the design and delivery of their lessons.  
Assessment activities should include different learning styles, multiple intelligences, and levels 
of critical thinking. It should demonstrate the candidate ability to plan pre/post assessment, 
implement testing with language input and output. and to demonstrate assessment 
instruments appropriate to the grade level and content. Candidates receive detailed 
instructions as described in the assessment documentation section. 
 
 
b. Alignment with ACTFL/NCATE Standards 
ACTFL Standards and Sub-standards Addressed: 
 Standard 5: Assessment of Language and Culture 


Standard 5.a. Knowing assessment models and using them appropriately. 
Standard 5.b. Reflecting on assessment.  
Standard 5.c. Reporting assessment results.  


 
 
c. Analysis of Data Findings  


This assessment has been revised since the original report submission. Two major changes 
have occurred in the interim. First, program faculty worked to refine rubrics so that this project 
reflects the expectations for those teaching a category IV language such as Cherokee. 
Information related to Cherokee and ACTFL standards was woven into the assessment 
expectations.  The revision work was completed in spring 2010.  Because CHER 3513 is only 



http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf
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offered in the fall semesters, this instrument will be used in its current form for the first time in 
fall 2010 when data will be collected.  As a result, no accurate ACTFL data are available at this 
time, but the data collection document is provided at the end of this file. 
 A second change has been the unit’s decision to require all teacher candidates to 
complete a teacher work sample during their full internship. This work sample, called the 
Learning Project, is based on the work of the Renaissance Group which refined teacher work 
samples and fully tested them for psychometric validity and reliability.  Using data pulled from 
the unit’s electronic portfolio system, the program can provided data for one program 
completer, and those data are at the end of the file.  Investigation as to why data from only one 
of the two program completers was inconclusive.  The most likely reason is that one of the 
Cherokee majors accidentally mis-identified himself / herself in the demographic questions.  
Since candidates are only checking from a list of radio buttons on a survey, they sometimes err 
and indicate an inappropriate response. 


In any case, data from the one program completer do indicate that the candidate 
reached an acceptable level of performance for the assessment plan and performed at the 
target level for most items in the analysis of student learning section of the Learning Project 
assignment. 
 
 
d. Interpretation of Data as Evidence for Meeting Standards 


No ACTFL-aligned data are available at this time.  Data from the Learning Project are 
provided at the end of this file.  These data most closely align with ACTFL standards for 
pedagogical knowledge and professionalism. 
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ASSESSEMENT 5 
CANDIDATE EFFECT ON STUDENT LEARNING THROUGH ASSESSMENT  


 
ASSESSMENT DOCUMENTATION 
 
a. Assessment Tool 


Candidates are given the following information: 
 


The candidate will develop age and/or developmentally appropriate pre-assessment and 
post assessment for the lesson plan prepared and present in Assessment 3 and additional 
formative assessments for use next semester in the Learning Project.  The lesson assessment 
will be administered when the lesson plan is presented during pre-II. Scores from the 
assessment will be put in an excel spreadsheet and a chart will be used to display the final 
scores. Several different types of charts should be used and will be made a part of the 
candidate’s reflection to support their choice of best graphic presentation of information.  
Evidence of increased learning should be reflected in the chart. The candidate will analyze and 
reflect on assessment results and use them to improve student learning. The assessment 
analysis and reflection should comment on most and least successful teaching strategies with 
that particular group of students. 
 Candidates must utilize current World Languages Priority Academic Student Skills (PASS) 
standards obtainable either through the Oklahoma State Department of Education website at 
http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf .  Candidates must develop 
assessments that address those skills and reflect the design and delivery of their lessons.  
Assessment activities should include different learning styles, multiple intelligences, and levels 
of critical thinking. It should demonstrate the candidate’s ability to plan pre/post assessment, 
implement testing with language input and output. and to demonstrate assessment 
instruments appropriate to the grade level and content.  


1) Cover Sheet must include the following information: 
a. Your Name 
b. Course number and name 
c. Original source material –oral interview, article, text, 
d. Identify original source material-name, publisher, 
e. Language Level of Students to be taught 


2) Assessment Scenario  A pre-assessment/post-assessment should be planned. It should 
be age/developmentally appropriate and congruent with the learning activities planned. 
Samples of students work should be included with your data/results to support your 
data. 


3) Analysis of materials. Based on the above assessments, complete the following activities 
and questions. 


 
  



http://sde.state.ok.us/Curriculum/PASS/Subject/languages.pdf
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ASSESSMENT/EVALUATION 
PRE-ASSESSMENT – POST ASSESSMENT 


 
1. List your goals and objectives for the activity. 
2. Select the most appropriate assessment model for this situation. 
3. Prepare and give the age and/or developmentally appropriate pre-assessment. 
4. Present the lesson. 
5. Give the same test again as post assessment. 
6. Gather your assessment data and then use Excel Spreadsheet to prepare several 


different charts and graphs displaying the data. 
7. Reflections: 


 
a. To what extend did students learn what you intended? What is the evidence? 


 
 


b. Which teaching strategies were the most successful? Lest successful? 
 
 


c. Was this the most appropriate assessment model to use or would another have 
been more useful? 


 
 


d. Was one chart or graph presentation more informative than another? Why? 
 
 


e. What information did you gain from the chart or graph that you did not obtain 
from the scores? 


 
 


f. What other assessment might you do to refine and/or clarify your data? 
 
 


g. What is one thing that you will change in your teaching because of your 
experience with this assessment? 







5 


 


b. Scoring guide / rubric 
ATTACHEMENT B: SCORING RUBRIC FOR CANDIDATE EFFECT ON STUDENT LEARNING THROUGH ASSESSMENT  


  


EVALUATION/ASSESSMENT RUBRIC 


Elements Unacceptable/Approaches Standard - 1 Acceptable/Meets Standard - 2 Target/Exceed Standard - 3 # 


Alignment with 
Learning Goals and 
Instruction [ACTFL 5a] 


Content and methods of assessment 
lack congruence with learning goals or 
lack cognitive complexity.  Not all 
learning goals assessed. 


A majority of the learning goals are assessed 
through the assessment plan; assessments are 
nearly congruent with learning goals in content 
but may lack cognitive complexity. 


Each of the learning goals is assessed through the 
assessment plan that clearly details the content and 
cognitive complexity.  Assessment matches the 
conditions in the goal/objectives. 


 


Clarity of Criteria and 
Standards for 
Performance [ACTFL 
5a] 


Assessment criteria are not fully 
developed for each goal.  Assessment is 
overly easy or inappropriately difficult. 


Assessment criteria are fully developed, clear and 
explicitly linked to learning goals.  Assessment is 
appropriately challenging.  Student performance 
levels may be unclear or undefined. 


Assessment criteria are fully developed, clear, and 
explicitly linked to learning goals.  Criteria illustrate 
strong knowledge of assessment principles and clearly 
delineate student performance levels. 


 


Overall Presentation 
of Assessment [ACTFL 
5c] 


Little or no attention to details and 
organization. Direction are not clear or 
not complete for student level 


Clear and complete directions, organized and 
detailed. Neat presentation  


Professional presentation with attention to detail. 
Directions are clearly presented and accurate. Entire 
assessment is well organized and logical. 


 


Technical Soundness 
[ACTFL 5c] 


Assessments appear to lack validity.  
Items or prompts are poorly written.  
Scoring procedures are unclear; 
directions and procedures are confusing 
to students. 


The majority of assessments appear to be valid; 
scoring procedures are explained; a majority of 
items or prompts are clearly written; directions 
and procedures are clear to students. 


All assessments appear to be valid and unbiased; 
scoring procedures are explained.  Items and prompts 
are well written and creative as appropriate; 
directions and procedures are clear to students. 


 


Presentation of Data 
[ACTFL 5c] 


Presentation lacks required elements 
(table, graphic summary, narrative). 
Data are inaccurately reflected.  
Narrative is superficial. 


Presentation includes all required elements. 
Presentation is understandable and contains few 
errors.  Table and graphic summary are readable, 
but weak.  Narrative is sufficient, but may be weak 


Presentation includes all required elements. 
Presentation is easy to understand and contains no 
errors of representation.  Table and graphic summary 
are clear.  Narrative is insightful and shows depth of 
thought. 


 


Interpretation of Data 
[ACTFL 5c] 
 


Interpretation is inconsistently accurate 
and conclusions are missing or 
unsupported by data. 


Interpretation is technically accurate, but 
conclusions are not fully supported by data. 


Interpretation is meaningful and includes appropriate 
conclusions drawn from the data.  It highlights 
significant findings drawn from the data. 


 


Evidence of Impact on 
Student Learning 
[ACTFL 5c] 
 


Analysis fails to include evidence of 
impact in terms of numbers of students 
who achieved and made progress 
toward learning goals. 


Analysis includes evidence of impact in terms of 
the numbers of students who achieved and made 
progress toward learning goals. 


Analysis includes evidence of impact and clearly 
articulates explanations of progress and achievement 
to draw complete picture of student performance. 


 


Reflections [ACTFL 
5b] 


Reflections are very brief and do not 
appear to support or explain the data. 


Reflections show thought and support and explain  
the  data presented 


Reflections show thoughtful consideration and suggest 
additional direction for further investigation.  


 


 


Total Points Earned:_________________    Grade Earned:_______________     


Grade A B C D F 


Points earned: 21-24 18-20 14-17 11-13 0-10 
 
Sample Grading Scale Your individual coordinator/instructor will use this scale for grading your project or make you aware of any deviation from it. 
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c. Candidate data chart – No data available - Assessment to be implemented FA 10 
 


Table 1 
Mean Sub-Area Scores and Mean Total (Overall) Scores 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standard  5 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Alignment with Learning Goals and Instruction [ACTFL 5a]    


Clarity of Criteria and Standards for Performance [ACTFL 5a]    


Overall Presentation of Assessment [ACTFL 5c]    


Technical Soundness [ACTFL 5c]    


Presentation of Data [ACTFL 5c]    


Interpretation of Data  [ACTFL 5c]    


Evidence of Impact on Student Learning [ACTFL 5c]    


Reflections [ACTFL 5b]    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
 


 
 


Table 2 
Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1, 2, 3, 4, 5 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


 Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Alignment with Learning Goals and Instruction [ACTFL 5a]       


Clarity of Criteria and Standards for Performance [ACTFL 5a]       


Overall Presentation of Assessment [ACTFL 5c]       


Technical Soundness [ACTFL 5c]       


Presentation of Data [ACTFL 5c]       


Interpretation of Data  [ACTFL 5c]       


Evidence of Impact on Student Learning [ACTFL 5c]       


Reflections [ACTFL 5b]       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        


Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
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NSU Learning Project Rubrics / Scoring Guide 
Assessment Plan 


Task: Design an assessment plan to monitor student progress toward learning goal(s). Use multiple assessment modes and approaches aligned with learning goals 
to assess student learning throughout instruction. These assessments should authentically measure student learning and may include performance-based tasks, 
paper-and-pencil tasks, or other means such as observations, personal interactions, etc. Describe why your assessments are appropriate for measuring learning. 


Indicator Unacceptable Acceptable Target 


Alignment with 
Learning Goals 
and Instruction 


 


Content and methods of 
assessment lack congruence with 
learning goals or lack cognitive 
complexity.  Not all learning goals 
assessed. 


A majority of the learning goals are assessed 
through the assessment plan; assessments 
are nearly congruent with learning goals in 
content but may lack cognitive complexity. 


Each of the learning goals is assessed through 
the assessment plan that clearly details the 
content and cognitive complexity.  Assessment 
matches the conditions in the goal/objectives. 


 
Clarity of Criteria 


and Standards 
for Performance 


 


Assessment criteria are not fully 
developed for each goal.  
Assessment is overly easy or 
inappropriately difficult. 


Assessment criteria are fully developed, clear 
and explicitly linked to learning goals.  
Assessment is appropriately challenging.  
Student performance levels may be unclear or 
undefined. 


Assessment criteria are fully developed, clear, 
and explicitly linked to learning goals.  Criteria 
illustrate strong knowledge of assessment 
principles and clearly delineate student 
performance levels. 


 
Multiple Modes 


and 
Approaches 


Assessment plan includes only 
one assessment mode and does 
not assess students before, during 
and after instruction. 


Assessment plan includes two to three assessment 
modes as Product Indicators (Oklahoma Criteria 
for Effective Teaching) requiring integration of 
knowledge, skills & reasoning.  Assessment may 
be irregular throughout the instructional sequence. 


Assessment plan includes multiple, appropriate, 
and creative assessments as Product Indicators 
(Oklahoma Criteria for Effective Teaching) that 
measure student performance.  Plan emphasizes 
periodic assessment as a learning tool throughout 
the instructional sequence. 


 
 


Technical 
Soundness 


Assessments appear to lack 
validity.  Items or prompts are 
poorly written.  Scoring procedures 
are unclear; directions and 
procedures are confusing to 
students. 


The majority of assessments appear to be 
valid; scoring procedures are explained; a 
majority of  items or prompts are clearly 
written; directions and procedures are clear to 
students. 


All assessments appear to be valid and 
unbiased; scoring procedures are explained.  
Items and prompts are well written and 
creative as appropriate; directions and 
procedures are clear to students. 


 
Adaptations 
Based on the 


Individual Needs 
of Students 


No adaptations for assessments 
are planned OR planned 
adaptations are inappropriate to 
meet individual student needs. 


Teacher makes adaptations to assessments that 
are appropriate to meet the individual needs of a 
majority of students, identifying student strengths 
or promoting student growth. 


Teacher makes adaptations to assessments that 
meet the needs of all students for including those 
whose learning situations are identified with IEPs 
and those who are not, identifying student 
strengths and promoting student growth. 


Note: Full instructions and rubrics for the entire Learning Project assessment available on NSU College of Education website:  
http://academics.nsuok.edu/education/internships/InternshipResources.aspx   
 



http://academics.nsuok.edu/education/internships/InternshipResources.aspx
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NSU Learning Project Rubrics / Scoring Guide 
Analysis of Student Learning Rubric 


 


Task: Analyze your assessment data, including pre/post assessments and formative assessments to determine students’ progress related to the unit 
learning goals.  Use visual representations and narrative to communicate the performance of the whole class, subgroups, and two individual students.  
Conclusions drawn from this analysis should be provided in the “Reflections and Self-Evaluation” section. 


 


Indicator Unacceptable Acceptable Target 


 
Clarity and 
Accuracy of 
Presentation 


Presentation lacks required elements 
(table, graphic summary, narrative). 
Data are inaccurately reflected.  
Narrative is superficial. 


Presentation includes all required 
elements. Presentation is understandable 
and contains few errors.  Table and 
graphic summary are readable, but weak.  
Narrative is sufficient, but may not address 
all student learning components that data 
reveal. 


Presentation includes all required elements.   
Presentation is easy to understand and 
contains no errors of representation.  Table 
and graphic summary are clear.  Narrative is 
insightful and shows depth of thought. 


 
Alignment with 
Learning Goals 
 


Analysis of student learning is not 
aligned with learning goals / 
objectives, but discussed generally 
with only whole group achievement 
data. Response fails to include data on 
achievement of individual 
goals/objectives. 


Analysis is partially aligned with learning 
goals and/or fails to provide a 
comprehensive profile of student learning  
for the whole class, subgroups, and two 
individuals.  Narrative discusses obvious 
details regarding strengths and concerns. 


Analysis is fully aligned with learning goals and 
provides a comprehensive profile of student 
learning for the whole class, subgroups, and 
two individuals.  Narrative is insightful and 
shows depth of analysis characteristic of an 
experienced teacher. 


 
Interpretation of 
Data 
 


Interpretation is inconsistently accurate 
and conclusions are missing or 
unsupported by data. 


Interpretation is technically accurate, but 
conclusions are not fully supported by 
data. 


Interpretation is meaningful and includes 
appropriate conclusions drawn from the data.  
It highlights significant findings drawn from the 
data. 


 
Evidence of 
Impact on 
Student Learning 
 


Analysis fails to include evidence of 
impact in terms of numbers of students 
who achieved and made progress 
toward learning goals. 


Analysis includes evidence of impact in 
terms of the numbers of students who 
achieved and made progress toward 
learning goals. 


Analysis includes evidence of impact and 
clearly articulates explanations of progress and 
achievement to draw complete picture of 
student performance. 


Note: Full instructions and rubrics for the entire Learning Project assessment available on NSU College of Education website:  
http://academics.nsuok.edu/education/internships/InternshipResources.aspx   


 



http://academics.nsuok.edu/education/internships/InternshipResources.aspx
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Candidate data chart:  
Learning Project: Assessment Plan & Analysis of Student Learning, 


 2008-09* 
 


    TAHLEQUAH 


Rubric Criterion 1 2 3 N Mean 


    Unacceptable Acceptable Target     


Contextual Factors 


Knowledge of Community, School, 
and Classroom Factors - - 100% 1 - - 1 2 


Contextual Factors Knowledge of Student Characteristics - - 100% 1 - - 1 2 


Contextual Factors 


Knowledge of Students’ Varied 
Approaches to Learning - - 100% 1 - - 1 2 


Contextual Factors Knowledge of Students’ Skills - - 100% 1 - - 1 2 


Contextual Factors 


Implications for Instructional Planning 
and Assessment - - 100% 1 - - 1 2 


Learning Goals Clarity of Learning Goals / Objectives - - - - 100% 1 1 3 


Learning Goals Significance, Challenge and Variety - - - - 100% 1 1 3 


Learning Goals Appropriateness for Students - - - - 100% 1 1 3 


Learning Goals 


Alignment with National, State or 
Local Standards - - - - 100% 1 1 3 


Assessment Plan 


Alignment with Learning Goals and 
Instruction - - - - 100% 1 1 3 


Assessment Plan 


Clarity of Criteria and Standards for 
Performance - - 100% 1 - - 1 2 


Assessment Plan Multiple Modes and - - 100% 1 - - 1 2 


Assessment Plan Technical Soundness - - 100% 1 - - 1 2 


Assessment Plan 
Adaptations Based on the Individual Needs 
of Students - - - - 100% 1 1 3 


Design for 
Instruction Alignment w/learning goals - - - - 100% 1 1 3 
Design for 
Instruction Accurate Representation of Content - - - - 100% 1 1 3 
Design for 
Instruction Lesson and Unit Structure - - - - 100% 1 1 3 


Design for 
Instruction 


Use of a Variety of Instructional 
Strategies, Activities, Assignments, 
and Resources - - 100% 1 - - 1 2 


Design for 
Instruction 


Use of Contextual Information & Data 
to Select Appropriate & Relevant 
Activities, Assignments & Resources - - - - 100% 1 1 3 


Design for 
Instruction Use of Technology - - 100% 1 - - 1 2 


Instructional 
Decision-Making Sound Professional Practice - - 100% 1 - - 1 2 
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Instructional 
Decision-Making 


Modifications Based on Analysis of 
Student Learning - - - - 100% 1 1 3 


Instructional 
Decision-Making 


Congruence Between Modifications 
and Learning Goals - - - - 100% 1 1 3 


Analysis of Student 
Learning Clarity and Accuracy of Presentation - - - - 100% 1 1 3 


Analysis of Student 
Learning Alignment with Learning Goals - - - - 100% 1 1 3 


Analysis of Student 
Learning Interpretation of Data - - - - 100% 1 1 3 


Analysis of Student 
Learning 


Evidence of Impact on Student 
Learning - - - - 100% 1 1 3 


Reflection and Self-
Evaluation Interpretation of Student Learning - - - - 100% 1 1 3 


Reflection and Self-
Evaluation 


Insights on Effective Instruction and 
Assessment - - 100% 1 - - 1 2 


Reflection and Self-
Evaluation 


Alignment Among Goals, Instruction, 
and Assessment - - 100% 1 - - 1 2 


Reflection and Self-
Evaluation Implications for Future Teaching - - 100% 1 - - 1 2 


Reflection and Self-
Evaluation 


Implications for Professional 
Development - - - - 100% 1 1 3 


 
*Note: There were no program completers in 2009-10 
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SECTION IV – EVIDENCE FOR MEETING STANDARDS 
ASSESSMENT 6 


CHEROKEE SIMULATED ORAL PROFICIENCY INTERVIEW 
 
NARRATIVE 
 
a. Description of Cherokee Oral Proficiency Interview 
 
 Beginning with the program’s conditional approval and the notation made about a timeline for 
developing on OPI, the program has been working to determine the best way to evaluate candidate 
oral proficiency.  Cherokee has charted the course with ACTFL and worked to find creative ways to 
meet the spirit of ACTFL guidelines.  Challenges included getting linguists to come to consensus on the 
difficulty of the language to discussions between the Oklahoma State Department of Education 
personnel responsible for world languages and ACTFL regarding qualifications for Cherokee raters and 
testers.  These discussions are on-going, but the program has moved forward, acknowledging the 
importance of oral proficiency in the teaching-learning interaction.  During the spring 2010 semester, 
faculty and community members who advise the program have been trained in the process of 
administering a proficiency interview by ACTFL personnel.  And while the OSDE and ACTFL debate how 
individual Cherokee speakers will become certified to conduct the OPI evaluations, the program has 
developed a Simulated Oral Proficiency Interview (SOPI) to assess its candidates. 


 The Simulated Oral Proficiency Interview (SOPI) is an assessment unique to the program and is 
a requirement for the candidate. It will be given during CHER 3123 Advanced Cherokee II. The SOPI, 
however, explicitly assesses proficiency in the spoken world language. This is vitally important, so that 
the candidates are capable of providing extensive and proficient input in the classroom and 
encouraging their students to do the same. 


 The SOPI interview is a face to face, interpersonal conversation lasting 20-30 minutes, with the 
candidate speaking directly to the interviewer about his/her experiences and opinions. Successful 
communication in the interpersonal mode is directly measured through the SOPI. Candidates are asked 
about a number of familiar topics that involve descriptions and narration, and a role play prompt may 
be incorporated to elicit a wider range of responses. The tester looks for linked, paragraph-length 
discourse that demonstrates control of different time frames and some control of aspect.  


The results of these interviews are gathered into an assessment report whose purpose is to 
measure how well program goals are being met and to suggest changes to the program when 
necessary. One program goal for Cherokee education candidates is for them to achieve an oral 
proficiency level equivalent to ACTFL Intermediate High level by the time they graduate. 
 
b. Alignment with ACTFL/NCATE STANDARDS. 
 
ACTFL Standards and Sub-standards Addressed: 


Standard 1:   Language, Linguistics, Comparisons 
Standard 1a. Demonstrating Language Proficiency 


Standard 2:   Cultures, Literatures, Cross-Disciplinary Concepts 
Standard 2a. Demonstrating Cultural Understandings 
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c. Analysis of Data Findings  


No ACTFL data are available at this time, but the data collection document is given as Attachment 
C.  Although an “official” oral proficiency interview process has yet to be sanctioned, the program still 
embeds as many opportunities as possible for candidates to demonstrate their oral proficiency, and 
the program faculty members still organize proficiency assessments using external assessors from the 
Cherokee Nation.   The program anticipates that at least a few candidates currently in the program will 
have progressed to the advanced course level and take part in this type of assessment within the next 
two semesters. 
 
d. Interpretation of Data as Evidence for Meeting Standards 


No ACTFL data are available at this time. 
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ASSESSMENT 6 
CHEROKEE SIMULATED ORAL PROFICIENCY INTERVIEW 


 
ASSESSMENT DOCUMENTATION 


 
a. Assessment Tool 


The Cherokee SOPI is an oral assessment conducted between the candidate, a native fluent speaker 
of Cherokee, and the course instructor.  Candidates engage in a discourse that tests the candidate’s 
ability to function in Cherokee within a given range of topics in terms of discursive ability, complexity 
of language forms demonstrated, comprehension, and response-appropriateness. 


The SOPI is conducted during CHER 3123 Advanced Cherokee II as a scheduled “out-of-class” 
assignment in which the candidate meets with the native speaker and instructor with no other 
individuals present.  The SOPI is designed to take approximately fifteen to twenty minutes, all 
dependent upon the candidate’s ability during the exercise, and it is recorded as both audio and video. 
 Candidates are provided with the following information: 
 


Instructions to Candidate for Oral Proficiency Interview 
 


The SOPI interview is a face to face, interpersonal conversation lasting 20-30 minutes, with the 
candidate speaking directly to the interviewer about his/her experiences and opinions. Successful 
communication in the interpersonal mode is directly measured through the SOPI. Candidates are asked 
about a number of familiar topics that involve descriptions and narration, and a role play prompt may 
be incorporated to elicit a wider range of responses. The tester looks for linked, paragraph-length 
discourse that demonstrates control of different time frames and some control of aspect.  


The results of these interviews are gathered into an assessment report whose purpose is to 
measure how well program goals are being met and to suggest changes to the program when 
necessary. One program goal for Cherokee education candidates is for them to achieve an oral 
proficiency level equivalent to ACTFL Intermediate High level by the time they graduate.   Guidelines 
for the interview are attached. 
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CHEROKEE SIMULATED ORAL PROFICIENCY INTERVIEW CHER 3123 
AC II   Semester, Year 
 
Candidate Name: _________________________________ Date of SOPI:   
 
Instructor Name: _________________________________ Speaker Name:     
 
Phase 1:  Warm Up – Candidate Ability within the “Novice” Range 


Question Frame 1a 
Instructor and speaker introduce themselves, and ask for candidate to provide basic 
information about him/herself as related to name, age, place of residence, schooling, and 
family status (married, unmarried, children, no children, etc.).    


Question Frame 2b 
Candidate is queried on topics related to weather and their, and potentially any of their 
family members, well being. 


Phase 2:  Interview Assessment – Candidate Ability within the “Intermediate” Range 
Question Frame 2a 


Instructor and speaker query the candidate by asking a question such as /Gado hadvnehe 
svhi jigesv?/ ‘What did you do yesterday?’  Specific content will be targeted, and any forms 
absent in the response will be re-elicited through specific question-response type queries 
such as /Hila’iyv jayeje?/ ‘When did you wake up?’ or /Gadogi’usdi jage iga’ehi?/ ‘What did 
you eat for breakfast?’ 


Question Frame 2b 
Candidate responses will trigger instructor or speaker narratives which will model the 
format of /Aya gesv, svhi jigesv nagwadvnelv’i/ ‘As for me, this is what I did yesterday.’  At 
this frame, the instructor and speaker will introduce more grammatically complex forms 
such as /Jagiyejohnv, igvyi nagwadvnelv’i dejinhdogv’i daginvgalvhv’i/ ‘After I woke up, the 
first thing I did was I brushed my teeth.’  Candidates will be queried on action sequences, 
and recognition of clausal forms such as “before,” “after,” “when,” and “during.”  The 
instructor and speaker will require the candidate to demonstrate their capacity to construct 
as many of these forms within their speech acts as possible. 


Question Frame 2c 
Forms will segue into habitual tense and future forms based upon candidate proficiency, 
and queries will delve into everyday activities in these tense frames.  Clausal forms will be 
utilized within these forms by the instructor and speaker, and the candidate will be led to 
create similar constructions, if they can do so.  Specific targets within this frame deal with 
the candidate’s ability to create proper or near approximate forms suitable as query 
responses. 


Phase 3:  Interview Assessment – Candidate Ability within the “Advanced” Range 
Question Frame 3a 


The transition from Intermediate to Advanced will be triggered by the fluidity with which 
candidates handle the tasks as given in the previous phase, specifically those associated 
with those given in Question Frame 2c.  Candidates who provide forms that indicate 
grammatical complexity, range of vocabulary, and command of tense forms beyond past 
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tense and future progressive will then be queried on daily activities and common topics, but 
with a range of forms in different tenses.  Candidates will be queried on common topics 
such as school or work, but as related to distant past and future contexts.  Forms related to 
a wider range of knowledge and application will be sought in this question frame, and 
candidates’ responses will trigger additional questions in the process. 


Question Frame 3b 
Following candidate narratives and question-response forms related to daily activities, the 
instructor and speaker will then direct the interview into complex narrative constructions.  
Either the instructor or the speaker will provide a complex narrative that utilizes various 
tense forms, clausal constructions, and nuanced vocabulary suited to the narrative.  After 
providing the narrative, the candidate will be queried on specific details given in the 
narrative where nuanced meanings and forms will be identified as target aspects for the 
candidate to identify.  Any instructor or speaker produced narrative will contain cultural 
referents and conversationally contextual forms that must be properly identified as such by 
the candidate.  The candidate will be given the opportunity to provide any such story she or 
he has suited to the exchange at this stage.  Any given story will trigger certain question-
response modes by the instructor and speaker where the candidate will be asked to relate 
the story to the instructor’s or speaker’s story in terms of similarities, differences, and 
cultural points of reference. 


Question Frame 3c 
Candidates in the next question frame will then be queried on topics related to common 
aspects of Cherokee life which link to contemporary, historical, and future conditions.  
Topics in this mode of inquiry will be consistent and coherently produced, but will contain 
forms that cover the full range of tense and derivative forms.  Concepts will be constructed 
that contain socially and grammatically nuanced meaning that require the candidate to 
respond with similar forms, if it is possible for him or her to do so. 


Question Frame 3d 
The instructor and speaker within the final question frame query the candidate on issues 
related to global matters and issues.  Political, social, and global issues will be directed at 
the student.  Forms within this frame will vary, but in cases where the candidate 
demonstrates higher degrees of proficiency in addressing this level of content, additional 
complexity will be incorporated into the forms to where the candidate must sort out fine 
details related to the questions given. 


Phase 4:  Wind Down 
Following question frame 3c, the interview process will scale down, and common topics such as 
work and school will be addressed.  Candidates will be queried in simple question forms about 
the status of their schooling, and the interview will cover a range of domain related topics such 
as a comprehensive range of weather terminology, months of the year, and days of the week. 


Phase 5:  Candidate Driven Inquiry 
Before the interview is concluded, however, the candidate will be given the opportunity to 
conduct their own question, answer, and narrative discourse to and with the instructor and 
speaker.  This aspect of the process will be entirely determined and driven by the candidate, 
but the candidate may be asked to answer the same questions they ask of the instructor and or 
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speaker.  At such time when the candidate indicates they are through, the interview process is 
completed. 
 
 


b. Scoring guide / rubric –  
 


The rubric for the SOPI is attached and follows.  Scores follow the three point system of “1” for 
“Unacceptable/Approaches Standard,” “2” for “Acceptable/Meets Standard,” and “3” for 
“Target/Exceeds Standard.” 


 
c. Candidate data chart 


Data are not yet available. The program anticipates piloting an SOPI assessment within the next 
two semesters when teacher candidates have matriculated to advanced course work.  The table for 
collecting and reporting data is attached. 
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d. Scoring guide / rubric 


ATTACHMENT B: SCORING RUBRIC FOR ORAL PROFICIENCY INTERVIEW 
 


Phase 1:  Novice Range Evaluation 


Unacceptable/Approaches Standard – 1 Acceptable/Meets Standard – 2 Target/Exceeds Standard – 3 # 


Fl
u


e
n


cy
 Candidate provides accurate responses, 


but has consistent mis-pronunciations as 
well as numerous hesitations. 


Few, if any, hesitations, and responses are appropriate to the 
queries.  However, responses lack in terms of coordination and 
depth, i.e. candidate gives short descriptive answers. 


No hesitations, and responses contain appropriate 
coordination and depth. 


 


G
ra


m
m


ar
 Candidate gives short declarative forms 


that lack in terms of affixes, especially 
pronominal prefix markings. 


Affixes are suitable to the responses, and basic pronominal 
forms are utilized.  However, non-pronoun affixes are absent on 
various forms and statements. 


Complete and suitable range of all relevant affixes are 
used by the candidate. 


 


P
ra


gm
at


ic
 


C
o


m
p


et
en


ce
 Candidate utilizes some discourse 


management devices, but does so 
ineffectively and inconsistently. 


Various discourse management devices used that are both 
effective and consistent. 


Candidate displays control of language forms to the 
extent that discourse management devices are not 
necessary. 


 


P
ro


n
u


n
ci


at
io


n
 Candidate has difficulty in handling tone 


on common forms related to noun and 
verb forms. 


Consistent and accurate pronunciation on common forms, but 
with slight errors on nuanced forms that distinguish meaning on 
certain noun, clausal, and verb constructions. 


Few, if any, errors on all forms used at this level.  
Nouns, clauses, and verbs are accurately marked 
tonally, and candidate displays ability to differentiate 
forms tonally in their speech forms. 


 


So
ci


o
lin


gu
is


t


ic
 


C
o


m
p


et
en


ce
 Candidate uses intelligible forms, but these 


indicate a literal translation based 
competency. 


Most forms utilized are contextually and culturally appropriate 
forms.  Minimal use of literal based translation based forms 
given by the candidate. 


All forms are contextually and culturally appropriate.  
Furthermore, nuanced conversational and contextually 
based utterances are used by the candidate. 


 


V
o


ca
b


u
la


ry
 Candidate employs a limited range of 


vocabulary, and relies upon a base range of 
repetitive forms beyond their contextual 
patterns of usage. 


Candidate uses various vocabulary forms in their responses, but 
this vocabulary is used in contexts beyond their established 
range of usage. 


All, or almost all, vocabulary used in responses is 
appropriate, diverse, and given within their established 
range of usage. 
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Phase 2:  Intermediate Range Evaluation 


Unacceptable/Approaches Standard – 1 Acceptable/ Meets Standard – 2 Target/Exceeds Standard – 3 # 


Fl
u


e
n


cy
 Candidate has many hesitations and/or 


starts and stops in their responses. 
Candidate has some hesitation in their responses, but 
demonstrate a capacity to produce most utterances with a 
degree of narrative flow. 


Few, if any, hesitations by the candidate in their 
responses.  Responses are given fluidly and concisely. 


 


G
ra


m
m


ar
 


Candidate provides some grammatical 
features such as coordination, but forms 
overall lack in terms of required affixes, 
tense markings, and clausal constructions. 
 
Statements tend to follow an “English” 
based pattern of construction as opposed 
to a Cherokee based one. 


Basic affixes required on specific forms are present, and the 
candidate marks tense accurately on most forms.  However, 
clausal constructions are improperly marked, if at all. 
 
Most statements follow Cherokee construction patterns, but 
complex utterances contain some confusion as to ordering and 
sequence of forms. 


Candidate uses a full range of affixes, including several 
beyond the “basic” range.  Tense is properly indicated 
on most, if not all, forms.  Clausal constructions are 
marked accurately in terms of form and tense. 
 
All, or most, statements are constructed following 
Cherokee patterns. 


 


P
ra


gm
at


ic
 


C
o


m
p


et
en


ce
 


Candidate lacks the ability to provide 
discourse management devices, and 
she/he has difficulty in circumlocution. 


Candidate effectively uses various discourse management 
devices, and can successfully circumlocute in the target 
language. 


Candidate has full command of the language, and is 
able to function in the target language without 
circumlocution or use of discourse management 
devices. 


 


P
ro


n
u


n
ci


at
io


n
 Candidate pronounces common forms 


accurately, but is unable to mark pitch and 
tone on various response forms that 
required a greater range of command. 


Pitch and tone is marked accurately on most forms, and the 
candidate displays awareness of tonal qualities on various 
complex forms, but is unable to consistently mark such forms 
accurately in their speech. 


Pitch and tone is marked accurately on all forms, 
including complex forms, clausal constructions, and 
other nuanced components where complex 
pronunciation is required. 


 


So
ci


o
lin


gu
is


ti
c 


C
o


m
p


et
en


ce
 


Candidate has little range in terms of 
register, and given forms tend to follow a 
literal base of understanding and 
interpretation. 


Candidate displays some range in speech registers, and the 
forms within the various given registers contain culturally and 
contextually based content.  However, the candidate has an 
over-reliance on some forms in various contexts and content 
related responses. 


All forms conform to accurate speech registers, context, 
and culture based patterns of usage.  In addition, the 
candidate effectively employs creative uses of suitable 
forms in different contexts. 


 


V
o


ca
b


u
la


ry
 


Candidate used a wide range of 
vocabulary, but the forms used were 
isolated constructions based upon a 
limited grasp of the proper usage and 
range of these terms.  Vocabulary is given 
without concern for context or variation. 


Vocabulary conforms, mostly, to proper usage patterns.  Some 
forms may lack in marking based upon tense, aspect, and 
agreement patterns, however. 


All vocabulary is marked accurately in terms of tense, 
aspect, and agreement.  In addition, the candidate 
creatively employs a wide range of forms in different 
contexts based upon the specific meaning of the speech 
utterance. 
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Phase 3:  Advanced Range Evaluation 


Unacceptable/Approaches Standard – 1 Acceptable/Meets Standard – 2 Target/Exceeds Standard – 3 # 


Fl
u


e
n


cy
 


Discourse is halted and candidate has 
constant hesitations.  Cohesive devices 
mostly absent in responses. 


Candidate has few hesitations and stops/starts, and offers 
statements with fluidity.  However, longer constructions that 
trigger cadence patterns are absent in speech. 


Candidate functions with little or no hesitation when 
responding, and speech forms have fluidity in terms of 
connectedness and flow.  In addition, candidate is able 
to give narratives that follow tonal cadence patterns 
evident in longer speech forms. 


 


G
ra


m
m


ar
 


Common affixes including all base 
pronominals are used effectively by the 
candidate, but contextual constructions 
which utilize affixes, lengthy syntactic 
forms, and grammatical-tone forms are not 
consistently or effectively produced. 


Candidate effectively constructs contextually relevant forms 
that require a various range of affixes and a few lengthy 
syntactic forms.  But, certain constructions that utilize multiple 
affixes (usually a combination of a pre-pronominal prefix, an 
infix, and non-final non-tense suffix) are either not spoken or 
given with errors. 
 
Grammatical-tone forms are given by the candidate, but only on 
high frequency forms related to specific tense forms of 
Completive Past, Present Continuous, and Habitual. 


Candidate provides constructions that utilize multiple 
affixes with few or no errors. 
 
Grammatical-tone forms are employed accurately and 
with few or no errors by the candidate. 


 


P
ra


gm
at


ic
 


C
o


m
p


et
en


ce
 Candidate uses some discourse 


management devices, but is limited to 
specific forms and is unsuccessful at 
establishing other strategies. 


Candidate employs a range of discourse management devices 
effectively, and successfully navigates through and around 
topics unfamiliar to him or her. 


Candidate commands the language to the extent that 
discursive management devices are not needed.   


 


P
ro


n
u


n
ci


at
io


n
 


Candidate has accurate tone and pitch on 
forms within specific aspect stems such as 
Present and Incompletive.  However, tone 
and pitch in other aspects for these same 
forms are marked by inconsistency and 
errors. 
 
Pronunciation also suffers on forms that 
utilize tone-changing affixes. 


Candidate accurately pronounces nouns and verbs in a full 
range of tense and aspect on common forms.  Derivative and 
complex tonal forms is indicated by the candidate, but speech 
patterns related to such constructions are inconsistently 
produced. 
 
Common tone-changing affixes on verb forms are properly 
given by the candidate, but he or she is unable to accurately 
master those that utilize multiple affixes where multiple sound 
rules come into play. 


Candidate pronounces common, derivative, and 
complex tonal forms in all relevant tense and aspect 
constructions. 
 
Verb forms that contain several tone-changing affixes 
are effectively and accurately given by the candidate, 
and all or most speech constructions both simple and 
complex, in short descriptions as well as long 
narratives, are accurately produced. 


 


So
ci


o
lin


gu
is


ti
c 


C
o


m
p


et
en


ce
 


Candidate may use different speech 
registers, but forms are not consistent or 
suited to the particular situation. 
 
Some cultural referents are given, but lack 
in completeness and accuracy to the 
context. 


Candidate effectively utilizes various speech registers in 
appropriate contexts, however, the range displayed within such 
registers is limited. 
 
Some cultural referents are stated, but are given in isolated 
statements which are often unconnected contextually and 
semantically. 


Candidate commands various speech registers 
effectively, fluidly, contextually, and shows depth and 
range within these registers. 
 
Candidate uses cultural referents accurately and is able 
to connect conceptually and semantically related 
concepts together. 
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Phase 3:  Advanced Range Evaluation 


Unacceptable/Approaches Standard – 1 Acceptable/Meets Standard – 2 Target/Exceeds Standard – 3 # 


V
o


ca
b


u
la


ry
 


Candidate lexicon as related to response 
forms lacks range and usage norms.   


Vocabulary is fairly robust, and responses from different topics 
contain distinctive forms suitable lexically and normalized to the 
situation.  Given vocabulary on non-verb forms, though, often 
lacks in agreement and precision of form as related to suffixed 
and prefixed usages. 


Vocabulary is both robust and adherent to standards of 
usage.  In addition, lexical items for non-verbs show 
proper agreement marking and precise forms suited to 
the exact speech context. 
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c. Candidate data chart  
 


Table 1:  Mean Sub-Area Scores and Mean Total (Overall) Numerical Scores 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a. and 2.a. Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Language Proficiency [ACTFL 1a]    


Cultural Knowledge [ACTFL 2a]    


Cultural Experience [ACTFL 2a]    


Process of Analyzing Culture [ACTFL 2a]    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 


Table 2:  Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2010-2011 2011-2012 2012-2013 


 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1.a. and 2.a. Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Language Proficiency [ACTFL 1a]       


Cultural Knowledge [ACTFL 2a]       


Cultural Experience [ACTFL 2a]       


Process of Analyzing Culture [ACTFL 2a]       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 


 








SECTION VI – EVIDENCE FOR MEETING STANDARDS 
ASSESSMENT 7 


Linguistic Analysis Project - Cherokee Grammar Workbook 
NARRATIVE 
 
a. Description of Linguistic Analysis Project – Cherokee Grammar Workbook 


CHER/ENGL 4093 Methods and Second Language Acquisition is a required upper-level 
class for candidates in the Cherokee education program offered during the spring semesters.  
Candidates will design a chapter for a Cherokee grammar book as a class project. It will be 
accompanied by an ‘instructor’s manual’ for possible learning scenarios and outcomes for the 
chapter. Candidates must have taken Cherokee linguistics previous to this class in order to do 
this project.  In the original degree plan, this course was not requirement, but an elective; thus, 
no key assessments were collected.  However, based on a concern expressed in the initial 
program review, the degree plan was revamped, this course became a requirement, and this 
assessment was put into place.  The first this course will be offered as a requirement is during 
fall 2010. 


The project begins with a page that states the goals of the lesson as well as a summary 
of its vocabulary themes and grammar topics. The vocabulary in these sections will be 
introduced with pictures and lists (introduced later) that will have English translations as well.  
The exercises in the lesson will progress from simple to more difficult. For example, after the 
initial introduction of the vocabulary, fill-in-the-blank, matching, and true-false exercises will 
provide passive reinforcement of the new material. Short dialogues of everyday conversation 
will be accompanied by more complex questions.  Exercises will demonstrate the candidate’s 
knowledge of phonology, morphology, syntax, semantics, rules for word and sentence 
formation, sociolinguistic variation, and language acquisition theories. Spaced throughout each 
lesson will be sections that will explicitly explain grammar as well as provide charts and tables 
to aid comprehension. The text will also gradually use Syllabary characters as well as a 
Romanized alphabet. Candidates receive detailed instructions as seen in assessment 
documentation. 
 
b. Alignment with ACTFL/NCATE STANDARDS. 


Standard 1:   Language, Linguistics, Comparisons 
Standard 1b. Understanding Linguistics 
Standard 1c. Identifying Language Comparisons 


Standard 3:   language acquisition theories and instructional practices 
Standard 3a. Understanding language acquisition  


 
c. Analysis of Data Findings 


At the current time, no data are available since the fall 2010 semester is the first 
implementation date for this assessment. 


 
d. Interpretation of Data as Evidence for Meeting Standards 


Not application; data not yet available. 
  







ASSESSMENT 7 


Linguistic Analysis Project - Cherokee Grammar Workbook 


 


a. Assessment Tool 
Candidates are provided with the following assignment description: 
 


Linguistic Analysis Project - Cherokee Grammar Workbook – Instructions to Candidate 


Candidates will design a chapter for a Cherokee grammar book as a class project. It will 
be accompanied by an ‘instructor’s manual’ for possible learning scenarios and outcomes for 
the chapter. Candidates must have taken Cherokee linguistics previous to this class in order to 
do this project.  


The project will begin with a page that states the goals of the lesson as well as a 
summary of its vocabulary themes and grammar topics. The vocabulary in these sections will be 
introduced with pictures and lists (introduced later) that will have English translations as well.  
The exercises in the lesson will progress from simple to more difficult. For example, after the 
initial introduction of the vocabulary, fill-in-the-blank, matching, and true-false exercises will 
provide passive reinforcement of the new material. Short dialogues of everyday conversation 
will be accompanied by more complex questions.  Exercises will demonstrate the candidate’s 
knowledge of phonology, morphology, syntax, semantics, rules for word and sentence 
formation, sociolinguistic variation, and language acquisition theories. Spaced throughout each 
lesson will be sections that will explicitly explain grammar as well as provide charts and tables 
to aid comprehension. The text will also gradually use Syllabary characters as well as a 
Romanized alphabet.  


The project will demonstrate the candidate’s ability to describe phonemes of Cherokee, 
do a comparison of them with English, and explain how the Cherokee phonemes (connect) 
interact with other phonemes [ACTFL 1c]. Candidates will parse Cherokee words and label all 
inflectional morphemes [ACTFL la]. They will be expected to recognize most derivational 
suffixes and understand their basic functions. They should demonstrate their ability to 
recognize common word patterns and the role of enclitics as connectors and discourse markers. 
They understand the different kinds of adjectival and adverbials. Candidates demonstrate an 
understanding of classificatory verbs. They are able to compare common formulaic expressions 
with their English counterparts and recognized differences. They understand how Cherokee 
words often have different semantic features than their English counterparts [ACTFL 1c].  
Candidate understands all the pronominal prefixes and suffixes as well as the more common 
enclitics. They recognize and understand the use of the more common prepronominal prefixes 
(Distributive and Irrealis). They understand how prefixes are used on nouns as well as verbs. 
Candidates know when to use Set A and Set B prefixes as well as combined person prefixes. 
They recognize nouns formed from verbs. Candidates are able to use a least one grammar and 
at least one dictionary to find answers. Candidates identify a specific form and link it to a 
particular community or area. Candidates know both long and short forms. Candidate knows 
how to find on-line language resources and have access to a few native speakers. Candidate can 
identify various models of learning appropriate for endangered languages (Master-Apprentice, 







Immersion) and exhibit an ability to create lessons and exercises that are both communicative 
and form-focused. Lesson plans teach structure [ACTFL 3a] 


The final chapter must be produced on a computer, and it must be double-spaced.  It 
cannot contain any handwritten corrections, diacritical marks (accents, etc.), IPA symbols, or 
punctuation.  See the instructor if you need the IPA symbols for your phonemes or allophones.  
You can download them for free or you may use the instructor’s computer to add them.  Your 
name and the course number must be typed at the top on the left side.  The title should be 
centered.  The margins should be a standard 1 or 1.25 inches on all sides.  The font should be 
10, 11, or 12 point in Arial, Times New Roman, or another conservative font appropriate for an 
academic paper.  Casual fonts such as Comic Sans MS should not be used.  Check the format of 
your Obras citadas page and parenthetical citations carefully against the MLA guidelines, and 
see the instructor if you have questions. 


CHEROKEE SYLLABARY


 


b. Scoring guide / rubric 
See attached. 
 


c. Candidate data chart 
Due to course sequencing, no data are currently available. Please note that the chart has 
been prepared for future semesters. 


 







d. Scoring guide / rubric 
ATTACHMENT B. SCORING GUIDELINES 


 


Understanding Linguistics 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 Score 


P
h


o
n


o
lo


gy
 


[1
a]


 


Candidate can describe phonemes of 
Cherokee and how they differ from 
English. 


Candidate can describe phonemes of Cherokee, 
how they differ from English, and how they 
interact with other phonemes.  


Candidate can describe phonemes of Cherokee, how they 
differ from English, and how they interact with other 
phonemes. They can describe the difference between 
underlying and surface forms and how the Cherokee syllabary 
preserves or obscures these differences. 


 


M
o


rp
h


o
lo


gy
 


[1
a]


 


Candidate recognizes the basic parts 
of verbs, adjectives, and nouns. 
Candidates can parse Cherokee words 
and label common the most common 
morphemes. 


Candidates can parse Cherokee words and label 
all inflectional morphemes. They recognize most 
derivational suffixes and understand their basic 
functions.  


Candidate can parse Cherokee words and label all 
morphemes. They are able to recognize derivational suffixes 
(e.g. applicative, causatives) and recognize middle voice 
prefixes. They can describe phonological changes that occur 
when morphemes are in different environments, particularly 
laryngeal alternation, vowel deletion, and metathesis.   


 


Sy
n


ta
x 


[1
a]


 


Candidate recognizes the most 
common word patterns and 
understands basic differences from 
English word order.  


Candidate recognizes common word patterns and 
the role of enclitics as connectors and discourse 
markers. They understand the different kinds of 
adjectival and adverbials.  


Candidate recognizes common word patterns and is able to 
identify the function of all enclitics. They understand the 
different kinds of adjectival and adverbials and can describe 
different means of subordination.  


 


Se
m


an
ti


cs
 [


1
a]


 Candidate understands the most 
common Cherokee words.  


Candidate understands classificatory verbs. They 
are able to recognize common formulaic 
expressions that differ from their English 
counterparts. They understand how Cherokee 
words often have different semantic features than 
their English counterparts.   


Candidate understands classificatory verbs and recognizes the 
appropriate use of prepronominal prefixes and enclitics even 
when they do not have an English counterpart.  


 







Understanding Linguistics 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 Score 


R
u


le
s 


fo
r 


w
o


rd
 a


n
d


 s
en


te
n


ce
 


fo
rm


at
io


n
 [


1
a]


 


Candidate recognizes all the 
pronominal prefixes and final suffixes 
and understands how the more 
common ones are used. They 
understand the existence of 
prepronominal prefixes and enclitics. 
Candidates recognize that prefixes 
appear on adjectives and nouns as 
well as verbs. They recognize the 
existence of Separate sets of 
pronominal prefixes (Set A and Set B). 
Candidates recognize that verbs can 
become nouns and adjectives.  


Candidate understands all the pronominal 
prefixes and suffixes as well as the more common 
enclitics. They recognize and understand the use 
of the more common prepronominal prefixes 
(Distributive and Irrealis). They understand how 
prefixes are used on nouns as well as verbs. 
Candidates know when to use Set A and Set B 
prefixes as well as combined person prefixes. 
They recognize nouns formed from verbs. 


Candidates understand the uses and allomorphs of all the 
prepronominal and pronominal prefixes as well as all final 
suffixes and enclitics. They understand the role of prefixes and 
tone in establishing subordinate clauses. Candidates 
understand the conditions under which prefixes appear on 
nouns, adjectives, and verbs. They understand the use of all 
pronominal prefixes, including Focus and Impersonal prefixes. 
Candidates recognize the role of valency-increasing 
(Causative, Applicative) and valency-reducing (Focus and 
Middle) affixes. They understand how adjectives and nouns 
are formed from adjectives.  


 


D
is


p
o


si
ti


o
n s 
 Candidate can identify areas of 


misunderstanding.  
Candidates are able to use a least one grammar 
and at least one dictionary to find answers. 


Candidates know what existing linguistic sources exist and 
which sources are appropriate for their skill level.  


 







 


Understanding Language Acquisition  


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 Score 


La
n


gu
ag


e 
 


A
cq


u
is


it
io


n
 


Th
eo


ri
e


s 
[3


a]
 Candidate recognizes the need to 


balance communicative learning with 
form-focused instruction. They 
understand the importance of grammar 
learning. 


Candidate can identify various models of learning 
appropriate for endangered languages (Master-
Apprentice, Immersion) and exhibit an ability to create 
lessons and exercises that are both communicative 
and form-focused. Lesson plans teach structure and 
not just vocabulary.  


Candidate demonstrates the ability to create form-
focused communicative exercises for a variety of 
aspects of the language. They create original 
materials that are innovative and effective and show 
evidence of knowledge of two or more approaches 
to language learning.  


 


 


Total Points Earned:_________________    Grade Earned:_______________ 


Grade A B C D F 


Points Earned 25-27 22-24 19-21 16-18 0-15 


Sample Grading Scale:  Your individual coordinator/instructor will use this scale for grading your project or make you aware of any deviation from 
it. 


  


Identifying Language Comparisons 


Approaches Standard – 1 Meets Standard – 2 Exceeds Standard – 3 Score 


So
ci


o
lin


gu
is


ti
c 


V
ar


ia
ti


o
n


 


[1
c]


 


Candidate note that specific forms have variant 
community based forms, but they have difficulty 
in explaining forms and/or specifying a place that 
uses that form. Candidates know either long or 
short forms of words. 


Candidates identify a specific form and link it to a 
particular community or area. Candidates know 
both long and short forms. 


Candidates identify a specific form and link it to a 
particular community or area as well as linking a 
specific form to a style or socioeconomic class. 
Candidates know both long and short forms and can 
identify specific contexts for usage. 


 


D
is


p
o


si
ti


o
n


s 
 Cherokee:  Candidates take college-level 


language classes 
Candidate knows how to find on-line language 
resources and have access to a few native 
speakers. 


Candidate has spent extensive periods of time with at 
least two speakers of Cherokee.  


 







 
e. Candidate data chart 


Table 1 
Mean Sub-Area Scores and Mean Total (Overall) Scores 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1,3 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


Understanding Linguistics [ACTFL 1b]    


Identifying Language Comparisons[ACTFL 1c]    


Understanding Language Acquisition [ACTFL 3a]    


Overall Presentation    


    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 


Table 2 
Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2010-2011 2011-2012 2012-2013 


Sub-Areas, Aligned to ACTFL/NCATE Standards 1, 2, 3, 4, 5 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 


 Speaker 2
nd


  Lang Speaker 2
nd 


 Lang. Speaker 2
nd


 Lang. 


Understanding Linguistics [ACTFL 1b]       


Identifying Language Comparisons[ACTFL 1c]       


Understanding Language Acquisition [ACTFL 3a]       


Overall Presentation       


       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
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SECTION IV – EVIDENCE FOR MEETING STANDARDS 
 


ASSESSMENT 8 – Implementation SP10 
Value of Foreign Language Presentation at the Oklahoma Native Language Association 


Conducted Fall 2010 
 
NARRATIVE 
 
a. Description of Value of Foreign Language Presentation. 
 


All Cherokee Education candidates must take CHER 3113 Advanced Cherokee 1, and as a 
required component of this course, they must complete a project that results in a presentation 
delivered as a part of the Oklahoma Native Language Association’s annual meeting. The 
Oklahoma Native Language Association is a professional association dedicated to language 
revitalization. This conference is held every October, and a section of the program has been 
reserved for the Advanced Cherokee I candidate presentations.  For candidates enrolled in 
CHER 3113, membership in the Oklahoma Native Language Association will be required as part 
of the course. 


The candidate presentation will be on a topic arranged with the instructor of CHER 3113 
supporting the value of foreign language learning. Candidates research, prepare, and present a 
talk on some aspect of the value of foreign language learning. Some suggested topics include 
but are not limited to: 1) The value of world language learning as a key to understanding human 
achievement through instructional methodologies, 2) the value of aesthetics of language 
through literature and its presentation, 3) value of world language to develop sharpness of 
thought and aptness of expression as integrated into classroom subjects.  Instructions are 
provided in the assessment documentation section. 
 
 
b. Alignment with ACTFL/NCATE STANDARDS. 
ACTFL Standards and Sub-standards Addressed: 
Standard 6: Professionalism 


Standard 6.a. Engaging in Professional Development.  
Standard 6.b. Knowing the Value of Foreign Language Learning.  


 
c. Analysis of Data Findings 


No ACTFL data are available at this time, but the collection document is provided.  The 
program will implement this assessment in fall 2010.  
 
d. Interpretation of Data as Evidence for Meeting Standards 


Not applicable.
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ASSESSMENT 8 – Implementation SP10 
Value of Foreign Language Presentation at the Oklahoma Native Language Association 


Instructions / Rubrics for ONLA Project 
ASSESSMENT DOCUMENTATION 


 
a. Assessment Tool 
 
CHER 3113 Advanced Cherokee I:    October, 2010  ONLA Project 
 
As part of the requirements for passing this course, CHER 3113, you will present a paper at the 
Oklahoma Native Language Association Annual Conference (ONLA) held in October (exact dates 
for the conference will be provided by the end of the second week of class).  You must also 
become a member of the Oklahoma Native Language Association as well (Student dues are 
currently only $15).  You may join ONLA by filling out a membership form that has been made 
available to you, or you can wait and join at the ONLA Conference in October. 
 
The ONLA Presentation itself will be a ten to fifteen minute talk that demonstrates both your 
awareness and knowledge about the value of foreign/native language learning as evidenced in 
teaching methods, practices, and various instructional settings and strategies.  You may choose 
your exact topic, reviewed and approved by the instructor, for your speech, however, you must 
follow the standards given here that are further developed as your scoring guide (identified as 
ONLA Scoring Rubrics) in order to pass this assignment.  You will submit a paper that provides 
sources and references for your talk, and the presentation itself will be recorded for uploading into 
your Cherokee Education Portfolio.  The overall presentation should PROVIDE A CLEAR AND 
CONVINCING ARGUMENT AS TO THE VALUE OF LANGUAGE LEARNING with specific reference to 
CHEROKEE TEACHING/LEARNING.   
 
The standards are as follows: 


Engagement in Professional Development (ACTFL 6a) – The presentation paper meets 
research standards while the presentation itself demonstrates skills in presenting, 
developing a presentation with technological components, and utilizing handouts and 
other materials as integrated in the presentation. 


Knowing the Value of Foreign Language Learning (ACTFL 6b) – The presentation and paper 
makes a clear and convincing argument about the value of language learning, arguments 
link to sources of authority on the topic, and reference to a wide range of materials is 
offered. 


 
Acceptable topic areas include:  1) The value of world language learning as a key to understanding 
human achievement through instructional methodologies, 2) the value of aesthetics of language 
through literature and its presentation, 3) value of world language to develop sharpness of 
thought and aptness of expression as integrated into classroom subjects.  Use the scoring 
guidelines given below to assist in putting your paper and presentation together.
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ATTACHMENT B: Scoring Guidelines 


ACTFL 6.a. Engaging in Professional Development 


Unacceptable/Approaches Standard – 1 Acceptable/Meets Standard – 2 Target/Exceeds Standard – 3 Score 


R
e


se
ar


ch
 


Candidate did little to no research on 
topic. Use materials from classroom 
discussion (1-3 references). 


Candidate did adequate research to support the 
material from class room discussion and 
introduced a limited amount of new 
information. (4-6 references) 


Candidate had done research to support 
classroom discussion from more than one source 
and introduced new  perspectives with 
numerous sources. (7-10 references). 


 


P
re


se
n


ta
ti


o
n


al
 S


p
ea


ki
n


g Candidate read directly from their paper, 
and their speech reflects a direct reading 
with no embellishments, clarifications, or 
additions to the content on key points.  
Candidates do not pause during any 
point in their reading to allow questions 
or to assess the level of audience 
engagement or interest.   


Candidate use mostly notes to guide their 
presentation, but they are also able to provide  
statements related to the topic beyond their 
notes.  They actively monitor the audience for 
engagement and comprehension.  Pauses are 
given where candidate asks or by some other 
means allows audience to indicate their 
comprehension – Candidate offers additional 
explanatory comments if needed.  Presentations 
use additional materials to assist in audience 
comprehension and involvement.   


Candidate has notes, but they present the 
material with little or no reference to them.  
They engage the audience through direct 
exchanges and they provide additional points 
related to, but not directly part of, the 
presentation.  They speak in extended discourse 
and use specialized vocabulary. They use a 
variety of strategies to tailor the presentation to 
the needs of their audience (e.g., circumlocution, 
selecting appropriate level of formality). 


 


Te
ch


n
o


lo
gy


 Candidate does not use technology or 
use it very poorly. They did not get 
adequate instruction on the available 
equipment and that was a distraction to 
their presentation. 


Candidate used technology or equipment and 
used it correctly and effortlessly to support the 
presentation.  


Candidates used technology in an informative 
manner which supported and enriched their 
presentation.   


 


H
an


d
o


u
ts


 


Candidate had no handouts or support 
material; or materials did not support 
the presentation’s key points. 


Candidate did provide some informative 
material of some kind to the audience as a 
handout. It was legible and supported the key 
points. 


Candidate handouts were neat, legible, and 
focused on the key points. They provided an 
introduction and summary to tie all points 
together. 
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ACTFL 6.b  Knowing the Value of Foreign Language Learning. 


Unacceptable/Approaches Standard -1 Acceptable/Meets Standard - 2 Target/Exceeds Standards  -3 Score 


V
al


u
e 


o
f 


 


Fo
re


ig
n


 


La
n


gu
ag


e 
 


Le
ar


n
in


g The candidate gave some basis for the 
value and significant of foreign language 
learning. It was disjoined and did not flow. 
The presentation was difficult to follow 


The candidate provided a solid basis for the 
value of foreign language learning. The 
presentation moved from one point to the 
next with good flow. The presentation was 
relatively easy to follow. 


Candidate provides convincing argument for the 
value of foreign language and revisits it from 
different aspect to engage all the audience. The 
presentation was given well and was coherent and 
logical in terms of its content. 


 


Li
st


ed
 


va
lid


 


re
fe


re
n


ce
s 


The candidate gave some basis references 
to support discussion (1-3 References). 


The candidate had several references and 
used them to support his/her points (4-6 
References cited). 


The candidate did an outstanding job of supporting 
his points and making a cohesive argument for the 
value of foreign language learning using numerous 
suitable references (7 or more). 


 


D
is


p
o


si
ti


o
n


 f
o


r 


p
re


p
ar


in
g 


fo
r 


p
re


se
n


ta
ti


o
n


 


Candidate cannot identify and do not cite 
available language materials in print, 
audio, and online formats in their 
presentation. Candidates make minimal 
use of resources such as readings and the 
internet in order to access information on 
the subject. 


Candidates cite materials that cover print, 
audio, video, and online sources. They 
include some perspectives that support the 
key points of the presentation. 


Candidates cite authorities that are well known in 
the field and pull material from many different 
sources. They include perspective that establish key 
points and lead to a firm conclusion. 


 


 


Total Points Earned:_________________    Grade Earned:_______________ 


Grade A B C D F 


Points Earned 17-18 15-16 13-14 10-12 0-9 


 


Sample Grading Scale Your individual coordinator/instructor will use this scale for grading your project or make you aware of any deviation from it.







5 


 


ATTACHMENT C. DATA Table – To be used Fall 2010 


Table 1:  Mean Sub-Area Scores and Mean Total (Overall) Numerical Scores 


 2010-2011 2011-2012 2012-2013 
Sub-Areas, Aligned to ACTFL/NCATE Standard  6 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 
Engaging in Professional Development. ACTFL 6a    
Standard 6.b. Knowing the Value of Foreign Language Learning ACTFL 6b    


MEAN TOTAL SCORE, All Sub- Areas & Candidates    
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 


 


 


 


 


Table 2:  Mean Sub-Area Scores Comparing Speakers and Second Language Learners 


 2010-2011 2011-2012 2012-2013 
Sub-Areas, Aligned to ACTFL/NCATE Standard  6 Sub-Area Mean Score Sub-Area Mean Score Sub-Area Mean Score 
Engaging in Professional Development. ACTFL 6a Speaker 2


nd
  Lang Speaker 2


nd 
 Lang. Speaker 2


nd
 Lang. 


Standard 6.b. Knowing the Value of Foreign Language Learning ACTFL 6b       


MEAN TOTAL SCORE, Sub- Areas by Speakers and 2
nd


 Language        
Scale:  (1) Unacceptable/Approaches Standard (2) Acceptable/Meets Standard  (3) Target/Exceeds Standard 
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Cherokee Education Degree Plan


Student Name: Advisor Name:


ID Number: Date Completed:


Gen Edu Requirements 2010 48 minimum Major Requirements 69


Course 


Substition


Credit Hr 


Complete


Credit Hr 


Needed


Course 


Substition


Credit Hr 


Complete


Credit Hr 


Needed


Written & Oral Communication Major Requirements 43 0 0


   ENG 1113 Comp #1 3    CHER 1113 Elementary Cherokee I 3
   ENG 1213  Comp #2 3    CHER 1123 Elementary Cherokee II 3
   COMM 1113  Fund of Oral Comm 3    CHER 1323 Conversational Cherokee 3


or COMM 3213, 3223, 3303    CHER 2113 Intermediate Cherokee I 3
   CHER 2312 Cherokee Lang. Practicum I 2


Social & Behavioral Sciences    CHER 2123 Intermediate Cherokee II 3


   POL 1113  Amer Fed Gov 3    CHER 2322 Cherokee Lang. Practicum II 2
   HIST 1483 OR 1493  American History 3    CHER 3113  Advanced Cherokee I 3
   PSYC 1113  Intro to Psychology 3    CHER 3123 Advanced Cherokee II 3


   CHER 3513 Methods for Immersion Class 3


Global Perspectives    CHER 3083 Cherokee Linguistics 3


   Second Language (state cert. requirement) 3    CHER 4093 Methods & Second Lang Aquis 3
   Select from category list - 2, 3, 4, 5 3    CHER 3613 Methods for Teach Cher Lit 3


   CHER 4113 Cherokee Cultural Heritage 3


Life Skills    CHER 4613 Cherokee Literature & Texts 3


   H ED 1113 Pers Health or HFS 1653 Basic Nutrition 3
   *EDUC 4823 (requires adm to teacher edu) 3


Humanities / Culture & Ideas


   HIST 1113, HUM 2113, HUM 2213, PHIL 2013, ENGL 2113 3 Professional Education 26 0 0


   HUM 2333, MUS 2543, MUS 2863, THTR 2763,  THTR 2843 3    EDUC 3313 Clinical / Pre I 3
   EDUC 3113 Educational Psychology 3


Natural Sciences (hours vary by course selection)    EDUC 4823 Tech in Edu* GE


   BIOL 1114, BIOL 1113 / 1111, BIOL 1123, BIOL 1131, 3413 3    SPED 4433 Intro to Edu Exp Child 3
   SCI 1114, SCI 1113/1111, CHEM, PHYS 3    EDUC 4353 Teaching Methods & Prac 3


   EDUC 4032 Pre-II Internship 2


Quantitative Analysis    EDUC 4054 Elem Intern Teach 4


   MATH 1473 OR MATH 1513 3    EDUC 4074 Sec Intern Teach 4
   EDUC 4252 Seminar 2


Computer Proficiency - EDUC 4823    EDUC 4172 Assessment /Evaluation 2


Total Required Hours 117 0 0


University Studies Elective Hours 7


   ORIE 1002  College Strategies 2 Total Degree Hours 124 0


   Capstone 1 Required Minimum Degree GPA 2.5


0 0 Notes:


Notes: Students in theCherokee B.A.Ed. degree program must complete  equivalent OPI 


   *EDUC 4823 is "double counted" as part of the general education requirement. (Oral Proficiency Interview) exam before they will be allowed to begin their 
   All teacher candidates must demonstrate Foreign Language Proficiency: full internship. Students are expected to demonstrate a proficiency 


rating of Intermediate High on the OPI.   See the Cherokee faculty for more information


Approval By: Date Approved:


General Education changes Revised Fall 2010 Printed 7/19/2010








Program of Study 
 
1. Program of Study for Cherokee Education Degree 
 


Bachelor of Arts in Education 
Cherokee Major – REQUIRED Courses 


 
Content Area Courses – 43 hours 


 
CHER 1113  Elementary Cherokee I    3 hours 
CHER 1123  Elementary Cherokee II    3 hours  
CHER 1323  Conversational Cherokee II    2 hours 
CHER 2113  Intermediate Cherokee I    3 hours 
CHER 2312  Cherokee Language Practicum I   2 hours 
CHER 2123  Intermediate Cherokee II    3 hours 
CHER 2322  Cherokee Language Practicum II   2 hours 
CHER 3113  Advanced Cherokee I     3 hours 
CHER 3123  Advanced Cherokee II     3 hours 
CHER 3513  Methods Teaching Immersion Classroom  3 hours 
CHER 3083  Cherokee Linguistics     3 hours 
CHER 3613  Methods for Teaching Cherokee Literature  3 hours 
CHER 4093  Methods and Second Language Acquisition  3 hours 
CHER 4113  Cherokee Cultural Heritage    3 hours 
CHER 4613  Cherokee Literature & Texts    3 hours 
 


Professional Education Courses –29 hours 
 


EDUC 3313 Clinical Teaching & Pre-Internship I 3 hours 
EDUC 3113 Educational Psychology 3 hours 
EDUC 4823 Technology in Education 3 hours 
SPED 4433 Education of the Exceptional Child 3 hours 
EDUC 4353 Teaching Methods and Practices 3 hours 
EDUC 4032 Pre-Internship II 2 hours 
EDUC 4054 Elementary Intern Teaching 4 hours 
EDUC 4074 Secondary Intern Teaching 4 hours 
EDUC 4252 Seminar 2 hours 
EDUC 4172 Assessment and Evaluation  2 hours 


 
Required Course Descriptions 


 
CHER 1113  Elementary Cherokee I      3 hours 
Development of listening, pronunciation, speaking skills and socio-linguistics/ culture of the 
Cherokees.  No prerequisite. 
 







 
 
CHER 1123  Elementary Cherokee II      3 hours 
Continuation of listening, pronunciation, speaking skills, and socio-linguistics/ culture of the 
Cherokees.  Concurrent enrollment - must be taken with CHER 1322.  Prerequisite CHER 1114 or 
equivalent. 
 
CHER 1323  Conversational Cherokee II     3 hours 
Practice of listening, pronunciation, speaking skills, within everyday contexts.  Concurrent 
enrollment-must be taken with CHER 1123.  Prerequisite CHER 1114 or equivalent. 
 
CHER 2113  Intermediate Cherokee I      3 hours 
Continuation of listening, pronunciation, speaking skills and the master-apprenticeship 
experience.  Introduction to reading and writing in the Cherokee Syllabary.  Conducted in 
Cherokee.  Concurrent enrollment-must be taken with CHER 2312.  Prerequisite CHER 1123 and 
CHER 1322 or equivalent. 
 
CHER 2312 Cherokee Language Practicum I     2 hours 
Field or lab experience in listening, pronunciation, speaking skills, within everyday contexts.  
Concurrent enrollment-must be taken with CHER 2113.  Prerequisite CHER 1123 and CHER 1322 
or equivalent. 
 
CHER 2123 Intermediate Cherokee II     3 hours 
Continuation of listening, pronunciation and speaking skills and the master-apprenticeship 
experience.  Continued introduction to reading and writing in the Cherokee Syllabary.  
Conducted in Cherokee.  Concurrent enrollment- must be taken with CHER 2322.  Prerequisite 
CHER 2113 and CHER 2312 or equivalent. 
 
CHER 2322 Cherokee Language Practicum II     2 hours 
Field or lab experience in listening, pronunciation, speaking skills, within everyday contexts.  
Concurrent enrollment- must be taken with CHER 2123.  Prerequisite CHER 2113 and CHER 
2312 or equivalent. 
 
CHER 3083 Cherokee Linguistics 3 hours 
An overview of Cherokee phonology, morphology, and syntax, taught in English from a linguistic 
perspective. 
 
CHER 3113  Advanced Cherokee I 3 hours 
Skills in advanced structures, expressions, and patterns. Reading and writing using the Cherokee 
Syllabary. Conducted in Cherokee. Prerequisite CHER 2123 and 2322, or equivalent. 
 
CHER 3123  Advanced Cherokee II 3 hours 
Continuation of skills in advanced structures, expressions, and patterns. Reading and writing 
using the Cherokee Syllabary. Conducted in Cherokee. Prerequisite CHER 3113 or equivalent. 







 
 
CHER 3513  Methods Teaching Immersion Classroom 3 hours 
Examination of theories and practices of immersion techniques in language teaching and 
second language acquisition with applications for teaching Cherokee. The emphasis is on 
immersion classrooms and teaching methods at the pre-kindergarten through elementary 
levels. Includes field experience and conducted in Cherokee. Prerequisite Intermediate 
Cherokee II. 
 
CHER/ENGL 4093 Methods and Second Language Acquisition  3 hours 
An introduction to current theories of second language acquisition and the language teaching 
methodologies based on these theories. No prerequisite. 
 
CHER 4113 Cherokee Cultural Heritage     3 hours 
A culture history analysis of Cherokee life from historic times to today. Various aspects of the 
culture will be examined and among the topics covered will be: social and political organization, 
laws and governance, subsistence and agriculture, economic changes, language and literacy, 
ceremony and ritual, and everyday life ways. 
 
CHER 4613 Cherokee Literature & Texts 3 hours 
Hours. Detailed and critical examination of Cherokee “literacy” from time of Sequoyah’s 
invention of the Syllabary to modern times.  Historic and contemporary authentic Cherokee 
materials such as newspapers, legal documents, letters, and stories will be utilized.  
Understanding of Cherokee literature as seen in different literary genres and types will be 
explored and developed.    Prerequisite: Prerequisite CHER  2113 and CHER 2312 or equivalent. 
 
EDUC 3313 Clinical Teaching & Pre-Internship I 3 hours 
This course is a study of the role of the school in a democratic society and    teaching as a 
profession.  All students enrolled in the course are required to complete a field-based clinical 
experience in the public schools for a minimum of 8 days during the semester. 
 
EDUC 3113 Educational Psychology 3 hours 
A required course in the professional education sequence with an emphasis on learning theory.  
Units in entry characteristics, the task of instruction, educational tests and measurements and 
accountability are included within the scope of instruction. 
 
EDUC 4823 Technology in Education 3 hours 
This course focuses on integrating technology into the curriculum through the teaching and 
learning process.  Students are made aware through demonstration and hands-on activities of 
the selection and application of computer hardware, software, and web-based resources as 
well as construction of digital tools for classroom instruction and professional development. 







 
SPED 4433 Education of Children with Exceptionalities 3 Hours 
This course will give an overview of all areas of exceptionality.  Emphasis will be given to the 
integration of special education efforts into the regular educational program. 
 
EDUC 4353 Teaching Methods and Practices 3 hours 
A general methods course designed to assist the student in interpreting the philosophy and 
objectives of elementary-secondary education through classroom management, methods of 
presenting instructional materials, and evaluating results.   
  
EDUC 4032 Pre-Internship II  2 hours 
A junior-senior level observation and participation experience placing emphasis on a high level 
of participation in the teaching-learning process.  Students shall be required to utilize 
instructional skills, demonstrate an understanding of human behavior and reflect a general 
fitness for the role of the professional teacher. 
 
EDUC 4054 Elementary Intern Teaching  4 hours 
Elementary Intern Teaching includes a complete semester of full-time intern teaching in the 
school to which the intern is assigned.   
 
EDUC 4074 Secondary Intern Teaching  4 hours 
Secondary Intern Teaching includes a complete semester of full-time intern teaching in the 
school to which the intern is assigned.   
 
EDUC 4252 Seminar 2 hours 
Offered in connection with full semester intern teaching assignments by the university staff 
member responsible for coordination of theory and practice. 
 
EDUC 4172  Assessment and Evaluation 2 hours 
This course focuses on the design, administration, and evaluation of educational assessment 
procedures and instruments to determine the impact of instruction on student learning.  
Examining both informal and formal processes, the course emphasizes the use of data analysis 
to meet the needs of diverse learners.  Concurrent enrollment with Intern Teaching required.  








APPENDIX E:  The Cherokee / Sequoyah Syllabary 


 







